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Why do students have art class?  What purpose does it serve, and in what ways does it educate students? “Artmaking conceived as an exploration and expression of big ideas reflects a constructivist approach” (Walker, 2001, p. xiv).  The goal is not to produce professional artists; the goal is to structure art class so students have the opportunities and experiences to become productive, problem-solving thinkers based upon real-world authenticity.  


This specific art unit is focused around fantasy versus reality, and geared toward upper elementary/middle school students. This is a great unit for students to learn about and understand the diversity in societies and cultures within our nation.  “Big ideas are what can expand student artmaking concerns beyond technical skills, formal choices, and media manipulation to human issues and conceptual concerns.  Big ideas can engage students in deeper levels of thinking” (Walker, 2001, p.1).


Through this unit of study, students will have the opportunity to be creative, and explore their interpretation of ‘fantastical realities’ through a collaborative art installation project; in addition to learning about artists who have similar big ideas and connections.  As a result of this unit, students can become more open-minded when studying suburbia in relation to other lifestyles (urban, rural, etc.).  My students will hopefully gain a better respect for the arts, learn problem-solving skills, and grow in their abstract thinking.  


This unit design mostly follows the project-based model for instructional planning.  In this design, the process of the artmaking experience is the focus of authentic, contextual student learning.  “Problem-based and project-based lessons are powerful approaches to contextual teaching and learning.  Most of these types of lessons run several days and involve considerable advance planning and an ability to modify each phase of the lesson spontaneously” (Chiarelott, 2006, p. 95).  

Unit:  Fantastical Realities: Norms and Oddities of Different Home Lifestyles

Subunit 1:  Fantastical Realities: A Look at Suburban Life

Essential Questions:
1. What are/is the differences between fantasy and reality?

2. What makes suburbia strange or unreal?

3. How can someone's life experiences alter their view of home life-suburbia?

Description of Essential Art Education Content & Objectives:

1. What essential question will this unit focus on?

The question, what makes suburbia strange or unreal? would be the main question that I would focus on for this particular unit. When I would introduce this unit, I would first ask the students what they think the definition of suburbia is, and then discuss the different characteristics about that lifestyle.  We would look at the culture from a historical and social context, and then I would introduce the artist Sandy Skoglund to the students.  Sandy’s work is essential for this unit because it demonstrates suburban norms and values, pushed to an extreme fantasy perspective.  The unit will culminate at the end with the students comparing reality versus fantasy, and its relation to the art world.    
2. Why/how is this “knowing” relevant to the lives of the students?

Suburban life was created in the United States, and continues to be the most desired, yet criticized lifestyle today.  It is important for children to learn about and understand the different societies that exist in our country, and essentially across the globe.  Students will be able to relate to these different lifestyles, based on their own lives, community, and what they consider the ‘norm’.  They may also be able to relate to the art created by the artists we would study; this is an important goal that I would like all my students to do in my class.  Through an art project relating to this topic, they would be able to experiment with their ideas and imaginations.  As the teacher, I would want to provide opportunities for my students to grow, learn, and broaden their knowledge about the world around them. 

3. What do you want the students to know as a result of this unit?

From this unit, I want my students to understand the diversity in societies and cultures within our nation.  It is important for them to keep an open-mind, and to study suburbia in relation to other lifestyles (urban, rural, etc.).  From an art standpoint, I would want my students to study artists who work with this big idea, and connect with their work on a personal level.  They should have fun, and learn about Sandy Skoglund’s fantastical outlook on this lifestyle.  My students would also have the opportunity to be creative, and explore in their interpretation(s) of fantastical realities through an art studio project.  Another important part of this unit, along with all the units that I would cover, is for my students to realize that art can relate to other disciplines and life issues.  My students would hopefully gain a better respect for the arts, learn problem-solving skills, and grow in their abstract thinking.
Subunit 2: Country Living: A Look at Rural Life and Art

Essential Questions:

1. What defines a rural community?

2. How did the rural life come about?

3. Is there art in or about the country?

4. If so, how is it different or similar to other art?  Discuss the diversity of art.

Description of Essential Questions & Content:

1.  What essential question will this unit focus on?

This unit will mainly focus on the question, is there art in or about the country (rural), because it connects to the first unit on suburbia and the social norms within that lifestyle.  The students would immediately notice the similarities and differences in the rural life, compared to Sandy Skoglund’s fantastical interpretation of suburbia.  We would look at artist like Sharon France and David Lorenz Winston, who portray their life (farm landscapes) much differently; these artists depict the farm life as serene and beautiful.  The class would study these new artists works (paintings and digital manipulated art), and create their own rural landscape.  I believe that it is important to study different cultures within our country, and compare how people interpret these lifestyles differently.  In studying the differences and similarities in these artworks students will understand that art relates to personal experiences, and is something that should hold meaning with the artist.

