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STATEMENT OF PURPOSE


The development of reading fluency is important because of its relationship with improved comprehension. LaBerge and Samuels’s automaticity theory of reading argues that proficient word-recognition skills underlie fluent reading and adequate comprehension of text (Schwanenflugel, Meisinger, Wisenbaker, Kuhn, Strauss, & Morris, 2006). According to the model, fluent readers are characterized by the ability to read quickly and effortlessly without thinking about decoding. Dysfluent beginning readers, by contrast, are identified by their excessively slow, laborious reading, which hinders comprehension (p. 499). 

Early intervention is essential for the dysfluent reader since reading affects the student’s performance in all future academic subjects. Students whose oral reading sounds slow and labored are embarrassed to read in front of their peers (Rasinski, 2003). Students who learn to read fluently are more confident. Although fluency and decoding are only pieces of reading they are also the building blocks. Teaching vocabulary related strategies and skills will also aid in students understanding of what they read. Learning to use reading comprehension strategies is also imperative for students who struggle with reading. Cooper, Chard, and Kiger (2006) state that comprehension is “the process of constructing meaning by interacting with text. It is the primary reason one reads—to understand what has been read, not just call the words” (p. 119). Research has shown that one of the most effective ways to help students improve their comprehension is to teach them strategies (Cooper, Chard, & Kiger, p. 122). 


With third grade marking the beginning of a long line of standardized testing it is important to conquer reading fluency so that students’ attention can focus on comprehension. Students’ knowledge of and ability to effectively use vocabulary and reading strategies will also help them to comprehend what they read. The Ohio Achievement Test for Reading measures how well a student is able to understand what they read. School effectiveness is measured according to how the students perform on achievement tests. When moving into a new area one might look at a school report card as a deciding factor if they have children or plan to have children in the future.

The Response to Intervention (RTI) model provides a framework for schools to help identify students who lack early literacy skills and need extra help. It also ensures that the student is making progress; if they are not the intervention, or intensity of the intervention is altered (Barnes & Harlacher, 2008). Although RTI is not a Special Education initiative, data collected through progress monitoring can be used to help identify a child with a learning disability. Using a RTI approach will ensure that each student is getting the proper instruction and interventions. Data provided by the Dynamic Indicators of Basic Early Literacy Skills (DIBELS) Oral Reading Fluency (ORF) test will help to identify students who need extra intervention in the area of reading fluency. 

This intervention plan for reading will provide students with the skills they need to become successful readers. It will build their confidence and increase their performance on the Ohio Achievement Test for Reading. It will connect research based interventions with the Ohio Academic Content Standards for reading instruction at grade level. 
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