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The reading interventions will be sequenced according to the need of the students.  Not all students will need all parts of the interventions so it will look different for each student.  The purpose of the intervention is to address needs of the students that require additional skills in reading that include fluency, comprehension, phonemic awareness, phonics, and vocabulary.

 An example of one way that I will address the sub unit fluency, assuming the student needs improvement in all parts of fluency, would be to begin with defining exactly what fluency is.  Demonstrating to the student first exactly what fluent reading sounds like will allow students address the other parts of fluency as they will have an example to follow.  Next, we will work on word recognition.  Readers with poor word recognition skills tend to spend too much time trying to recognize a word which effects fluency which in turn effects comprehension (Hendricks & Rinsky, 2007).  Then, students will use word phrases to continue making word recognition automatic but with less word by word choppiness.  Student will practice breaking up larger texts, learning where to breath and how to read with expression.  Finally, students will practice reading short passages, poetry, and reader’s theater.

The sub unit comprehension will begin with guiding students through think alouds.  Show students how to connect the text to their prior knowledge and organize the important parts of the text.  Next, we will talk through the story so I can monitor their comprehension of what is being read.  Students will use highlighters and post-it notes to organize important details of the passage.  Lastly, students will retell the passage verbally or written, answer questions, extending text, and monitor their ability to use comprehension strategies.

The sub unit phonics will begin with letter sounds.  Students must be able to discriminate between the different letters of the alphabet.  Once letter sounds are mastered, students will then work on learning word families.  Word families will allow students to recognize similarities in words so that when an unknown word comes up, students can look for chunks in the word that may have been learned previously.  Lastly, students will learn common phonic rules to help them decode unknown words. Students benefit from phonics when they learn the speech sounds and can manipulate them to form new words (Rasinski & Padak, 2001).
The sub unit phonemic awareness will first address segmenting individual sounds in a word.  Once students have mastered the individual sounds of the word the next logical step will be for student to begin blending sounds of longer words.  Students will use simple words to add, delete, and substitute sounds to help them discriminate words that look similar.  


The sub unit vocabulary begins with students matching definitions and words.  To build vocabulary in passages, students will use a synonym in place of the vocabulary word.  This will not only increase student’s verbal vocabulary, but also help students use a variety of words in their writing.  Students will then continue to build vocabulary through semantics mapping.  Sight word vocabulary will also be addressed in this sub unit.  A student should be able to read 95% of words in books written at grade level.  Students that do not have these words in their basic sight word vocabulary cannot become fluent readers (Shanker & Cockrum, 2009).  Students will build sight words through daily practice from the Fry list.

I will propose this plan to my school and include lessons on the sub unit fluency to reflect skills the students will be learning while in the resource room.  Lessons consist of 25 minute period with a small group of three to six students that require intervention.  I will see student two to three times per week. The time with each group will be a constant throughout the day as it fits into the homeroom teacher’s schedule.  Number of students seen at a time may change based on which students needing intervention on different aspects of reading.  I choose fluency for my lessons because fluency is the bridge between phonics and comprehension (Rasinski & Padak, 2001).  Improving fluency also can also help students be more confident in their reading which may prompt interest and more reading practice.
References
Hendricks, C., Rinsky, L. A., (2007).  Teaching word recognition skills.  Upper Saddle 


River, NJ: Pearson Prentice Hall.

Shanker, J., Cockrum, W., (2009).  Locating and correcting reading difficulties.  Boston:

  Pearson.

Rasinski, T., Padak, N., (2001).  From phonics to fluency.  Boston:  Longman.
Unit Outcomes
Accuracy

· Students will learn strategies to lessen omissions in oral reading. (knowledge)
· Students will use strategy when given a reading sample. (application)
· Students will learn strategies decrease substitutions. (knowledge)
· Student will use strategy when given a reading sample. (application)

Phrasing

· Students will compare how sentences sound with different phrasing. (analysis, comprehension)
· Given a reading example students with phrasing marks, students will read using correct phrasing. (application)
· Students will draw phrasing marks in a given text. (analysis, application)
Expression

· Students will read sentences using appropriate expression as indicated by ending marks. (application)
· Students will place the appropriate ending mark on a given sentence. (application, comprehension)

Unit outcomes are categorized using Blooms Taxonomy

Pre-Assessment
  Student’s reading level will be determined by giving students texts to read.  Once students are reading 95% of words given in one minute, that leveled book is their instructional reading level.  The reading level is then documented for further comparison.  Below is a guideline for estimated words per minute (wpr) at grade level.