2.  Why/how is this “knowing” relevant to the lives of students?

Again, this topic of rural life and art is important to the students because it is important for them to be aware of other lifestyles within the United States, and the world.  Farm life and rural communities is a large part of history, and were the dominate lifestyle of our country for hundreds of years.  It still exists today, but is slowly changing because of industrialization and economic growth.  If the students only study the first unit, fantastical realities of suburbia, then they would only be getting “part” of the whole picture.  Suburbia is only one of the many lifestyles that exist; therefore, it is important to talk about the variety of diversity within cultures today.  In addition, some students might live on a farm, or know someone who does, therefore, will may able to relate to experiences and/or facts about this topic. 

3.  What do you want the students to know as a result of this unit?

There is a wide variety of things that I would like my students to learn about and know at the end of this unit on rural life and art.  I would want them to be familiar with the history of the rural society, mostly in the United States.  The students should be able to compare and contrast this lifestyle to the previous unit on suburbia.  I want my students to be aware of artists who work with the country and/or farm in their work (ex:  Sharon France and David Lorenz Winston).  Importantly, I would like my students to understand that art can be from personal interpretation and experiences.  This is one of the reasons we would study the different artists and their work in this unit.  I would also like my students to paint a rural landscape from their own personal view of this life, and be able to participate and/or share their work and ideas in a class critique. 

Subunit Three:  Diversity & Urban Analysis-Responding to Art/Artists Growth in the Cities
Essential Questions:

1. What defines a city, compared to suburbia?

2. How did cities grow in the United States/Ohio?

3. In what ways is art related to urban living (relate this to artists as well)?

4. What is an art museum? Discuss examples and pictures.

5. How has the art museum affected people’s perception of art?
6. What is diversity?

7. Look at the diversity within art across the United States, and maybe the world.  
Description of Essential Questions & Content:

1. What essential question will this unit focus on?

This unit will mainly focus on the question, in what ways is art related to urban living? We have progressed through different living environments (suburbia and rural communities), now we have moved into urban settings, and how art manifests in that place.  This is a great place to introduce diversity.  The students can compare and contrast what they have learned from the previous unit to this current topic.  I will also introduce art museums to the students and get their feedback about the art displayed there.  This unit is essential in the year-long curriculum because it covers a type of home life/environment/culture, which describes an aspect of our country.  The field trip lesson section of this unit will be the most beneficial to the students in their learning experience. 

2. Why/how is this “knowing” relevant to the lives of students?

This topic of urban life and art is important to the students because it is important for them to be aware of other lifestyles within the United States, and the world. This unit would help cover the broad scope of different living environments, and discuss the art within that context.  The students will be able to compare and contrast the differences, and similarities, between the previous units and this unit.  Many of my students might be able to personally related to this type of setting, and contribute to the class discussions about specific experiences.  The field trip to an urban city and/or an art museum would be a great learning experience for my students.  This trip would be essential because the children would be getting a hands-on education about art within this realm.  

3. What do you want the students to know as a result of this unit?

There is a plethora of things that I would want my students to gain from this unit on urban analysis and art.  The students should be familiar with the history of industrialization in this country, and understand the importance of art with in this culture.  They should be able to compare and contrast this lifestyle to the previous units on suburbia and rural settings. I want my students to be aware of artists who work with and/or in the context of urban life in their work. Importantly, I would like my students to experience the city firsthand from the field trip through the city, or to an art museum (depending on funding, and permission).  These kinds of educational experiences are fun for the children, and are linked to higher student learning. 

(If time, supplemental, or closing unit…)
Subunit Five: Your Home:  A Personal Connection
1. What is your home like?

2. Where do you live (in relation to suburbia, city, and/or country)?

3. What are other disciplines/subjects that relate to this topic?

4. Do these disciplines relate to art or the art world?

5. What is homelessness?-This is an easy transition that can lead into a whole new curriculum…

Scaffolding Note:  Begin the units from a starting point, so all the students are on the ‘same page’.  The classroom discussions will allow the teacher to see the student’s complexity/depth of knowledge about the content, specifically from the historical, social, and cultural context.  The more advanced students, as well as the in-discussion, will help other students understand and catch up on the material.  The success of each student in the class is a hint to the teacher that the children are ready to progress, and move into more challenging topics/assignments



I would begin the lesson on “fantastical realities” by asking the students questions about the subject of home, social-norms, and their interpretations of fantasy and reality. The students will write down their answers in their sketchbooks. This way, everyone has to answer each question, and the teacher can utilize this information as a pre-assessment tool.


