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Rationale


Learning to read is a complex and complicated process. Developmentally as we grow we move from letter recognition to word recognition to stringing a series of words together to make sense of our world. The process begins before children enter school and continues throughout their lives.


Looking at text and reading it involves processes of fluency and comprehension. Often children develop the skill of fluency, but struggle with comprehending or understanding what they read. Susan Dymock (2007) cites research as suggesting that teachers need to teach setting, theme, characters, and plot as part of a “story grammar” process. “Teaching pupils about story grammars and how stories are structured will help them to comprehend better” (Dymock, 2007).


Teaching comprehension skills of setting, theme, characterization, and plot also are part of Ohio’s English Language Arts academic content standards (2001). The decision to include these skills in the standards undoubtedly stems from the volumes of research indicating that such instruction results in an improvement in comprehension of narrative text.


While teaching specific skills have shown to improve reading comprehension, one should never underestimate the importance of understanding metaphors and similes in comprehending text. Alvermann and Reinking (2003) noted the importance of metaphors when they wrote, “Metaphors help us understand ourselves, the nature and objects of our work, and our relationship with others similarly engaged.”  In essence we live in a world in which we frequently use metaphors and similes to help us understand those things that are unfamiliar, part of a process of building knowledge. Again, educational leaders in Ohio believe understanding the use of metaphor and simile is so important that it is included in the English standards.


Experience has proven these concepts are challenging to teach, and even more challenging for students to learn if not taught in context. Simply knowing what these words mean does little for improving a child’s ability to read. Reading teachers need to find strategies for engaging students in learning and applying these skills to what and how they read.


This instructional plan offers lessons for teaching simile and metaphor, setting, theme, character, and plot in context. Each skill is taught using short stories or poems, and the final assessment involves applying these skills to a novel, Roll of Thunder, Hear My Cry by Mildred Taylor. Many of the activities in this unit are constructivist in nature, a key component to contextual learning (Chiarelott, 2006), though the lessons typically are a blend of behaviorist and constructivist strategies. Most of the activities involve direct instruction followed by hands-on or group learning.


While this instructional plan is designed with 6th-grade students in mind, the activities can easily be adapted to students in grades 4 through 7. The activities also can be modified to meet the needs of students who are identified with learning disabilities, primarily by changing the suggested reading text. Just remember to keep context the focus of the plan. In simpler terms, keep it real!

Unit Outcomes

Reading Applications

Literary Text

· Students will analyze techniques that authors use to describe characters, including narrator or other characters’ point of view; and character’s own thoughts, words, or actions.

· Students will identify the features of setting and explain their importance in literary text.

· Students will identify major and minor events of the plot, and explain how each incident gives rise to the next.

· Students will identify recurring themes, patterns, and symbols found in literature from different eras and cultures.

Acquisition of Vocabulary

· Students will interpret metaphors and similes to understand new uses of words and phrases in text.

Reading Process

· Students will select, create, and use graphic organizers to interpret information in texts.

Pretest

Similes/Metaphors/                     Name_____________

Personification                             Date:___________________
1.
The boy sat quietly in the dense forest as the wind whispered through the trees above.

 
(Circle only one answer)

 


Simile

 
Metaphor

 
Personification

2.
They knew that searching for the ring on the soccer field was like looking for a needle in a haystack.

 

 
Simile

 
Metaphor

 
Personificition

3.
He sang like a bird.
  
Simile

 
Metaphor

 
Personificition

4.
It’s raining cats and dogs.
 
Simile

 
Metaphor

 
Personificition

5.
"My father was in the army, so our family was always on the move. The longest time I spent in one school was about five months," he remembers. "School was a nightmare and I was unbelievably shy, and terrible at sports."

 

 
Simile

 
Metaphor

 
Personification

6.
The rain kissed my cheeks as it fell.

 

 
Simile

 
Metaphor

 
Personification

7.
When I walked through the door, I could tell my mother was not happy. "Your room, young lady, is a pig sty," she yelled.

 

 
Simile

 
Metaphor

 
Personification

8.
Jose took the racket and a small ball and began to practice against the side of the garage. The ball raced away like a rat. He retrieved it and tried again.

