[image: image1.jpg]Student Assistance Process

Student Name: Grade:

Date of Birth: _ School Year:

Step 1: Effective classroom instruction for all students with classroom accommodztions 2nd
modifications for students who are struggling. Complete Accommodatlons/Modxﬁcaﬁons Checklist

Data: DIBELS benchmark assessments, classroom based assessments, whole class
curriculum based measurement (as available), frequency counts of behavior

Step 2: Ifstep 1 strategies are not effective...

Al Consult with previous teachers, grade level teachers, guidance counselors, and/or
specialists in building for intervention ideas. A principal, school psychologist, or
guidance counselor will assist you to identify the problem and develop interventions
using “Thinking through the Problem™ worksheet.

Based on the workshest and ideas discussed during consultation, implement two or thres
classroom interventions for 4-8 weeks.

Collect Data: Baseline data and progress monitoring with DIBELS, classroom based
assessments that are sensitive to small changes, curriculum based measurement, or
frequency counts-of behavior (consult with psychologist or principal).

Inform parents about areas of concern and interventions you are using

B. If these strategies are not effective...
Complete Intervention Assistance Team Referral Form with documentation of Step 1
accommodations and modifications and Step 2 intervention results and turn in to building
IAT coordinator for JAT meeting to be scheduled. Parent will be invited to the IAT
meeting. IAT Pamphlet and invitation will be sent home.

Step 3: IAT mecting — The team will examine the problem and each member will bring ideas
for interventions. Research-based interventions will be selected and data collection procedures will be
discussed. Data will be collected on a weekly basis. The intervention plan and integrity monitoring
plan will be documented and weekly data will be compiled into a graph form. .

Step 4: Follow-up IAT meeting — The team will examine the progress monitoring data and
decide among three choices:
1. Student is making progress — Continue intervention
2. Student is not making progress — Implement a different intervention
3. Student is not making progress OR intervention is 5o intense it could be considered
specialized instruction — The team decides to suspect a disability
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[image: image5.jpg]Intervention Assistance Team: A Systematic Problem-Solving Approach
Referral Form :

Student: = : : Grade: Date:

Teacher/Parent Requesting Intervention:

1. Background Information
Parent(s) Name :
Date Cumulative File Consulted:
Language(s) Spoken at Home
Special Modifications (circle if in place):  Section 504 Plan R
ELL Services Counseling/Groups
Reading Voyager Program  Speech Therapy

_ Date of Birth:

Family History (Divorce, Recent move, Death, etc.):

Medical History (Dizbetes, Allergies, Frequent Ear Infections, etc.):

Vision Screening Date and Results:
Hearing Screening Date and Results:
Medications:

Educational History (circle if apply): Retention Irregular attendence  Previous IAT
Previous Psychological Testing

List present classroom grades: Reading Math English
Social Studies Science Other (please list)

Attach a copy of recent group testing data (DIBELS, CogAt, [OWAs, OATs) and Reading Yoyager
data if the student participates. Attach Accommodations/Modifications Checklist and Thinking
Through the Problem Worksheet (from steps 1 and 2).

2. Referral Concern (What one or two problems are most cancerning to you at this time?) Please
cite specific information that supports the concern.

What changes in the student’s behavior do you hope to achieve with intervention?

Please state a Behavioral Description of the Problem:





[image: image6.jpg]Step 3. TAT Meeting
Student Name: . Date of Birth:
Grade: Teacher:

Date of JAT Meeting:
Participants (name and title):

1. Define the specific problem or behavior (If there are more than one concermn, please prioritize the
concerns according to need. Also, please provide information that supports the concern).

2. Review of interventions in Step 1 and 2. Present progress data to parents. Establish current level of
performance (frequency, level, accuracy):

3. Review Hypothesis/Prediction statement (ffom Thinking Through Problem WS):

3. Establish a DATA goal.

4. Examine interventions strategies and choose appropriate interventions based on success and
feasibility of implemention.