Starting with this approach will assure that everyone has a clear understanding of the topic, and can start the unit on the “same page.”  I would hope that the class would generate a good discussion (after everyone has answered the questions), bring up new questions, and maybe even debate with other peers.  Also at this time, students will write or sketch any additional ideas or information in their sketchbooks. 

a. Is there a difference between fantasy and reality? Circle: Y or N

b. Have you ever heard of the word “suburban” or “suburbia”? 
     Circle:  Y or N
c. If you answered ‘yes’ to the question above, what is your definition of the suburban culture in America today?  _________________________________________________________________________________________________________________________________________________________________________________________________________________________________
d. Is suburbia strange unreal? Circle: Y or N

e. Can someone’s’ life experiences alter their view of home life-suburbia? Circle:  Y or N

f. Can you share your home life experiences in relation to this topic?  
_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
NOTE:  These questions would hopefully go more in-depth and/or expand into other questions the students, or I, might have as we would move through the lesson…”teachable moments”!


Lesson Title:  Introduction to Fantastical Realities of Suburbia
Performance-Based Objectives:
1. Students will develop and discover vocabulary that relates to art, and society.

2. Students will share personal experiences/knowledge.

3. Students will group together and explore, and possibly question ideas.

4. Students will observe and evaluate Sandy Skoglund’s artwork, in the context of the lesson.
Ohio Academic Content Standards:

· Historical, Cultural and Social Contexts:  A1, A2, B3, C4, C5
· Analyzing and Responding:  A1
· Valuing the Arts/Aesthetic Reflection:  A1, B3
Vocabulary:

· Fantasy- The creative imagination or what it produces.  Art characterized by highly fanciful or supernatural elements.  From imagined events or sequences of mental images, such as daydreams to the more psychologically charged delusions and hallucinations.  In psychological criticism, fantasy can be either creative or adjustive (i.e., compensatory).  Also see fifth dimension.
· Reality*- Function: noun
Inflected Form(s): plural-ties

1:  the quality or state of being real

2 a (1):  a real event, entity, or state of affairs <his dream became a reality> (2):  the totality of real things and events <trying to escape from reality> b: something that is neither derivative nor dependent but exists necessarily
- In reality: in actual fact

· Home*- Function: noun a familiar or usual setting: congenial environment; also:  the focus of one’s domestic attention; a place of origin <salmon returning to their home to spawn>; also: one’s own country 
· Social*-of or relating to human society, the interaction of the individual and the group, or the welfare of human beings as members of society <social institutions>; a voluntary association of individuals for common ends; especially:  an organized group working together or periodically meeting because of common interests, beliefs, or profession
1a: an enduring and cooperating social group whose members have developed organized patterns of relationships through interaction with one another b:  a community, nation, or broad grouping of people having common traditions, institutions, and collective activities and interests

2a: a part of a community that is a unit distinguishable by particular aims or standards of living or conduct: a social circle or group of social circles having a clearly marked identity

· Norm(s)*- Function: noun
Etymology: Latin, norma, literally, carpenter’s square

1:  an authoritative standard: MODEL

2:  a principle of right action binding upon the members of a group and serving to guide, control, or regulate proper and acceptable behavior

3:  AVERAGE: as a:  a set standard of development or achievement usually derived from the average or median achievement of a large group b:  a pattern or trait taken to be typical in the behavior of a social group c:  a widespread practice, procedure, or custom:  RULE <standing ovations became the norm>

· Suburb*- Function: noun
Etymology:  Middle English, from Latin suburbium, from sub- near + urbs city – more at SUB-

1a: an outlying part of a city or town b:  a smaller community adjacent to outskirts of a city or large town

2 plural:  the near vicinity:  EVNIRONS

-sub∙ur∙ban adjective or noun

-sub∙ur∙ban∙ite noun

· Installation- installation or installation art- Art made for a specific space, exploiting certain qualities of that space, more often indoors than out.  The term became widely used in the 1970s and the 1980s, largely replacing the term “site-specific,” which means the same thing.  Installations may be temporary or permanent, but most will be known to posterity through documentation.  As a consequence, one aspect of installations is often the difficulty with which they can be commodified. 
References:
Artlex art dictionary.  (May 14, 2010).  Retrieved October 27, 2010, from 

http://www.artlex.com/
Merriam-webster online dictionary.  (2010). Retrieved October 27, 2010, from 

http://www.m-w.com/
(Vocabulary words with an * after the term are from the Merriam-Webster Online Dictionary.)