 

 
Simile

 
Metaphor

 
Personification

9.
Shouts and shots pursued him from behind, and branches and vines grabbed at him. His side ached terribly. His cartridge box and powder horn kept banging against his knees. Pulling them from around his neck, he flung them away. His foot caught upon a root. He crashed down, seeing nothing but a blur of green, his breath blown, completely spent, leaving him without 

 
Simile

 
Metaphor

 
Personification

10.
He sang like a bird.

 
Simile

 
Metaphor

 
Personification

11. Explain what setting means in literature and give an example of setting from something you have read recently.

12. List characteristics that make a character come to life or seem real in a book or story.

13. What is a theme of a story or book? Provide an example of a theme.

14.  Name the five elements of a story’s plot, and describe what they do for a story.

Lesson Plan 1: Similes and Metaphors

Unit Objective:

Students will interpret metaphors and similes to understand new uses of words and phrases in text.

Time Period Objectives:

1. Students will complete the reading pretest as a self assessment on what they  

know about similes, metaphors, personification, and reading comprehension strategies.

2. Students will define and discuss the difference between simile, metaphor, and personification.

3. Students will examine poems and excerpts from books and identify and analyze similes, metaphors, and personification.

4. Upon completion of this unit students will identify the use of similes, metaphors, and personification in the book Roll of Thunder, Hear My Cry.
Materials:

1. Copies of the unit pretest.

2. Chalk board or white board and markers.

3. White boards and markers for each student.

4. Copies of Daybook of Critical Reading and Writing.
5. Overhead projector or computer with tablet PC capabilities or Smart Board.

6. Paper and pencil.

Procedure: (Day 2)


Before the Lesson

Students complete the unit pretest. (20 minutes)

Engagement

Upon completion of the pretest write on the board three sentences, one with a simile, one with a metaphor, and one with personification. Ask students to study the three sentences and in their table groups of three or four discuss what each sentence is communicating. (10 minutes)

Activity
After a brief group discussion ask volunteers from each group to describe their group’s conclusions about the sentences. Write their responses on the board.  Discuss how writers will use comparisons of something familiar to something unfamiliar to help readers understand content. Guide or redirect students’ ideas to the definitions of each word: “Simile is a comparison of two things using the words ‘like or as’;”  “A metaphor is a comparison of two things without using the words like or as;” and “Personification is giving human characteristics to something that is not human.” Provide examples of each (using Disney animated films offer a number of examples of personification, and most kids have seen them). (20 minutes)

Key Questions for Lesson

1. How are simile, metaphor, and personification different?

2. Why and how do authors use simile, metaphor, and personification?

Closure (Day 2)

Review the previous day’s discussion on simile, metaphor, and personification. (5 minutes)
Assessment

1. Distribute small white boards and markers to each student. Display each sample poem or paragraph found on the document that follows this lesson using an overhead or computer and projector. Each student is to analyze the text and decide whether it contains and example of a simile, metaphor, or personification, or a combination. They also need to identify what is being explained. They should write their responses on the white board, and the teacher needs to circulate around the room to make sure their response is correct. Select a volunteer who correctly analyzes the text to share their findings with the class and guide those who may have been confused. (25 minutes)

2. Students will open the Daybook of Critical Reading and Writing to page 74,  read “maggie and milly and molly and may” by e.e. cummings, and on a piece of paper identify and explain the use of personification and similes in the poem. Students then will turn to page 76 and read the poem “Grape Sherbet” by Rita Dove and identify and explain the use of metaphor. (20 minutes)
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First Snow

By Mary Louise Allen

Snow makes whiteness where it falls.

The bushes look like popcorn balls,

And places where I always play,

Look like somewhere else today.

From the book Hatchet by Gary Paulsen
Then a wild crashing sound, ripping of metal, and the plane rolled to the right and blew through the trees, out over the water and down, down to slam into the lake, skip once on water as hard as concrete, water that tore the windshield out and shattered the side windows….

Eagle

By Alfred Lord Tennyson

He clasps the crag with hooked hands;

Close to the sun in lonely lands,

Ringed with the azure world, he stands.

