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Rationale

Statement of Purpose: Phonics and Literacy


In today's society it is essential that all individuals are literate and can produce the correct letter and word sounds. If an individual cannot read they are faced with multiple problems throughout their lifetime. As a child continues through school and advances in higher grade levels there are standards within the classroom that a  teacher has to meet each year. If individual student does not successfully meet the requirements of that particular grade there are consequences for that student. The teachers may recommend that the student be held back and repeat that particular grade, the student may fail the grade but move ahead regardless and/or come close to failing the grade level but move on to the next grade level and struggle. Each year that a student does not have a passing grade in reading class due to lack of reading skills it can take that student at least 3 years to catch up to grade level. It is essential that our students learn the skills it takes to read and then learn how to read. Not only do student's grades depend on them knowing how to read and passing their reading classes but a students readability is also measured on the Ohio Achievement Assessments (OAA) grades 3-8 and then again grades 9-12 for the Ohio Graduation Test (OGT). Schools depend on their student's test scores for their overall school rating. 


The literacy rates are ever changing in our country and more students are being allowed to move ahead from grade to grade regardless of their reading levels and mastery because of the laws pertaining to No Child Left Behind (NCLB). By the beginning of grade 4 students are expected to master phonemic awareness, most of my students have not done this by the beginning of grade 6 due to their exceptional learning needs. This is what is meant by student's losing years of reading skills for each year they are passed on to the next grade regardless of their readability levels. The following  standards  that are expected to be mastered by various benchmarks are acquisition of vocabulary, reading process, and reading applications. The goal for these standards and benchmarks is that the students will continue to master each benchmark to succeed in mastering a standard over a number of years. 


There are numerous lessons, activities and state developed materials used to assist the students in mastering the benchmarks and standards. In order to reach each student a teacher needs to teach to their learners (kinesthetic, visual, auditory). Students are assessed throughout the school year to measure their progress. The 6th grade population of students that are taught in my classroom struggle with mastery in reading. At the beginning of the school year it is essential that phonics is taught in a way that will help the students to succeed in the 6th grade. 


It is apparent to students that they need the skill of reading to succeed in life, but a lot of students are relying on others to help them. Students need to understand that they need to be self-reliant and master these skills on their own and not rely on others. To ensure the understanding of reading and how important reading is to one's life we use real-life situations in my classroom. The students homework assignments are based off of what they see when they leave the school building that requires them to read, i.e. billboards, street signs, store signs, etc. 


Learning to read needs to be implemented as children are growing up as young individuals. When my students start their 6th grade year they are all at different levels but need the same skills. A lot of my students have mastered the skill of adapting themselves to their learning disability when they need to master the skill of learning to read. This school year we are separating the special education students from the general education students for their reading class. This will benefit all students with smaller class sizes and more focus on the special education students needs.
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Unit Learner Outcomes-Gail Draeger

Reading-Phonics and Literacy

Knowledge
Comprehension
Application
Analysis
Synthesis
Evaluation

Subunit One: Sight Words

· Students will identify vowel pattern sounds.

· Students will name the sight words at their reading level. 

· Students will name the sight words and name the number of syllables each word contains at their reading level.

Subunit Two: Making Words

· Students will choose letters from their reading level sight words and spell new words.

· Students will translate the text without sounding out each letter individually.

· Students will discover word parts.

· Students will choose their sight words.

Subunit Three: Fluency

· Students will understand/interpret what they read at their reading level.

· Students will identify/discover their sight words within the reading.

· Students will experiment with expression of sound while reading.

Subunit Four: Vocabulary

· Students will analyze their vocabulary words for understanding.

· Students will refer to words that they must know to communicate effectively.

· Students will recognize/discover their vocabulary words in their reading selection.

Subunit Five: Comprehension

· Students will build their comprehension by reviewing their vocabulary.

· Students will improve their comprehension by re-reading the selection.

· Students will relate/explain what they read to their vocabulary word meanings. 