Considerations for Special Populations:  N/A

Teacher Preparations:

1. Teacher Supplies- Large pictures of Sandy Skoglund, large reproductions of pictures of her works, pictures of suburbia/home life (refer to curriculum map for more artist information and pictures)
2. Student Supplies- Sketch books, pencils, hand-out (see below)
3. Equipment- Computers (if time)
4. Teaching Resources- Handout on suburbia/home life-definitions and questions to fill-out as we discuss, and art books on Sandy Skoglund and her work
5. Safety Considerations- Follow regular classroom rules
Getting the Classroom Environment Ready:
· Prior to the lesson, I would make sure that I would make enough copies of the worksheet/hand-out for everyone in the class.
· I would also lay out books on Sandy Skoglund, and also some pictures of reproductions of her installations.
Procedures for Teaching/Learning Structure (CHANINIG):

1. (10 minutes):  I would begin the lesson on “fantastical realities” by asking the students questions about the subject of home, social-norms, and their interpretations of fantasy and reality. The students will write down their answers in their sketchbooks. This way, everyone has to answer each question, and the teacher can utilize this information as a pre-assessment tool.
· What are/is the difference between fantasy and reality?  (Fantasy is fictional, and reality is real life.  Provide examples like:  unicorns, monsters, talking animals, etc. compared to things in real life.)
· What is your definition of the suburban culture in America today?  (Suburbia is SUVs, “cookie-cutter” houses, uniform housing complexes, perfectly manicured lawns, boring/strange/nice/’soccer mom’ type people.)
· What makes suburbia strange or unreal? (The lifestyle of the people, the habits and/or rituals that take place in these communities, the naïve and/or closed-minded mentality.)
· How can someone’s’ life experiences alter their view of home life-suburbia? (Some people might like the life, especially if they live in a suburb.  Others might not even know about the lifestyle, or may dislike it-depending on their personal experiences.)
· Can you share your home life experiences in relation to this topic?  (This will be different for each individual student.)
NOTE:  These questions would hopefully go more in-depth and/or expand into other questions the students, or I, might have as we would move through the lesson…”teachable moments”!


Starting with this approach will assure me that everyone has a clear understanding of the topic, and that I can start the unit on the “same page.”  I would hope that the class would generate a good discussion, bring up new questions, and maybe even debate with other peers.  Also at this time, students would have their sketch books out ready to write or sketch any ideas or information down.
2. (5 minutes):  I would then steer the lesson toward suburban life.  I would then pass out the hand-out that I created for the lesson containing questions and vocabulary that we would discuss.  I would have the students write down words, phrases, personal experiences, and other associations with this lifestyle.  For example, we would define and discus the following words on the board:  suburbia, home, social norms, fantasy, reality, installation art (see above for definitions).  

3. (10-15 minutes): Together, we would discuss those statements/words of the students, who wish to share them, and engage in more conversation.  This would be an important exercise, because it involves the students in an activity that relates to their personal experiences, interests, and connections to the big idea.

4. At this time, I would also introduce the following artist, Sandy Skoglund, to the class.  I would display reproductions of her work as we would talk about her biography and life as an artist.  We could discuss her different works, media used, formal decisions made within these works, techniques, history, question the artist intent and methods in her work, and other research on the art/artist (see content page for more detailed information on Sandy Skoglund).

5. In addition, we could relate the big idea with other school subjects and outside references (popular culture).  This will help the students develop deeper meaning and understanding of the topic.

6. (10-15 minutes):  If time at the end of the class, the students could continue research on the Internet, through books, or sketch ideas about fantastical realities in their sketchbooks.  This would be the appropriate time for students to ask questions and/or clarify information.  The students could also continue to talk in peer discussions.

7. I would briefly talk about the day’s lesson and ask if the students had any additional questions.  I would then briefly introduce what we would be starting for the next class, and ask the students to bring any supplies-if needed.  The students would take or place their sketchbooks in the appropriate spot in the room, log-off the computer, and do any additional cleaning before the bell would ring. 
Closure:
The students will partake in reflecting upon the day’s lesson at the end of the discussion period.  The students will be able to learn through their peers’ personal experiences and/or information that they have discovered through research.  I would ask the following questions to assure that the students learned the intended objectives:

1. What did you learn today?

2. What about suburbia and that lifestyle are interesting and/or odd to you?

3. Have you ever learned about the home as its own culture?

4. Can you relate to Sandy’s work?

5. If so, can you begin to add your own “twist” to her installations and/or begin to think how you would display this topic of fantastical realities in your own artwork?