The wrinkled sea beneath him crawls;

He watches from his mountain walls,

And like a thunderbolt he falls.
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From the book Holes by Gary Paulsen.
Zero’s face looked like a 

jack-o’-lantern that had been left out too many days past Halloween – half rotten, with sunken eyes and a drooping smile.
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Sun

By Valerie Worth





The sun





Is a leaping fire





Too hot





To go near,





But it will still





Lie down





In warm yellow squares





On the floor





Like a flat





Quilt, where





The cat can curl





And purr.

From of Harry Potter and the Sorcerer’s Stone by J.K. Rowling:

A giant of a man was standing in the doorway. His face was almost completely hidden by a long, shaggy mane of hair and a wild, tangled beard, but you could make out his eyes, glinting like black beetles under all the hair.


Winter Poem

By Nikki Giovanni

once a snowflake fell

on my brow and i loved

it so much and i kissed

it and it was happy and called its cousins

and brothers and a web

of snow engulfed me then

i reached to love them all

and i squeezed them and they became

a spring rain and i stood perfectly

still and was a flower.

When Skies are Low and Days are Dark

By N.M. Bodecker



When skies are low



and days are dark,

and frost bites

like a hungry shark,

when mufflers muffle

ears and nose,

and puffy sparrows

huddle close –

how nice to know

that February is purely
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temporary.

From the book The River by Gary Paulsen:

…all he could think was that he had to stay alive, had to get up, get air, get back to the raft.


But the wave was a great weight on him, a house on him; the world was on him and he could not move up against it.

Dreams

By Langston Hughes

Hold fast to dreams

For if dreams die

Life is a broken-winged bird

That cannot fly.

Hold fast to dreams

For when dreams go

Life is a barren field

Frozen with snow.

Skyscrapers

By Rachel Field
Do skyscrapers ever grow tired


Of holding themselves up high?

Do they ever shiver on frosty nights


With their tops against the sky?

Do they feel lonely sometimes,


Because they have grown so tall?

Do they ever wish they could just lie down


And never get up at all?

[image: image5.jpg]



Who Has Seen the Wind?

By Christina Rossetti

Who has seen the wind?

Neither I nor you;

But when the leaves hang   trembling

The wind is passing though.

Who has seen the wind?

Neither you nor I;

But when the trees bow down their heads

The wind is passing by.
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Lesson Plan 2: Theme

Unit Objective:

Students will identify recurring themes, patterns, and symbols found in literature from different eras and cultures.

Time Period Objectives:

1. Students examine single words that might describe a book or story.

2. Students will define and discuss theme as it pertains to reading.

3. Students will read a short story and identify and explain its theme.

4. Upon completion of this unit students will identify and explain a theme or themes in the book Roll of Thunder, Hear My Cry.
Materials:

1.  Chalk board or white board and markers.

2.  Copies of Daybook of Critical Reading and Writing.

3.  Paper and pencil.

Procedure:

Engagement

Write the words “survival, friendship, perseverance, love, loyalty, fear, nature, war, loneliness.” Ask students to examine the list and pick one word that describes a recent book that the class has read. (I like to use Louis Sachar’s Holes since it is rich in theme.) (5 minutes)


Activity
Students work in groups will discuss the words they select, then as a group come to a consensus on one word that best fits the story. One student from each group will record their word on the chalk/white board. Define theme, “The central idea or message of a story or book.” As a class vote on one of the words that has been written on the board as the central message the author of the book may have been trying to communicate. Also discuss how certain themes recur in literature, such as stories about survival during the Holocaust . Finally, ask students to brainstorm other words that might be themes in reading. Record their responses on the board and have them write those words in their reading notebooks for future reference.  (40 minutes)


Key Question for Lesson

What is theme in reading and what purpose does it serve the reader?


Closure

  Review the use of theme in literature.  On an exit card tell students to write the  

  name of a book or story they have read in the past two years, identify the theme, 

  and explain why they believe that is the theme. (5 minutes)
Assessment 

As homework, students read “A Game of Catch” by Richard Wilbur on page 48 of the Daybook of Critical Reading and Writing. On a piece of paper they are to answer the following questions: What do you think the author wants the reader to learn from the story and why? What theme or themes do you see recurring in the story? (30 minutes)
Lesson Plan 3: Setting

Unit Objective:

Students will identify the features of setting and explain their importance in literary text.

