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Statement of Purpose

As schools become more diverse, educators are no longer meeting the needs of students with their “one size fits all” teaching approach (Gould, 2004).  Diversity is not only increasing amongst students in preschools, elementary schools, middle schools, and high schools, it is also increasing amongst Early Intervention programs.  According to research, early intervention increases the chances that children will develop to their potential (Karnes and Lee, 1978).  By providing support to children early in life, the goal of early intervention is to reduce the amount of specialized services that the child will need in the future.  In the ideal scenario, the need for specialized services might even be eliminated altogether.    
By implementing differentiated education techniques in Early Intervention, professionals can individualize their instruction in order to better meet the various needs, interests, learning preferences, and readiness levels of the children.  If services can be individualized to meet each child’s unique needs, the program is likely to be more effective (Beckman-Bell, 1981; Cooper, 1981; Garland and others, 1981; Karnes and Lee, 1983; Lovaas and Koegel, 1973, Shonkoff and Hauser-Cram, 1987).  Individualizing instruction also allows educators to contextualize their teaching.  When this happens, teachers ensure that children have more hands-on, meaningful, and beneficial experiences (Gould, 2004).  While it is obvious that differentiated instruction directly benefits children in early intervention programs, children are not the only ones who benefit.  
Because Early Intervention encourages family involvement and helps teach families the strategies needed to promote child development, differentiated instruction techniques can also be used to support families.  Early Intervention professionals individualize their instruction to meet distinct family needs when they communicate, collaborate, model strategies, and encourage active participation during Early Intervention sessions.  Through parent involvement, families learn how to implement the intervention techniques that are most appropriate for their children.  Ultimately, this leads to less stress on the family and improved family health (Beckman-Bell, 1981; Cooper, 1981; Garland and others, 1981; Karnes and Lee, 1983; Lovaas and Koegel, 1973, Shonkoff and Hauser-Cram, 1987).    

When considering the benefits of differentiateing instruction in Early Intervention, it is also important to examine those benefits on society.  Differentiated instruction helps connect children and families to appropriate community support systems.  It promotes the individualization and acceptance of all individuals in society.  Through differentiated instruction, children and families gain the confidence needed to become more productive and independent citizens.  
In Early Intervention, children are not taught specific courses or subjects during different curriculum units.  Instead, the curriculum units in Early Intervention have more to do with developmental goals that have been identified from student needs.  Themes are then planned and guided by student interests, learning preferences, and current levels of development.  The purpose of differentiated instruction in Early Intervention is the same as it is for any other grade level, to contextualizing activities in order to make them more meaningful for the students involved.  By doing this, Early Intervention professionals can be more effective in their teaching.     
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