6. Are there any personal experiences that you would like to personally share, or elaborate on for a project?

Supplementary Activity:

The class will be conducting a group discussion, so if we would finish early with questions, concerns, and/or other pertinent information the students would be encouraged to continue research on the computer.  Other students could also begin sketching ideas in their sketchbooks.  We would smoothly transition into the next lesson of the unit. 

Teacher Reflection:  N/A

Technology Used in the Lesson:

If there is time available after the classroom discussion, the students would be encouraged to continue research on the computer/Internet.  

Name:_________________________Class:______________

Fantastical Realities of Suburbia 
[image: image2]
Anna Elementary Art
Directions: Please fill-out the worksheet with the class. This information will help you better understand the project to come…

Vocabulary Terms:

Fantasy:  The _____________ _____________, or what it produces.  Art characterized by highly fanciful or _____________ ______________; daydreams.
Reality: A ____________ ____________, entity, or state of affairs; in actual fact
Home:  A ____________ or _____________ setting; a place of origin
Social:  of or relating to human ______________, the interaction of the individual and the group, or the welfare of human beings as members of society; a ___________________, nation, or broad grouping of people having common __________, institutions, and collective _____________ and _______________
Norm: the standard of ___________ or achievement usually derived from the _____________ of a large group; a pattern or trait taken to be ____________ in the ______________ of a social group; a widespread practice, procedure, or custom
Suburb:  an outlying part of a ________ or town; a smaller _____________ adjacent to or within community distance of a city
Installation: Art made for a specific _________, demonstrating certain qualities of that __________, more often indoors than out. Installations may be temporary or permanent, mostly documented
Questions:
1. What are/is the difference between fantasy and reality?

_________________________________________________________________________________________________________________________________________________________________________________

2. What is your definition of the suburban culture in America today?

_________________________________________________________________________________________________________________________________________________________________________________
3. What makes suburbia strange or unreal?

_________________________________________________________________________________________________________________________________________________________________________________

4. How can someone’s life experiences alter their view of home life-suburbia?

_________________________________________________________________________________________________________________________________________________________________________________

5. Can you share your home life experiences in relation to this topic?

_________________________________________________________________________________________________________________________________________________________________________________
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Sandy Skoglund, Radioactive Cats, 1980
Cibachrome print, 30 X 40 in.

6. What is one thing you learned about artist, Sandy Skoglund and her art?

_________________________________________________________________________________________________________________________________________________________________________________


Lesson Title:  Creating Your Own Fantastical Reality (collaborative studio/installation project)
Performance-Based Objectives:
1. Students will clarify and express a solid knowledge base on the previous lesson in order to progress.

2. Students will design and create an installation project as a class (collaboratively).

3. Students will apply vocabulary and knowledge about the big idea to the artwork.

4. Students will write comments and/or questions pertaining to the whole studio experience.
Ohio Academic Content Standards:

· Historical, Cultural and Social Contexts:  A2, B8
· Creative Expression and Communication:  A2, B3, C4, E6
· Valuing the Arts/Aesthetic Reflection: A2
Vocabulary: See Lesson #1 for terms. In addition:

· Juxtaposition-juxtapose- The state or position of being placed close together or side by side, so as to permit comparison or contrast.

· Oddity- Main Entry:  odd∙i∙ty
Function:  noun

Inflected Form(s): plural –ties

1:  an odd person, thing, event, or trait
2:  the quality or state of being odd
· Composition- The plan, placement or arrangement of the elements of art in a work.  It is often useful to discuss these in reference to the principles of design, as well as to the relative weight of the composition’s parts.
Composition can also refer to the area of a sheet in which the design appears in a drawing or print.  When a composition is limited to a distinct area of a plate or a sheet of paper, it is good practice to note the composition’s measurements, as well as the measurements of the plate and of the overall sheet.

The design of a composition should be pleasing or it should be in some other way expressive.

The term has come to refer to any work of art, because any work’s composition is so essential to it.  