I

* Choose the best interventions and develop an intervention plan with weekly data collection,
using the integrity monitoring plan.

v
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[image: image8.jpg]Participants (name and tile):

L Wmﬁmformfmﬂnddimsmmmmﬁmpm

7, Rzpoﬁpmmumgmhcfwecklypmwmmﬁaﬁngdm Determine if student is making
adequate progress. (Aftach graphs)
' Is the rate of growth in the expected range? Yes No

b. Is the level of performance significantly lower than peers? Yes No

i) ions a and b:
*Discontinue Intervention Plan — Continue monitoring progress
-OR-
*Continne Intervention Plan — Continue monitoring Progress

If answered “No” to questions a or b

“*Continue Intervention Plan — Continne monitoring Progress

-OR-
*Change the intervention — Develop new intervention plan with data collection and integrity
planning form 1

o2 ions a £ .
* Change the intervention — Develop new intervention plan with data collection and integrity
planning form and consider a school assessment.

4. Team Decision-Maling:
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AT Overview:

The Student Assistance Process i is a problem-solving system by which

students benefit from interventions. A data-driven, research based intervention
. program is required through several legislative actions. First, The No Child Left
Behind Act states we must have parent involvement, use effective research based
instructional strategies, and collect data that is functional and relevant. Second,
The Ohio Operating Standards require that districts have referral procedures in
place, data driven interventions, and intervention before evaluation. Third, Senate
Bill 1 states that the intervention procedures must include’ support from classroom
based intervention; systematic data collection, and data based evaluation of
effectiveness. Finally, The Individuals with Disabilities Education Act (IDEA

2004) and the re gulatlons that apply to the identification of students with
disabilities require a Tange of strategies and intervention-based problem solving to
determine the presence of a disability. Data driven decision making is essential to
student success and now required for all students experiencing difficulty. -

. The Student Assistance Process (SAP) is desjgned to examine the
relationship between the child and the environment where assessment informs
intervention. This collaboratlve problem—solvmc system uses intervention, data
collection, and progress monitoring to document a studerit’s needs, their intensity,
and the resources needed for success. SAP ‘allows for teamwork throughout the -
process, in addition to data collection, to drive future actions and maintain the
intsgrity of the interventions. By allowing for concrete, factual data to be
collected; fitture decisions are logical and can be supported. The goal of the
Student Assistance Process is to reach children through intervention design and
progress monitoring. Through collaboration, students may be assisted to reach
their potential.





[image: image10.jpg]MODIFYING THE PRESENTATION OF MATERIAL

|
|

Break assignment into segments of shorter tasks.

—

Use concrete examples of concepts before teaching
2 the abstract.

3/ Relate information to the student's experiential base.

|Reduce the number of concepts presented at one
4|time.

5|Provide an overview of the lesson before beginning

Monitor the student's comprehension of language
6 \used during instruction.

|Schedule frequent, short conferences with the student |
7 |to check for comprehension.

'Provide consistent review of any lesson before
8 |introducing new information.

| Allow student to obtain and report information utilizing:
|cassett recorders, dictation, typewriters/computers,
9 |interviews, calcalators, fact sheets.

Highlight important concepts to be learned in text of |

10| material.

11 Monitor the rate at which material is presented.

'Give additional presentations by varying the methods |
\using repletition, simpler explanations, more examples|
12 and modeling.

13|Require verbal responses to indicate comprehension.

14/|Give frequent reminders of homework assignments.

|Provide clear, concise directions and concrete
15 |examples for homework assignments.

16 | Assign tasks at an appropriate reading level.

17 | Allow for the oral administration of tests.

18 Check assignment sheet for accuracy. ,‘
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1]Arrange a "check-in" time to organize the day.

2

Pair the student with a student who is a good behavior
model for class projects.

3

'Modify school rules that may discriminate against the
student

)Use nonverbal cues to remind the student of rule

4 |violations. |

|Amend consequences for rule violations (e.g., reward a
{forgetful student for remembering to bring pencils to class,
rather than punishing the failure to remember).