Time Period Objectives:

3. Students ponder the idea of a new setting for a popular fairy tale.

4. Students will define and discuss setting and how it influences text.

5. Students will read excerpts from two books and explain the settings of each, and why one is more vivid than the other.

6. Upon completion of this unit students will identify and explain the setting in the book Roll of Thunder, Hear My Cry.
Materials:

1.  Chalk board or white board and markers.

2.  Copies of Daybook of Critical Reading and Writing.
3.  Student reading journals.

4.  Paper and pencil.

Procedure: (Day 1)

Engagement

Tell students that they have a new neighbor living next door, Jack from  “Jack and the Beanstalk.” What might they expect to happen to their neighborhood now that Jack has moved in?  (5 minutes)


Activity
1. Students work with a partner to pair and share their ideas of what their lives might be like if Jack moved into the house next door.  (5 minutes)

2. Bringing the class back together as a whole, ask several students to share their stories. Discuss on how simply changing when and where the story takes place can completely alter the story. Introduce the term “setting” to students and ask for volunteers to identify the setting of other stories or books that they have read, and the importance of the setting to the story. (25 minutes) 
3. Students read the two excerpts from stories on page 40 of the Daybook of Critical Reading and Writing, and in their journals explain the setting of each story, and identify which of the two settings if more vivid and why. (15 minutes)


Key Question for Lesson

Why is setting important in literary text?


Closure (Day 2)

  Review the definition of setting, and the role it plays in a story. (5 minutes)
Assessment 

  Give each student a copy of “Hansel and Gretel” (follows this lesson). Tell them to read the story, and then think about the story if it was set in modern times in their city. Students, in writing, need to discuss how the change in setting would affect the story, and give some examples of  those changes.  (45 minutes)
Hansel and Gretel
by the Grimm Brothers 

Hard by a great forest dwelt a poor wood-cutter with his wife and his two children. The boy was called Hansel and the girl Gretel. He had little to bite and to break, and once when great dearth fell on the land, he could no longer procure even daily bread. 

Now when he thought over this by night in his bed, and tossed about in his anxiety, he groaned and said to his wife, "What is to become of us. How are we to feed our poor children, when we no longer have anything even for ourselves." 

"I'll tell you what, husband," answered the woman, "early to-morrow morning we will take the children out into the forest to where it is the thickest. There we will light a fire for them, and give each of them one more piece of bread, and then we will go to our work and leave them alone. They will not find the way home again, and we shall be rid of them." 

"No, wife," said the man, "I will not do that. How can I bear to leave my children alone in the forest. The wild animals would soon come and tear them to pieces." 

"O' you fool," said she, "then we must all four die of hunger, you may as well plane the planks for our coffins," and she left him no peace until he consented. 

"But I feel very sorry for the poor children, all the same," said the man. The two children had also not been able to sleep for hunger, and had heard what their step-mother had said to their father. 

Gretel wept bitter tears, and said to Hansel, "now all is over with us." 

"Be quiet," Gretel, said Hansel, "do not distress yourself, I will soon find a way to help us." 

And when the old folks had fallen asleep, he got up, put on his little coat, opened the door below, and crept outside. The moon shone brightly, and the white pebbles which lay in front of the house glittered like real silver pennies. Hansel stooped and stuffed the little pocket of his coat with as many as he could get in. Then he went back and said to Gretel, "Be comforted, dear little sister, and sleep in peace, God will not forsake us," and he lay down again in his bed. 

When day dawned, but before the sun had risen, the woman came and awoke the two children, saying get up, you sluggards. We are going into the forest to fetch wood. She gave each a little piece of bread, and said, "There is something for your dinner, but do not eat it up before then, for you will get nothing else." 

Gretel took the bread under her apron, as Hansel had the pebbles in his pocket. Then they all set out together on the way to the forest. When they had walked a short time, Hansel stood still and peeped back at the house, and did so again and again. 

His father said, "Hansel, what are you looking at there and staying behind for. Pay attention, and do not forget how to use your legs." 