References:
Artlex art dictionary.  (May 14, 2010).  Retrieved October 27, 2010, from 

http://www.artlex.com/
Merriam-webster online dictionary.  (2010). Retrieved October 27, 2010, from 

http://www.m-w.com/
Considerations for Special Populations:  N/A

Teacher Preparations:

1. Teacher Supplies/Materials:

a. Large pictures/reproductions of Sandy Skoglund’s installation works (refer to curriculum map for more artist information and pictures)
b. Books on Sandy Skoglund
c. Personal contribution to the installation as an example to the class
d. (Different color) bulletin board paper 
e. Additional materials for the installation: Ziploc bags, string, chairs, etc.
f. Scissors
g. Tape
h. Glue
i. Paint (optional)
j. Glitter (optional)
2. Student Supplies:  Personal item for installation, sketch books, pencils
3. Equipment:  Digital camera (see supplementary activity)

4. Teaching Resources:  Same as Lesson #1

5. Safety Considerations:  Follow classroom rules, review scissor safety instructions, depending on the materials/objects students bring; adjust accordingly

Getting the Classroom Environment Ready:

· Lay out pictures and books on Sandy Skoglund
· Prior to installation, prepare materials and construction paper
· Talk with principal and decide on a few safe places for the installation. This will still allow the students to have options where they would like the artwork to be located, where it will not be defaced.
· Make sure that installation space is clean and ready for the students to work 
Procedures for Teaching/Learning Structure (CHAINING):

1. (5 minutes):  After the students were well educated on the big idea and on the topic of suburbia, I would then introduce an art project.  The artwork for this topic would be a collaborative piece created by the whole class.  I would introduce the artmaking problem, “How can a familiar place, within the school (social context) be transformed into a fantastical reality?”

2. (5-10 minutes):  I would then proceed to ask for feedback from the students. Students would sketch ideas, drawings, and/or write any ideas in their sketchbooks. Students must have at least two ideas, or drawings!
3. (5 minutes):  Together, we would then decide on a familiar area inside, or outside the school where we could set up our installation.  This is where I might have to suggest a few places; depending on where the students choose (the artwork needs to be in a safe place).  
4. We would discuss why we chose the place we did, think about its significance, and question how it relates to the big idea.
5. I would then explain the project boundaries and student expectations…and repeat them to assure student understanding.  
Boundaries:

· Object must be small-fit in a Ziploc bag
· Object must not be food
· No profanity (follow school rules)
· Object relates to the big idea (suburbia or home life)
· No drug paraphernalia
· No nudity
· Bring nothing valuable to you
6. I would then have the students bring in personal, “real” life materials they could display in the installation.

7. After everyone brought their items, we could discuss why and for what reason(s) they made those specific choices.  I would be constantly referring back to the essential questions and the big idea, to emphasize to the students how they can relate and make connections between the items and the fantasy of suburbia.  The students would look at all the objects that their peers brought.
8. (Remainder of class, plus any additional time needed):  We would then create the installation (take 1-2 class periods).  We would use the large bulletin board paper to cover the walls, floor, and ceiling where the installation was located.  It is important that the students understand the ideas of juxtaposition and oddity in the artwork.  Therefore, they would be assigned to arrange the installation to demonstrate these different artmaking problems/strategies.  I would bring in a few materials that the students could use to place their objects in the installation…this depends on the location.  Some things could include:  plastic Ziploc bags, fishing string, chairs, etc.  The overall composition of the installation is student-centered; therefore the final look of the product is unknown.
Discussion Questions:

1. How can a familiar place within the school be transformed into a fantastical reality?  Through transformation of art, essentially an installation piece.

2. How can we, as a class, personalize this space but still relate to the big idea?  We could personalize the space by bringing in our own objects that relate to the big idea.

3. Why did we choose these objects? Depends on what the students bring.
4. Why did we choose this place? Depends on the students.  

Clean-Up Activities:

I would announce clean-up time approximately 15 min. before the class was over. I would inform the students on what procedures we would need to do to get everything cleaned up, and then assign individual jobs to the students.  Some students might already have specific jobs to do, which would change weekly.  Examples would include:

· Picking up paper scraps

· Cleaning up string, trash, etc.

· Put materials back in the class-in appropriate places

· Wash any paint and/or glue spills

Closure:  

At the end of the studio I would review with the students what they have learned.  I would have them write questions and/or comments on the installation process, big idea, or both (how they relate to one another).  We would then review these as a class to help the class re-cap the essential points of the lesson.

Supplementary Activity:  For those students who finish early they could:

· Help other students place objects in the installation.

· Contribute to other ways to artistically add to the installation.

· Take digital photographs of the process and/or other students working as documentation.