{Minimize the use punishment; provide positive as well as
negative consequences.

|Develop an individualized behavior intervention plan that is

| 0

| . . .
| Increase the frequency and immediacy of reinforcement.

positive and consistent with the student's ability and skills. |

|and go toa designated "safe place" when under high

Arrange for the student to leave the classroom voluntarily |

stress.

10

Develop a system or a code word to let the student know
when behavior is not appropriate.

11

Ignore behaviors that are not seriouély disruptive.

12

Develop interventions for behaviors that are annoying but
not deliberate (e.g., provide a small piece of foam rubber
for the desk of a student who continually taps a pencil on
the desktop).

|

Be aware of behavior changes that relate to medication or |

| 13|

the length of the school day; modify expectations. |





[image: image12.jpg]OTHER

—_

Use Post-it notes to mark assignments in textbooks

|Check progress and provide feedback often in the
first few minutes of each assignments

(o

|Place a ruler under sentences being read for better
[tracking.

w

Introduce an overview of long-term assignments so
\the student knows what is expected and when it is

SRS W

4/due.

‘Break long-term assignments into small, sequential
5|steps, with daily monitoring and frequent grading.

Have the student practice presenting in a small
6 group before presenting to the class.

7 Hand out work sheets one at a time.

8 Sequence work, with the easiest part first.

9 Use blackline copies, not dittos.

'Provide study guides and study quégtioné that
101direct|y relate to tests.

|Reinforce student for recording assignments and
11 due dates in a notebook.

Draw arrows on worksheets, chalkboard, or
overheads to show how ideas are related, or use
12| other graphic organizers such as flow charts. i





[image: image13.jpg]BEHAVIOR

—

Arrange a "check-in" time to organize the day.

Pair the student with a student who is a good behavior
model for class projects.

§Modify school rules that may discriminate against the
student

Use nonverbal cues to remind the student of rule
violations.

(&)}

s
'Amend consequences for rule violations (e.g., reward a
forgetful student for remembering to bring pencils to class,
rather than punishing the failure to remember).

[Minimize the use punishment; provide positive as well as
negative conseguences.

|Develop an individualized behavior intervention plan that is

positive and consistent with the student's ability and skills. |

(oo

|Increase the frequency and immediacy of reinforcement.

©

Arrange for the student to leave the classroom voluntarily
and go toa designated "safe place" when under high
stress.

10

Develop a system or a code word to let the student know
when behavior is not appropriate.

11

Ignore behaviors that are not seriously disruptive.

12

Develop interventions for behaviors that are annoying but
not deliberate (e.g., provide a small piece of foam rubber
for the desk of a student who continually taps a pencil on
the desktop).

13

the length of the school day; modify expectations.

Be aware of behavior changes that relate to medication or |




 -

[image: image14.jpg]MODIFYING THE ENVIRONMENT

1|Use study carrels.

Seat student in an area free of distractions.

|Use preferential seating.

INISIIN)

|

|Allow the student to select his/her seating.

I
Help keep student's work area free of unnecessary
materials.

a1

@D

\Use checklists to help the student get organized.

Frequently check the organization of the student's
notebook.

~

oo

|Monitor the student use of his/her assignment sheet.

<]

\Check the assignment sheet for accuracy.

10| Provide opportunities for movement

'MODIFYING TIME DEMANDS

Increase time allowed for completion of tests or
1|assignments.

2|Reduce the amount of work or length of tests.

Prioritize assignments and/or step to completing
3|assignments for the students.

|Space short work periods with breaks or change of
tasks.

‘Consistentlykfollow a specific routine.

\Alternate quiet and active tasks.

~N O~

Set time limits for specific task completion.






[image: image15.jpg]MODIFYING THE MATERIALS

Visual Motor Intergration and Written Expression Problems

|

—_

Allow for spelling errors.

N

Allow student to use either cursive or manuscript.

w

Set realistic and mutually agreed upon expectations for
neatness.

;‘Let student type, record, or give answers orally instead of
lwriting.

|Avoid pressures of speed and accuracy.

|Provide copies of notes.