Pre Assessment


When assessing my students I will use the fluency sub test  from the Woodcock Johnson Tests of Achievement. This test will give me an idea of where this student is with their reading fluency by grade level. From the scores that are obtained through this sub test I will then begin assessing students using sight words based on their fluency grade level. 
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Dolch First Grade Sight Vocabulary

Name: 




 Date Pretest: 

 % Correct: 









 Date  of test: 

 % Correct: 



	1after

again

an

any

ask

as

by

could

every

fly

from

give

going

had
	1has

her

him

his

how

just

know

let

live

may

of

old

once

open
	1over

put

round

some

stop

take

thank

them

then

think

walk

were

when


1Your child identifies all circled words. Our goal is 100% by the end of May of 1st Grade.

Thanks for your help in practicing at home.

Jill Perkins © 1998

1Color code:    purple = Sept.     blue = Nov.     green = Jan.     red = March     black = May

Dolch Second Grade Sight Vocabulary

Name: 




 Date Pretest: 

 % Correct: 









 Date  of test: 

 % Correct: 



	1always

around

because

been

before

best

both

buy

call

cold

does

don't

fast

first

five

found
	1gave

goes

green

its

made

many

off

or

pull

read

right

sing

sit

sleep

tell

their
	1these

those

upon

us

use

very

wash

which

why

wish

work

would

write

your


1Your child identifies all circled words. Our goal is 100% by the end of March of 2nd Grade.

Thanks for your help in practicing at home.

Jill Perkins © 1998

1Color code:    purple = Sept.     blue = Nov.     green = Jan.     red = March     black = May

Dolch Third Grade Sight Vocabulary

Name: 




 Date Pretest: 

 % Correct: 









 Date  of test: 

 % Correct: 



	1about

better

bring

carry

clean

cut

done

draw

drink

eight

fall

far

full

got

grow
	1hold

hot

hurt

if

keep

kind

laugh

light

long

much

myself

never

only

own

pick
	1seven

shall

show

six

small

start

ten

today

together

try

warm


1Your child identifies all circled words. Our goal is 100% by the end of March of 3rd Grade.

Thanks for your help in practicing at home.

Jill Perkins © 1998

1Color code:    purple = Sept.     blue = Nov.     green = Jan.     red = March     black = May

Lesson Plans-Day 1

Phonics Lesson 1: Discussion/Explanation/Independent Work

· Discuss the relationship between spoken and written language.(10 minutes)

· Discuss letter sounds versus spellings-USE letter cards.

· Explain vowel-consonant sounds in speech (long and short vowels-provide examples)(15 min)

· a, e, I, o, u-vowels (8 min-included in 15)

· b, s, f, m, t-consonants (7 min-included in 15)

· Explain open and closed syllables (5 min)

· Pass out notebooks to students and have the students label page 1 PHONICS LESSON 1, Date, Class Period 3 (3 min)

· PRACTICE:Students should write this in their journal-Teacher Completes on Smartboard (15 min)

VOWEL: Short 
KEYWORD:


VOWEL: Long
KEYWORD:

a

apple




a




e






e






I






I

o






o

u






u


CONSONANTS:




KEYWORD:



       b



       s



       f



      m

                              t

· Assign homework, read through directions and all assigned questions, allow students to work individually for the remainder of the class period.  (3 min)

Lesson Plan Reference

Orton, J.L. (1976). A Guide to Teaching Phonics. Winston-salem, North Carolina: The Orton Reading 


Center.

Lesson 1

	a
	e
	i

	o
	u
	b

	s
	f
	m

	t
	
	


Name__________________________________________ Date______________________

Phonics-Lesson 1-Homework

DIRECTIONS: Use a magazine, newspaper, something you may cut pictures out of.  Find a picture of something that starts with the letter SOUND on each card. Tape the picture on the letter card. If the letter has more than one SOUND you will need to find a picture for each sound (2 sounds-2 pictures).

	a
	e
	i

	o
	u
	b

	s
	f
	m

	t
	
	


Lesson Plans-Day 2

Phonics Lesson 2: Blending/Spelling/Reading/Syllables

*Collect Homework* (2 min)

· Students will need their PHONICS journals-Teacher will model from the smart board

· Turn to the previous days lesson- Phonics Lesson 1, review yesterday's lesson briefly (8 min)

· Begin a new entry on a clean sheet of paper in journal-Label PHONICS LESSON 2, Date (1 min)

· Blending consonant-short vowel-consonant sounds into syllables. (students may use their letter cards-teacher demonstrates on word wall) (10 min)

bam
mab
saf
tas
taf
bab
sas
maf
faf
bas
sab
fas
mam

    baf
fam
mas

· Spelling:Read the nonsense syllables/words so students understand they are really NOT words. ( 10 min)

· Reading:Have students read back the syllables/words-individually around the room/as class (10 min)

· Read the beginning sounds to students and have them finish making a “real” word

· Students will work out of their SRA booklets for the remainder of the class period. Assignments are on SRA board for each student. (8 min)

Lesson Plan Reference

Orton, J.L. (1976). A Guide to Teaching Phonics. Winston-salem, North Carolina: The Orton Reading 


Center.