· Help clean-up.

Teacher Reflection:  N/A

Emerging Technology Used:  

The use of digital cameras was used by the students who finished early.  This was included in the supplementary activity description. 

Please Note:  See attachment ‘artexample.pdf’ for project picture.

Lesson Title:  Critique and Reflection of the Work
Performance-Based Objectives:
1. Students will reflect and review information learned from the lesson, and previous lessons.

2. Students will critique and discuss each other’s artwork.

3. Students will write out evaluations about their learning process.

Ohio Academic Content Standards:

· Analyzing and Responding:  B4, C5
· Connections, Relationships and Applications:  A1, C3, D4
Vocabulary:  Review from Lesson #1 and Lesson #2

Considerations for Special Populations:  N/A

Teacher Preparations:

Teacher Supplies:  Large pictures/reproductions of Sandy Skoglund’s installation works and books on Sandy Skoglund, list of questions (see below), student self-assessment rubric (see post-assessment; refer to curriculum map for more artist information and pictures)
Student Supplies: Paper, pencils, sketchbooks, artwork
Equipment: none
Teaching Resources:  Same as Lesson #1 and #2
Safety Considerations:  Follow classroom rules, even out of the classroom environment
Getting the Classroom Environment Ready:

Prepare questions for discussion and self-evaluations
Procedures for Teaching/Learning Structure (CHAINING):

After the work would be completed:

1. (10-15 minutes):  I would have the students write a brief reflection.  I would have them reflect on their personal items, how those things fit into the piece, and express what they think about the work as a whole.

2. (30 minutes or remainder of class):  The class would then discuss their opinions, interests, and ideas through a class critique.

Discussion Questions:
· Is there anything in your reflection that you would like to share with the class?  Answer will depend on the student.

· What was your object, and how does it fit into the installation?  Answer will depend on the student.

· How is this installation work different and similar compared to Sandy Skoglund’s work?  This piece is placed in a school setting, where Sandy’s works are in a gallery space, or outside.  The class brought in a variety of objects and juxtaposed them in one installation where Sandy makes multiples of one, or two, objects and repeats them in her piece.  The class could put people in the installation, but Sandy’s work typically always has people.  The installation is similar by bright colors, and the fact that the class used objects to create a fantastical-reality space.  The context of the installation makes a social statement; therefore, is similar to the purpose of Sandy’s works.

· How does this project represent the oddities and norms of this class? Since everyone in the class brought something that was personal to them but connected it to the big idea, the objects in the installation create an odd and unnatural place.  The installation represents the norm because it is placed in a typical school setting, with familiar objects.

3. We would all review the artwork, and possibly ask/interview other students, teachers, and faculty about the installation in the school.

4. The students would finally fill out self-evaluations (see post-assessment) about the project, and their efforts in the project. 

Self-Evaluation Questions:
1. Were you happy about the object that you chose?

2. Did you think that the class worked well together on the installation?

3. Being honest, what grade do you think you deserve for this project? Why?

4. Is there anything you would change about this project or what would you do if you had more time?

5. How does our installation work demonstrate diversity, similar to our societies and cultures within our nation?  

6. What is one thing you learned about artist, Sandy Skoglund?

Clean-Up Activities:

None: The artwork will be on display for some time…  
Resources:  Same as Lesson #1 and #2

Closure:

This lesson is the final lesson to this unit, which explains why the majority of it is focused on reflections, critiques, and discussions.  As we would be moving through the lesson as a class, I would be constantly asking them questions that refer back to the student’s art experiences and knowledge gained.  When we were completely finished with this lesson, I would briefly touch back on the other lessons in this unit on fantastical realities.  I would do this prior to telling the students what is to come, and what they should do to prepare for the next unit/lesson.

Supplementary Activity:

Students could write and/or draw in their sketchbooks, but really no supplementary activity because this lesson will be directed by the whole class (and teacher).

Teacher Reflection:  N/A

Emerging Technology Used:  None

Closure:


(5 -10 minutes):  At the end of the studio (Lesson 2) I would review with the students what they have learned.  I would have them write questions and/or comments on the installation process, big idea, or both (how they relate to one another).  We would then review these as a class to help the class re-cap the essential points of the lesson.


(Last 30+ minutes of Lesson Three): In the final lesson to this unit, is mostly focused on reflections, critiques, and discussions.  As we would be moving through the lesson as a class, I would be constantly asking them questions that refer back to the student’s art experiences and knowledge gained.  When we were completely finished with this lesson, I would briefly touch back on the other lessons in this unit on fantastical realities.  I would do this prior to telling the students what is to come, and what they should do to prepare for the next unit/lesson.