~NO oD

Reduce the amount of copying from text to board.

|

Accept key word responses instead of complete sentences.

(ee]

VISUAL PROCESSING PROBLEMS

—_

Highlight information to be learned.

N

|Keep written assignments and work space free from
extraneous and/or irrelevant distractors. |

W

|Avoid purple dittos. |

N

\Provide clear and well-defined worksheets

&)

Go over visual task with student and make sure student has a
Jclear understanding of all parts of the assignment from the
beginning.

(9]

Avoid having student copy from the board.

~

Have student verbalize instructions before beginning task.

8

Avoid crowed, cluttered worksheets by utilizing techniques
such as blocking (blocking assignments into smaller
isegments), cutting (cut worksheets into sections, folding (fold
lworksheets into sections), and highlighting, color coding or
'underlining.





[image: image16.jpg]LANGUAGE PROCESSING PROBLEMS

|Give written directions to supplement verbal directions.

'Slow the rate of presentations.

Paraphrase information.

AIWIN|—

|Keep statements short and to the point.

|Avoid use of abstract language such as metaphors,
lidioms, and puns.

(&)}

[©)

Keep sentence structures simple

Encourage feedback from student to check for
7|understanding.

Familiarize student with any new vocgbulary before
8|beginning the lesson.

Reduce the amount of extraneous noise such as
9 conversation, radio, TV, outside noises, etc.

10 Alert student's attention before expressing key points.

~ [Ensure the readability levels of the textbooks are
11 commensurate with the student's language level.

12 Utilize visual aids such as charts and graphs.

Utilize manipulative, hands-on activities whenever
13|possible.

|Always demonstrate how new material relates to
14 |previously learned information.

§Cue student by calling his/her name before asking
15 questions.
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ORGANIZATIONAL PROBLEMS

|Provide an established daily routine. \

N -

Provide clear rules and consistently enforce them. ‘

W

|Contact with student and use rewards for completion ‘
of contract.

Check the student's notebook to insure the use of
dividers, assignment sheet and calendar.

[GESS

|Provide due date on written assignments.

Provide a specific place for turning in completed
|assignments.

|

USE OF GROUPS AND PEERS

Utilize cooperative learning strategies when
appropriate.

Assign a peer helper to check understanding of
directions.

Assign a peer helper to read important directions and
essential information. w

|Assign a peer tutor to record material dictated by the \

student. \





[image: image18.jpg]HELPING FOCUS ATTENTION

Establish relevancy and purpose for learning by
relating to previous experiences.

—

Shape approximations of desired behavior by providing
dlrect reinforcement such as praise or immediate
feedback of correct answers.

N

w

Seat student close to teacher.

|Make a positive, personal comment every time the
'student shows any evidence of interest.

e

'Make frequent checks for assignment
5 progress/completion.

Give advance warning of when a transition is going to
|take place.

(@]

'Use physical proximity and touch of help student
7 |refocus.

§;ASSISTING THE RELUCTANT STARTED

1/Give a personal cue to begin work

2|Give work in smaller units

3 Provide immediate reinforcers and feedback.

Make sure the appropriate books and materials are
|open to the correct pages.

|Introduce the assignment in sequential steps.

[N SIES

Check on progress often in the first few minutes of
work.

~

o

|Provide time suggestions for each task.

©

|Provide a checklist for long, detailed tasks.





[image: image19.jpg]DEALING WITH INAPPROPRIATE BEHAVIOR

Provide clear and concise classroom expectations and
consequences.

Consistently enforce rules.

Avoid the use of confrontational techniques

BAIWIN| =

Provide student with alternatives

Designate a "cooling off" location within the classroom.

Assign activities which require some movement.

Use praise generously

Avoid power struggles |

Ignore attention getting behavior for a short time

Avoid criticizing the student

OO |00 |N O O,

Communicate frequently with parents

—_

IMonitor levels of tolerance and be mindful of signs of
12 |frustration.

|Speak privately, without the audience of peers, to
13|student about inappropriate behavior.