	Grade 2
	86 wpm

	Grade 3
	116 wpm

	Grade 4
	155 wpm

	Grade 5
	177 wpm


Shanker, J., Cockrum, W., (2009).  Locating and correcting reading difficulties.  Boston:

  Pearson.

The following rubric will be used to rate students according to expression, phrasing, smoothness, and pace.  Once the student is rated, the teacher will determine specifically what parts of fluency the student needs intervention in.

	Dimension
	1
	2
	3
	4

	A. Expression and Volume
	Reads with little expression or enthusiasm in voice. Reads words as if simply to get them out. Little sense of trying to make text sound like natural language. Tends to read in a quiet voice.
	Some expression. Begins to use voice to make text sound like natural language in some areas of the text, but not others. Focus remains largely on saying the words. Still reads in a quiet voice.
	Sounds like natural language throughout the better part of the passage. Occasionally slips into expressionless reading. Voice volume is generally appropriate throughout the text.
	Reads with good expression and enthusiasm throughout the text. Sounds like natural language. The reader is able to vary expression and volume to match his/her interpretation of the passage.

	B. Phrasing
	Monotonic with little sense of phrase boundaries, frequent word-by-word reading.
	Frequent two- and three-word phrases giving the impression of choppy reading; improper stress and intonation that fail to mark ends of sentences and clauses.
	Mixture of run-ons, mid-sentence pauses for breath, and possibly some choppiness; reasonable stress/intonation.
	Generally well phrased, mostly in clause and sentence units, with adequate attention to expression.

	C. Smoothness
 
	Frequent extended pauses, hesitations, false starts, sound-outs, repetitions, and/or multiple attempts.
	Several “rough spots” in text where extended pauses, hesitations, etc., are more frequent and disruptive.
	Occasional breaks in smoothness caused by difficulties with specific words and/or structures.
	Generally smooth reading with some breaks, but word and structure difficulties are resolved quickly, usually through self-correction.

	D. Pace (during 
sections of minimal disruption)
	Slow and laborious.

 
	Moderately slow.

 
	Uneven mixture of fast and slow reading.

 
	Consistently conversational.

 


 http://www.prel.org/products/re_/assessing-fluency.htm

Lesson 1
Introduction to fluency
Subject:  Reading
Topic: Fluency
Objective:  Students will learn what fluency is and how it effects reading and reading comprehension.
Allotted time: 25 minutes

Procedure: 
Presentation (15 min)
 Read a short book or paragraph to the students and ask students to listen carefully.  When I read I will read very slowly, without expression, and say words incorrectly.  Ask students to listen to the book to be read again.  This time I will read it fluently using appropriate speed, expression, and accuracy.  
Group Work (10 min)
How were the two readings different even though I read the same book?  Chart and discuss the group’s findings.
On board…

	1st Time
	2nd Time

	Too slow,
	Fun, 

	Hard to understand,
	Read faster

	boring
	Understand what’s going on


Materials:  Any age appropriate book and smartboard (or chalk and chalkboard).

Please note that this lesson may need to be repeated according to the needs of the students.  Once students can identify differences in readings without prompts, they will continue to the next lesson.

Lesson 2 

Accuracy
Subject:  Reading

Topic:  Fluency-Accuracy

Objective:  
Decrease omissions-Students will outline the first letter of each word in the sentence as they read.  
Allotted time: 25 minutes
Decrease substitutions- Students will practice using the word attack strategy below to decode unknown words.

When you come to a word you don’t know

1.  Say the beginning sound

2.  Read the rest of the sentence. THINK.

3.  Say the parts that you know.  GUESS.

4.  Ask someone or skip it and go on.

Shanker, J., Cockrum, W., (2009).  Locating and correcting reading difficulties.  Boston:

  Pearson.

Procedure: 
New Material/Group Work (25 min)
 Teacher will demonstrate both strategies including when and how to use each.  Put the word attack strategy on chart paper as each step is demonstrated and hang it in the classroom for students to refer to. The teacher will guide the student in using the word attack strategy with an instructional leveled text.  
Materials:  Instructional leveled text (that can be written on), pencils, chart paper, and markers.  

Repeat lesson as necessary using different or harder texts.  

Lesson 3

Phrase Boundaries

Subject:  Reading
Topic:  Fluency

Objective:  Students will phrase words into groups while reading.

