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Introduction
Why should educators be concerned with presenting their curriculum from a multicultural perspective?  The U.S. Census Bureau (2008) projects by 2023, minorities will actually be the majority of school-age children, under 18-years of age (cited in Roberts, 2008, para. 7).  The actual statistics from this report can be seen in Figure 1.  Yen (2010) suggested, “this year could be the "tipping point" when the number of babies born to minorities outnumbers that of babies born to whites” (para. 2).  Ornstein and Hunkins (2009) argued, “Multicultural education can benefit all students, not just culturally marginalized ones (p. 321).  Luther (2009) discussed a classroom situation where a Black student was able to “teach” other White students the meaning behind certain racially charged words in To Kill a Mockingbird (p. 213).  Casas (2006) suggested students who feel their culture is devalued and not appreciated within the curriculum could be at a higher risk of dropping out of school (p. 24).  Banks (2010) described this type of curriculum focused only on “mainstream Americans” (p. 234) as a “mainstream-centric curriculum” (p. 234) and argued it has negative consequences for all students. 
School Background

For my field experience, I observed at Perrysburg Junior High located in Perrysburg Ohio, within the Perrysburg Exempted Village School District.  The current junior high building located on South Boundary Street and the west side of Interstate 75, housed all high school students until the opening of the new high school in 2001.  For one year, the building served all seventh and eighth grade students, however due to budget restrictions sixth graders were moved to the junior high building the following year.  As a result, the junior high now houses sixth through eighth grades.  There are over 4,500 students in the school district with roughly 1,000 students enrolled in Perrysburg Junior High.

In late 2006, the North Central Association Commission on Accreditation and School Improvement (NCA & CASI) approved the entire Perrysburg school district as a NCA Accredited District.  At the time, Perrysburg was only the third school district in Ohio to gain this achievement.  The city of Perrysburg was also named the “Best Hometown 2009” by Ohio Magazine.  On November 4, 2008, the community voted to pass a four year school levy saving the district from having to make a thirteen percent budget cut through laying-off teachers, cutting extra-curricular programs, using old textbooks (would not have been able to update any curriculum), and several other cuts in support staff and programs offered.

Classroom Observations

My placement in Perrysburg Junior High was in a seventh grade social studies classroom with Bill Hilt.  Mr. Hilt has over fifteen years of experience in this school district.  He even graduated from Perrysburg High School.  He is passionate about his teaching and has a strong desire to internationalize his curriculum.  This interest began while visiting schools in several countries including Morocco.  Through my communications with him, I was informed that he teaches roughly 110 students divided between five hours.  I observed second, third, fourth, and fifth hours, but focused the majority of my attention on third and fourth hours.  Of the 110 students, there are 38 students with I.E.Ps (Individualized Education Programs).  The male to female ratio is almost 1:1 with a slight majority of females.  In the four hours I observed about 1/6th of the students are visible minorities.

Needs Analysis

In Bill Hilt’s seventh grade social studies classroom, he desires a strong emphasis on multicultural perspectives in his curriculum.  However, this focus is often met with resistance from administrators, school board members, other classroom teachers, and students.  It is my belief that he is attempts to use a student-centered, Constructivist, authentic, and Progressive approach to education.  He strives to actively involve all students in the learning process and designs a curriculum that is centered on real world experience as evidenced by several of the activities students have completed.

 
In my discussions with Bill, I learned several key aspects and challenges he faces while utilizing multiple cultural perspectives within his curriculum.  The first challenge stems from administrators and school board members.  Some of these members are open to the idea of international perspectives, however they argue the financial burden to fund this would be too great.  To negate these claims, Bill Hilt has written numerous grants.  He also chaired the committee and wrote the grant allowing the school to hold its first annual community-wide “Global Summit” in early February.  Hilt is one of three seventh grade social studies teachers at Perrysburg Middle School.  Though the group has a team planning session each teacher decides what he/she will teach students.  As a result, the other teachers choose not to include several projects in their social studies curriculum Bill Hilt implements to diversify his curriculum.  The last challenge we discussed is successfully convincing students to open their eyes to other cultures and gain an understanding of these cultures.  Most students in his classroom have the same egocentric attitude concerning other cultures that the majority of “mainstream” students possess.
Theoretical Framework
Based on my observations, I believe the setup in Bill Hilt’s classroom is a prime example of how a multicultural curriculum should be framed.  I believe Bill Hilt’s classroom strongly draws from progressivism.  I would also argue the psychological ideas of constructivism fit well within Mr. Hilt’s classroom.  The instructor desires to include students in not only the learning but the teaching, signifying his desire to move away from “authoritarian teaching” (Ornstein & Hunkins, 2009, p.  47) and make “the learner the key player” (Ornstein & Hunkins, 2009, p. 129).  As John Dewey suggested, the students are involved in deciding activities and often leading these activities, but ultimately Mr. Hilt makes the final decision as to what was acceptable.  Along the lines of a progressive approach to curriculum, I would argue there is no greater relevancy in curriculum than attempting to utilize a multi-cultural approach to curriculum. 

An example of the progressive approach within this classroom is evident in the Cultural Diversity Project Mr. Hilt assigned students.  In this project, students were assigned to complete a project researching other cultures through hands-on activities, cultural immersion, and a cultural study.  He took an existentialist stance, to an extent, with this activity by allowing students “freedom of choice” (Ornstein & Hunkins, 2009, p. 37), as Carl Rogers stated “freedom to learn” (Ornstein & Hunkins, 2009, p. 142), and self-expression in choosing the direction of their assignment.  Examples of the activities included: spending a day in public in a wheelchair, spending the night in a cardboard box, or preparing a cultural meal. 