Lesson 2-Cards

	bam
	mab
	saf

	tas
	taf
	bab

	sas
	maf
	faf

	bas
	sab
	fas


Lesson 2 Continued...

	mam
	baf
	fam

	mas
	
	


Lesson Plans-Day 3

Phonics Lesson 3: Consonants/Sentences/Making Words

· Briefly review previous days lesson-Phonics Lesson 2-Teacher will model from smart board, students need to follow along in journal.(15 min)

· Students will need their letter cards. (3 min)

LETTER CARDS:






PICTURE:

(hard)
c
/k/
 beginning sound



cat

k
/k/






kite




-ck
/k/
 ending sound




tick

· Explain -ck is used for the /k/ sound after a SHORT VOWEL in a ONE-syllable word.(2 min)

· Using vowel cards, consonant cards from lesson 1 , nonsense words from lesson 2 and and letter cards from lesson 3 students are to form sentences by making NEW words (make the words using all 3 lessons. Group students in groups of 2-3. Assignment due tomorrow. (25 min)

Lesson Plan Reference

Orton, J.L. (1976). A Guide to Teaching Phonics. Winston-salem, North Carolina: The Orton Reading 


Center.

	c
	k
	-ck

	cat
	kite
	tick


Lesson 3-Sentences

Group Members______________________________, _____________________________________,

_________________________________________

New word____________________________________

______________________________________________________________________________________________________________________________________________________________________

New word____________________________________

______________________________________________________________________________________________________________________________________________________________________

New word____________________________________

______________________________________________________________________________________________________________________________________________________________________

New word____________________________________

______________________________________________________________________________________________________________________________________________________________________

New word____________________________________

______________________________________________________________________________________________________________________________________________________________________

New word____________________________________

______________________________________________________________________________________________________________________________________________________________________

New word____________________________________

______________________________________________________________________________________________________________________________________________________________________

Teaching Models Used


Throughout the instruction of my daily lessons I will have utilized a few of the teaching models. Teaching special education allows for a wide variety of teaching so that each learner is reached through each lesson. During each day the teaching model used was the concept attainment model. Through each daily lesson a different phase of the concept attainment model was displayed, some days more than one phase was used. I feel that this was the best model to use for an introductory unit. The students are provided with many examples given by the teacher, the students work with the examples given, the students were then assessed after each daily lesson. 

Final Assessment


First I would have each student complete the fluency test from the Woodcock Johnson and compare their scores while also taking a look at the students work samples over the unit. The assessment that I will focus on will be having students read a passage from a grade level informal reading inventory. I will note their reading behaviors. Accurate reading (pronunciation of words), self-correction (student corrects their own error), omission (does the student leave words out when reading?), insertion (does the student insert words that are not in the reading passage?), assistance (the student is stuck on a word after trying and they are given assistance to pronounce word), repetition (student repeats word(s)), substitution (student says a different word than what is in the passage), teacher assistance ( teacher tells student the word after a few seconds of no effort). 

	Name
	Date
	Passage Reading Level 123456

	READING BEHAVIOR
	NOTES
	TOTAL BEHAVIORS

	Accurate Reading
	
	

	Self-Correction
	
	

	Omission
	
	

	Insertion
	
	

	Student Assistance
	
	

	Repetition
	
	

	Substitution
	
	

	Teacher Assistance
	
	

	Passage Title:
	
	


As an additional assessment I would complete the TROLL (Teacher Rating of Oral Language and Literacy). This assessment focuses on the child and their reading habits, before reading, during reading and after reading. This assessment does not provide a reading level but more of an interest in reading and can often help a teacher when planning reading lessons. 