Allotted time: 25 minutes

Procedure:  

Engagement (10 min)
Write this on smartboard and read to students

Brown/ 
bear brown/ 
bear what/ 
do/
you see.

Write this on smartboard and read to students
Brown bear/
Brown bear/
What do you see?/

Group Work (15 min)
Discuss how it sounds different.  Does it change the meaning of the text?  Discuss that when reading words need to be chunked into meaningful phrases and clauses.  Grouping the words together helps the reader comprehend text.  

Complete the following chart together.  Have volunteers come to the smartboard to put slashes where the phrases would go in the sentences.

	 who
	did what
	what
	didwhat
	who
	did what
	where

	Kim  
	says
	the best way
	to handle
	Jim and his gang
	is to run away
	from them.


1. My pal Pat has a wish to go on a bus trip.
2. The short boy could still see the fireworks in the sky.
3. The last spark hissed into the scummy pond.
4. Just then I heard the whoop of a siren, and like a miracle this cop car comes from out of nowhere.
5. The two boys were on a street where most of the homes had broken windows.
www.resourceroom.net
Continue to practice phrasing in groups or individually using student-selected books.

Lesson 4

Expression
Subject:  Reading

Topic: Fluency-Expression

Objective:  Students will read using appropriate expressions as indicated by ending marks.

 Allotted time: 25 minutes

Procedure:  

Presentation

Teacher writes on board then reads the following three sentences.  (10 minutes)

I like cats.

I like cats!

I like cats?
Discuss how these sound different?  What do the different ending marks mean? 
Teacher writes on board then reads the following three sentences. (10 minutes) Emphasize the word in red.

I’m drinking juice.

I’m drinking juice.

I’m drinking juice.

Discuss how each emphasis changes the meaning of the sentence.  

Have students select a book and pick out sentences that would sound different with emphasis on different words and/or different ending marks.

Post Assessment
Student’s reading level will be determined by giving students texts to read.  Once students are reading 95% of words given in one minute, that leveled book is their instructional reading level.  The reading level is then documented for further comparison.  Below is a guideline for estimated words per minute (wpr) at grade level.

	Grade 2
	86 wpm

	Grade 3
	116 wpm

	Grade 4
	155 wpm

	Grade 5
	177 wpm


Shanker, J., Cockrum, W., (2009).  Locating and correcting reading difficulties.  Boston:

  Pearson.

The following rubric will be used to rate students according to expression, phrasing, smoothness, and pace.  Once the student is rated, the teacher will determine specifically what parts of fluency the student needs intervention in.

	Dimension
	1
	2
	3
	4

	A. Expression and Volume
	Reads with little expression or enthusiasm in voice. Reads words as if simply to get them out. Little sense of trying to make text sound like natural language. Tends to read in a quiet voice.
	Some expression. Begins to use voice to make text sound like natural language in some areas of the text, but not others. Focus remains largely on saying the words. Still reads in a quiet voice.
	Sounds like natural language throughout the better part of the passage. Occasionally slips into expressionless reading. Voice volume is generally appropriate throughout the text.
	Reads with good expression and enthusiasm throughout the text. Sounds like natural language. The reader is able to vary expression and volume to match his/her interpretation of the passage.

	B. Phrasing
	Monotonic with little sense of phrase boundaries, frequent word-by-word reading.
	Frequent two- and three-word phrases giving the impression of choppy reading; improper stress and intonation that fail to mark ends of sentences and clauses.
	Mixture of run-ons, mid-sentence pauses for breath, and possibly some choppiness; reasonable stress/intonation.
	Generally well phrased, mostly in clause and sentence units, with adequate attention to expression.

	C. Smoothness
 
	Frequent extended pauses, hesitations, false starts, sound-outs, repetitions, and/or multiple attempts.
	Several “rough spots” in text where extended pauses, hesitations, etc., are more frequent and disruptive.
	Occasional breaks in smoothness caused by difficulties with specific words and/or structures.
	Generally smooth reading with some breaks, but word and structure difficulties are resolved quickly, usually through self-correction.

	D. Pace (during 
sections of minimal disruption)
	Slow and laborious.

 
	Moderately slow.

 
	Uneven mixture of fast and slow reading.

 
	Consistently conversational.

 


 http://www.prel.org/products/re_/assessing-fluency.htm

Pre and Post Assessments are the same.  Document progress and interventions used.