Solving the Problem 
According to Davis (2007), the emphasis on educating all children with the implementation of the No Child Left Behind Act in 2001 is a huge barrier to multicultural education.  Davis (2007) explained, “Teachers lack flexibility in what they can teach, as students must master information oriented social studies curricula” (p. 213).  However, I believe Bill Hilt’s classroom is an example of teaching required standards while also using multiple perspectives.  Mr. Hilt strives to implement a multicultural curriculum while addressing the standards.  
 

Banks (2010) described four approaches educators can use to make their curriculum multicultural (see Figure 10.1).  These four approaches are: Level 1: The Contributions Approach, Level 2: The Additive Approach, Level 3: The Transformation Approach, and Level 4: The Social Action Approach (pp. 238).  In the Contributions Approach, the curriculum is only altered to include various “heroes/heroines, cultural components, holidays, other discrete elements related to ethnic groups” (Banks, 2010, pp. 253).  In the Additive Approach, the curriculum is still not drastically altered with the “addition of content, concepts, themes, and perspectives” (Banks, 2010, pp. 253).  Beginning with the Transformation Approach, the curriculum is altered.  Banks (2010) explained how the changing of curriculum allows “students to view concepts, issues, and problems from diverse ethnic perspectives” (pp. 253).  With the social action approach, all the changed implemented within the curriculum for the Transformation Approach remain.  According to Banks (2010), “this approach seeks to make students social critics and reflective agents of change” (pp. 253). 

Another proven solution stems from Casas’s (2006) study with at-risk Mexican and Chicano students.  Casas (2006) developed a multicultural reading curriculum for 7th grade “behaviorally challenged” (p. 25) students in an alternative education program.  Students generally spent six weeks in the alternative education program; however, two students spent the entire length of the study in the program.  According to Casas (2006), “The study involved 52 students—40 males and 12 females” (p. 25).  Casas (2006) explained how she was able to set up her multicultural curriculum.

It was possible to work within the state’s curricular framework in designing a multicultural curriculum that focused primarily on Mexican culture.  In addition to learning about their own heritage, however, the children were exposed to African-American, American Indian, Anglo, and Asian cultures. (p. 25)

One common theme between Casas’s study and Bill Hilt’s curriculum is the use of real-life experiences.  Casas gave a brief explanation for her view on this being included in the curriculum, “In addition to making my curriculum multicultural, I wanted to link it to the real-life experiences of the children” (2006, p. 26).
At the end of Casas’s (2006) study, 85 percent of the students had improved reading scores.  The two students who were enrolled in the alternative education program the entire length of the study showed the most improvement with an increase of 200+ points.  Casas (2006) concluded, “Although the sample of students is small, the data suggest that the multicultural curriculum did contribute to their growth in reading” (p. 28).
Lastly, Ladson-Billings (1992) argued, “in order to make multicultural education work schools will have to move beyond altering the curriculum to understanding the significance among the ‘what’, ‘how’, and ‘why’ of instruction” (pp. 116).  The author suggested, educators cannot simply revamp curriculum to make students’ education multicultural, but must also revamp pedagogies, teaching styles to include authentic learning, show students they care about their culture by staying informed on cultural relevant issues.  Luther (2009) argued it is vital “that adults model and provide more opportunities for students to see, experience, and learn compassion for those who are different from themselves” (p. 215).  Educators have to provide students with an example of how to respect diversity.  If students see their teachers embracing diversity, soon students will begin to accept other perspectives.  Ladson-Billings (1992) pointed out, “While there is a critical need to improve minority education, this effort cannot stand apart from efforts to improve education for non-minority, suburban, and rural students” (pp. 117).  Teachers must tread a fine line between too many and too few multicultural perspectives.

Conclusion

I believe educators have to encourage students to realize there is more than one culture in the world and more than one perspective.  We cannot allow students to view the world as centered on the United States and teach only the “Caucasian-American” perspective.  Students need to learn to embrace diversity and appreciate the knowledge all cultures bring to the table.  Educators have to move their curriculum from a single perspective curriculum to a multiple perspective curriculum.  

Stewart (2007) suggested U.S. students need to be prepared to live in a globalized world:

 The new skill set that students will need goes well beyond the United States’ current focus on the basic and on math, science, and technology.  These skills are necessary, of course, but to be successful global citizens, workers, and leaders, students will need to be knowledgeable about the world, be able to communicate in languages other than English, and be informed and active citizens.  (p. 10) 
The graphics I created on page eleven suggest a metaphorical approach to educating students on multicultural education.  I bring up the notion that the current curricular perspective for most school districts in the United States centers on the Caucasian-American perspective with the other perspectives often rarely implemented or all out ignored.   I propose a revamped curricular perspective where all perspectives are equally valued.  Instead of using a Melting Pot mentality, I suggest a curricular switch to a “Salad Bowl” mentality.

Alessandria (2002) argued the “salad bowl metaphor suggests that individuals can find ways to fit into the larger American culture while preserving customs from the culture of origin” (p. 57).  Manning and Baruth (1996) suggested this perspective is “a more realistic and humane expectation for the United States to adopt” (pp. 25).  When applied to education, as the graphic shows, no perspective is more valued than the others.  I am not suggesting educators dump the Caucasian-American perspective from curriculums, however, I do believe all perspectives should be acknowledged and that no one perspective is greater than any other. Students should not have to “melt away” their cultures and be presented only one perspective within the curriculum.  All perspectives would not compete but rather complement each other within the curriculum.

Current Curricular Perspective for the Majority of US School Districts
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Figure 10.1
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Figure 10.1 Banks’ Four Levels of Integration of Ethnic Content
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