"Ah, father," said Hansel, "I am looking at my little white cat, which is sitting up on the roof, and wants to say good-bye to me." 

The wife said, "Fool, that is not your little cat, that is the morning sun which is shining on the chimneys." Hansel, however, had not been looking back at the cat, but had been constantly throwing one of the white pebble-stones out of his pocket on the road. 

When they had reached the middle of the forest, the father said, "Now, children, pile up some wood, and I will light a fire that you may not be cold." Hansel and Gretel gathered brushwood together, as high as a little hill. 

The brushwood was lighted, and when the flames were burning very high, the woman said, "Now, children, lay yourselves down by the fire and rest, we will go into the forest and cut some wood. When we have done, we will come back and fetch you away". 

Hansel and Gretel sat by the fire, and when noon came, each ate a little piece of bread, and as they heard the strokes of the wood-axe they believed that their father was near. It was not the axe, however, but a branch which he had fastened to a withered tree which the wind was blowing backwards and forwards. And as they had been sitting such a long time, their eyes closed with fatigue, and they fell fast asleep. When at last they awoke, it was already dark night. 

Gretel began to cry and said, "How are we to get out of the forest now." 

But Hansel comforted her and said, "Just wait a little, until the moon has risen, and then we will soon find the way." And when the full moon had risen, Hansel took his little sister by the hand, and followed the pebbles which shone like newly-coined silver pieces, and showed them the way. 

They walked the whole night long, and by break of day came once more to their father's house. They knocked at the door, and when the woman opened it and saw that it was Hansel and Gretel, she said, "You naughty children, why have you slept so long in the forest. We thought you were never coming back at all." The father, however, rejoiced, for it had cut him to the heart to leave them behind alone. 

Not long afterwards, there was once more great dearth throughout the land, and the children heard their mother saying at night to their father, "Everything is eaten again, we have one half loaf left, and that is the end. The children must go, we will take them farther into the wood, so that they will not find their way out again. There is no other means of saving ourselves." The man's heart was heavy, and he thought, it would be better for you to share the last mouthful with your children. 

The woman, however, would listen to nothing that he had to say, but scolded and reproached him. He who says a must say b, likewise, and as he had yielded the first time, he had to do so a second time also. 

The children, however, were still awake and had heard the conversation. When the old folks were asleep, Hansel again got up, and wanted to go out and pick up pebbles as he had done before, but the woman had locked the door, and Hansel could not get out. Nevertheless he comforted his little sister, and said, "Do not cry, Gretel, go to sleep quietly, the good God will help us." < 

Early in the morning came the woman, and took the children out of their beds. Their piece of bread was given to them, but it was still smaller than the time before. On the way into the forest Hansel crumbled his in his pocket, and often stood still and threw a morsel on the ground. "Hansel, why do you stop and look round, said the father, "go on." 

"I am looking back at my little pigeon which is sitting on the roof, and wants to say good-bye to me," answered Hansel. 

"Fool," said the woman, "that is not your little pigeon, that is the morning sun that is shining on the chimney." Hansel, however, little by little, threw all the crumbs on the path. 

The woman led the children still deeper into the forest, where they had never in their lives been before. Then a great fire was again made, and the mother said, "Just sit there, you children, and when you are tired you may sleep a little. We are going into the forest to cut wood, and in the evening when we are done, we will come and fetch you away." When it was noon, Gretel shared her piece of bread with Hansel, who had scattered his by the way. Then they fell asleep and evening passed, but no one came to the poor children. 

They did not awake until it was dark night, and Hansel comforted his little sister and said, "Just wait, Gretel, until the moon rises, and then we shall see the crumbs of bread which I have strewn about, they will show us our way home again." When the moon came they set out, but they found no crumbs, for the many thousands of birds which fly about in the woods and fields had picked them all up. 

Hansel said to Gretel, "We shall soon find the way," but they did not find it. They walked the whole night and all the next day too from morning till evening, but they did not get out of the forest, and were very hungry, for they had nothing to eat but two or three berries, which grew on the ground. And as they were so weary that their legs would carry them no longer, they lay down beneath a tree and fell asleep. 