	Self-Assessment Rubric: Student Use

	Student Name:________________________________________________

Class:_____________________________________________

Grade:  
            
	Class Period: 

	Assignment: Creating Your Own Fantastical Reality
	Date Completed:   

	Circle the number in pencil that best shows how well you did on this project.

	Excellent
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	Good
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	Average
 [image: image6.wmf]
	Needs Improvement 
[image: image7.wmf]
	Other 
	Rate Yourself 
	Teacher’s Rating 

	Criteria 1 - Sketches 

 I came up with my own fantastical reality sketch and/or idea. I have at least 2 things down in my sketchbook. 

	17-15 
	15-9
	9-3
	 3-0
	 
	  
	  

	Criteria 2 – Forming/Creating- 

I brought in a personal item to contribute to the collaborative installation work. 

I discussed and explained to the class my reasoning for bringing in this item. It also relates to the topic of fantasy of suburbia.


	15-13
	13-7
	7-1
	 1-0
	 
	  
	  

	Criteria 3 – Finalizing Artmaking 

I contributed to the final workings of the installation art:

· I helped cover areas with bulletin board paper;

· Arranged items (with conscious choice) on the work;

· Added any additional items, colors, paint, materials, etc. to the work.

	8-7 
	7-5
	5-3
	 3-0
	 
	  
	  

	Criteria 4-Closure & Clean-Up: 
I fully contributed to and participated in the class discussion and critique.  
I wrote at least one question and/or comment on the installation process, big idea, or both as part of the class closure.  

I helped clean-up my materials, as well as anything else the teacher needed help with during the class.
	20-18
	18-12
	12-6
	 6-0
	 
	  
	  

	Criteria 5 – Effort/Behavior: 

I took my time to develop idea & complete project? (Didn’t rush.) 

I used good use of class time.

I was good in class & listened to the teacher’s directions at all times.
	25-20
	20-14
	14-8
	8-0
	 
	  
	  

	Criteria 6 – Craftsmanship – 

I was:

· Neat

· clean 

· complete

 I was respectful in using the art tools & materials.
	15-13
	13-7
	7-3
	3-0
	 
	
	

	Total Possible: 100
	
	
	
	
	
	YOUR TOTAL
	GRADE


Teacher’s comments: 

Parent Signature: _________________________________date______________ 

What do you want the students to know as a result of this unit?

From this unit, I want my students to understand the diversity in societies and cultures within our nation.  It is important for them to keep an open-mind, and to study suburbia in relation to other lifestyles (urban, rural, etc.).  From an art standpoint, I would want my students to study artists who work with this big idea, and connect with their work on a personal level.  They should have fun, and learn about Sandy Skoglund’s fantastical outlook on this lifestyle.  My students would also have the opportunity to be creative, and explore in their interpretation(s) of fantastical realities through an art studio project.  Another important part of this unit, along with all the units that I would cover, is for my students to realize that art can relate to other disciplines and life issues.  My students would hopefully gain a better respect for the arts, learn problem-solving skills, and grow in their abstract thinking.
Discussion Questions:
· Is there anything in your reflection that you would like to share with the class?  Answer will depend on the student.

· What was your object, and how does it fit into the installation?  Answer will depend on the student.

· How is this installation different and similar compared to Sandy Skoglund’s work?  This piece is placed in a school setting, where Sandy’s works are in a gallery space, or outside.  The class brought in a variety of objects and juxtaposed them in one installation where Sandy makes multiples of one, or two, objects and repeats them in her piece.  The class could put people in the installation, but Sandy’s work typically always has people.  The installation is similar by bright colors, and the fact that the class used objects to create a fantastical-reality space.  The context of the installation makes a social statement; therefore, is similar to the purpose of Sandy’s works.

· How does this project represent the oddities and norms of this class? Since everyone in the class brought something that was personal to them but connected it to the big idea, the objects in the installation create an odd and unnatural place.  The installation represents the norm because it is placed in a typical school setting, with familiar objects.
Self-Evaluation Questions:

1. Were you happy about the object that you chose?

2. Did you think that the class worked well together on the installation?

3. Being honest, what grade do you think you deserve for this project? Why?

4. Is there anything you would change about this project or what would you do if you had more time?

5. How does our installation work demonstrate diversity, similar to our societies and cultures within our nation?  

6. What is one thing you learned about artist, Sandy Skoglund?
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