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Why do students create art in schools?  Is there any purpose to why students paint, draw, create, construct, imagine, etc.?  Maybe ask the art teacher(s) in your school these questions…

Artmaking should be a meaning-making endeavor, and should integrate real-world issues, topics, and/or connections; overarching notions that reach beyond any particular discipline.  

The focus of student artmaking around big ideas makes the process relevant.  By using big ideas, students find that artmaking is more than creating an interesting design or learning a particular technique with a specific medium:  artmaking also becomes an expression of important ideas related to their own life and the lives of others. (Walker, 2001, p. xiii).  


Stemming from a humanistic approach to curriculum, “the student’s self-concept, self-esteem, and personal identity are essential factors in learning, which involves social and moral, not just cognitive, aspects [of a contextualized art education]” (Hunkins & Ornstein, 2009, p. 9).  Relevant art education encompasses what students need to function effectively in the future:  aesthetic awareness and vocations, cultural understanding, celebrating unique experiences, creativity, and personal expression and communication. “…Teaching content through art can only make that content more accessible and more meaningful.  When art considerations are serious and fused to the theme, significant art can result—and so can significant learning about traditional academic subject matter” (Clements & Wachowiak, 2006, p. 58).  

This specific art unit is focused around fantasy versus reality, and geared toward upper elementary/middle school students. This is a great unit for students to learn about and understand the diversity in societies and cultures within our nation.  The students will also have the opportunity to be creative, and explore their interpretation(s) of ‘fantastical realities’ through an art studio project; in addition to learning about artists who have similar big ideas and connections, like Sandy Skoglund.  As a result of this unit, students can become more open-minded when studying suburbia in relation to other lifestyles (urban, rural, etc.).  My students will hopefully gain a better respect for the arts, learn problem-solving skills, and grow in their abstract thinking.  
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