It was now three mornings since they had left their father's house. They began to walk again, but they always came deeper into the forest, and if help did not come soon, they must die of hunger and weariness. When it was mid-day, they saw a beautiful snow-white bird sitting on a bough, which sang so delightfully that they stood still and listened to it. And when its song was over, it spread its wings and flew away before them, and they followed it until they reached a little house, on the roof of which it alighted. And when they approached the little house they saw that it was built of bread and covered with cakes, but that the windows were of clear sugar. 

"We will set to work on that," said Hansel, "and have a good meal. I will eat a bit of the roof, and you Gretel, can eat some of the window, it will taste sweet." Hansel reached up above, and broke off a little of the roof to try how it tasted, and Gretel leant against the window and nibbled at the panes. 

Then a soft voice cried from the parlor - 

"Nibble, nibble, gnaw
Who is nibbling at my little house."

The children answered -

"The wind, the wind,
The heaven-born wind,"

and went on eating without disturbing themselves. Hansel, who liked the taste of the roof, tore down a great piece of it, and Gretel pushed out the whole of one round window-pane, sat down, and enjoyed herself with it. Suddenly the door opened, and a woman as old as the hills, who supported herself on crutches, came creeping out. Hansel and Gretel were so terribly frightened that they let fall what they had in their hands. 

The old woman, however, nodded her head, and said, "Oh, you dear children, who has brought you here. Do come in, and stay with me. No harm shall happen to you." She took them both by the hand, and led them into her little house. Then good food was set before them, milk and pancakes, with sugar, apples, and nuts. Afterwards two pretty little beds were covered with clean white linen, and Hansel and Gretel lay down in them, and thought they were in heaven. 

The old woman had only pretended to be so kind. She was in reality a wicked witch, who lay in wait for children, and had only built the little house of bread in order to entice them there. When a child fell into her power, she killed it, cooked and ate it, and that was a feast day with her. Witches have red eyes, and cannot see far, but they have a keen scent like the beasts, and are aware when human beings draw near. 

When Hansel and Gretel came into her neighborhood, she laughed with malice, and said mockingly, "I have them, they shall not escape me again." 

Early in the morning before the children were awake, she was already up, and when she saw both of them sleeping and looking so pretty, with their plump and rosy cheeks, she muttered to herself, "That will be a dainty mouthful." Then she seized Hansel with her shrivelled hand, carried him into a little stable, and locked him in behind a grated door. Scream as he might, it would not help him. 

Then she went to Gretel, shook her till she awoke, and cried, "Get up, lazy thing, fetch some water, and cook something good for your brother, he is in the stable outside, and is to be made fat. When he is fat, I will eat him." Gretel began to weep bitterly, but it was all in vain, for she was forced to do what the wicked witch commanded. 

And now the best food was cooked for poor Hansel, but Gretel got nothing but crab-shells. 

Every morning the woman crept to the little stable, and cried, "Hansel, stretch out your finger that I may feel if you will soon be fat." Hansel, however, stretched out a little bone to her, and the old woman, who had dim eyes, could not see it, and thought it was Hansel's finger, and was astonished that there was no way of fattening him. When four weeks had gone by, and Hansel still remained thin, she was seized with impatience and would not wait any longer. 

"Now, then, Gretel," she cried to the girl, "stir yourself, and bring some water. Let Hansel be fat or lean, to-morrow I will kill him, and cook him." 

Ah, how the poor little sister did lament when she had to fetch the water, and how her tears did flow down her cheeks. "Dear God, do help us, she cried. If the wild beasts in the forest had but devoured us, we should at any rate have died together." 

"Just keep your noise to yourself," said the old woman, "it won't help you at all." 

Early in the morning, Gretel had to go out and hang up the cauldron with the water, and light the fire. "We will bake first," said the old woman, "I have already heated the oven, and kneaded the dough." 

She pushed poor Gretel out to the oven, from which flames of fire were already darting. "Creep in," said the witch, "and see if it properly heated, so that we can put the bread in." And once Gretel was inside, she intended to shut the oven and let her bake in it, and then she would eat her, too. 

But Gretel saw what she had in mind, and said, "I do not know how I am to do it. How do I get in." 

"Silly goose," said the old woman, "the door is big enough. Just look, I can get in myself," and she crept up and thrust her head into the oven. Then Gretel gave her a push that drove her far into it, and shut the iron door, and fastened the bolt. Oh. Then she began to howl quite horribly, but Gretel ran away, and the godless witch was miserably burnt to death. 

Gretel, however, ran like lightning to Hansel, opened his little stable, and cried, "Hansel, we are saved. The old witch is dead." 

Then Hansel sprang like a bird from its cage when the door is opened. How they did rejoice and embrace each other, and dance about and kiss each other. And as they had no longer any need to fear her, they went into the witch's house, and in every corner there stood chests full of pearls and jewels. 

"These are far better than pebbles," said Hansel, and thrust into his pockets whatever could be got in. 

And Gretel said, "I, too, will take something home with me, and filled her pinafore full". 

"But now we must be off," said Hansel, "that we may get out of the witch's forest." 

When they had walked for two hours, they came to a great stretch of water. 

"We cannot cross," said Hansel, "I see no foot-plank, and no bridge." 

"And there is also no ferry, answered Gretel, but a white duck is swimming there. If I ask her, she will help us over. Then she cried -

"Little duck, little duck, dost thou see,
Hansel and Gretel are waiting for thee.
There's never a plank, or bridge in sight,
take us across on thy back so white."

The duck came to them, and Hansel seated himself on its back, and told his sister to sit by him. "No," replied Gretel, "that will be too heavy for the little duck. She shall take us across, one after the other." 

The good little duck did so, and when they were once safely across and had walked for a short time, the forest seemed to be more and more familiar to them, and at length they saw from afar their father's house. Then they began to run, rushed into the parlor, and threw themselves round their father's neck. The man had not known one happy hour since he had left the children in the forest. The woman, however, was dead. Gretel emptied her pinafore until pearls and precious stones ran about the room, and Hansel threw one handful after another out of his pocket to add to them. Then all anxiety was at an end, and they lived together in perfect happiness.

Lesson Plan 4: Characterization

Unit Objective:

Students will analyze techniques that authors use to describe characters, including narrator or other characters’ point of view; and character’s own thoughts, words, or actions.

Time Period Objectives:

1.  Students discuss who is Stanley Yelnats from the book Holes.
2.  Students will define the characteristics of characters in literature.

3.  Students will select a short story to read and identify characteristics of the main character.

        4. Upon completion of this unit students will identify and explain the characteristics of Cassie in the book Roll of Thunder, Hear My Cry.
Materials:

1.  Chalk board or white board and markers.

2.  A nine-piece handmade character puzzle with magnets.

2.  Copies of the blank nine-piece puzzle (attached to the lesson).

3.  Copies of Daybook of Critical Reading and Writing.
4.  Paper and pencil.

Procedure: 

Engagement

Write the name “Stanley Yelnats” or the name of the main character of a book or story that the class has read. Ask students to explain how they would know this person if they met them on the street.  (5 minutes)


Activity
1. Explain to students how writers create use a variety of characteristics to bring characters in literature to life. Define protagonist, the main character who often is the hero of the story (Stanley Yelnats), and antagonist, the character who creates conflict for the main character (the Warden). Distribute copies of the two-sided blank puzzle. Tell students to take notes on only one side. (5 minutes)

2. Use a puzzle that the teacher creates from poster board to explain the characteristics. The nine pieces should include the words  “Character,” “Physical description,” “How the character dresses,” “How the character resolves conflict,” “Character’s friends,” “Character’s background,” “How the character thinks,” “What other characters say about the character,” and “Character’s Personality.”  As each piece is placed on the board explain what it means and ask students to give examples from stories that they have read. (If the class has recently read a story or book, select a character from that story for students to analyze.) Students also should copy the characteristics onto one side of their blank puzzle. The last piece will be the one that says “Character.” (15 minutes)


Key Question for Lesson

What techniques do authors use to create and describe characters?


Closure 

  Review some of the ideas students offered at the beginning of the lesson on how they would know Stanley Yelnats if they met him on the street. Identify how those ideas fit the techniques that author Louis Sachar used when he created the character of Stanley. (5 minutes)
Assessment 

Students may select any short story in Daybook of Critical Reading and Writing, and have them do a written analysis of the main character, or guide them to “Danny the Champion of the World” in the Daybook and have them do a written analysis of the character of “father.”  The written analysis can be done as a puzzle with students using the blank puzzle on the other side of the handout.  (25 minutes)
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Lesson Plan 5: Plot

Unit Objective:

1. Students will identify major and minor events of the plot, and explain how each incident gives rise to the next.

2. Students will select, create, and use graphic organizers to interpret information in texts.

Time Period Objectives:

1. Students describe conflict and the role it plays in the plot of a story.

5. Students will define and discuss the five elements of plot.

7. Students will read a short story and create a graphic organizer that outlines the elements of the plot.

8. Upon completion of this unit students will identify the five elements of plot in the book Roll of Thunder, Hear My Cry.
Materials:

1.  Chalk board or white board and markers.

2.  Copies of the reading textbook The Language of Literature.
3.  Plain white paper.

4.  Colored markers or pencils, or crayons.

4.  Paper and pencil.

Procedure: (Day 1)

Engagement

Tell students you are very upset with your computer at home, that no matter what you do you can’t get it to connect to the Internet. Ask them for ideas on what you might do to “solve” the problem. Then write the word “conflict” on the board, and ask students to explain what that word has to do with what you just told them about your computer.  (5 minutes)


Activity
1. Explain to students that every story is constructed around a conflict. Write on the board a list of common conflicts found in literature: “Person vs. Person,” “Person vs. Self,” “Person vs. Society,” “Person vs. Nature,” “Person vs. Unknown,” and “Person vs. Machine/Science.” Give examples of each in literature. Explain that “plot” is how authors create, develop, and resolve conflict in stories. It is “what happens” in a story. (5 minutes)

2. Identify, define, and discuss the five elements of plot: Exposition, the introduction to the story in which the characters are introduced and the conflict is identified; rising action, the central part in which the story and the conflict are developed; climax, the turning point in which the action of the story changes; falling action, the part of the story after the climax that leads up to the resolution; resolution, the end of the story in which the conflict is finally resolved.  Draw an analogy between plot and the first hill of a roller coaster, with the peak of the hill representing the climax of the story. Illustrate the plot by drawing the beginning of a roller coaster and label the corresponding components of plot.(10 minutes)

3. Tell students to open their literature books to the short story, “Zlateh the Goat,” by Isaac Bashevis Singer on page 481. Read the story as a class of the whole. After reading the story tell students to read it again, only this time have them identify the plot elements of the story in their reading journals. They should also identify the main and minor conflicts of the story. (30 minutes)


Key Question for Lesson

How do the elements of plot relate to each other?


Closure (Day 2)

  Review the conflict and the elements of plot. Lead a brief question and answer discussion on conflicts in “Zlateh the Goat” and the various elements of the story’s plot. (5 minutes)
Assessment 

 Give each student a blank sheet of white. Tell them that they are to create a graphic organizer that illustrates the plot of “Zlateh the Goat.” They are to write very brief summaries from the story of each element of plot. They can create boxes or other designs in which to write their summaries, and they can draw and color their graphic. If you have them, show samples of plot graphics that students from previous years have done. On the back of the illustration have students identify the major and minor conflict of the story, the theme(s), setting, and characters and descriptions.   (45 minutes)

Unit Posttest                                                     Name_____________

                                                                                                             Date:___________________

1.   Identify three metaphors and three similes that author Mildred Taylor uses in Roll of Thunder, Hear My Cry, and explain each.

2.   Explain the recurring themes found in the book, and provide an example of each from the book.  Which do you believe is the major, overriding theme of the story? Why?

3.   Describe the setting of Roll of Thunder, Hear My Cry and explain why it is important to the story.

4.   Describe the characteristics of the character of Cassie, and explain how Mildred Taylor uses these characteristics to develop the story.

5.  Draw the plot for Roll of Thunder, Hear My Cry and briefly summarize each of the five components of the plot. Also identify the major and minor conflicts in the story. 
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