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	To better meet the needs of the students, the order in which the educational experiences are going to be presented for this large unit are based upon the learner-related sequencing pattern of familiarity.  The reason for using this sequencing pattern is predominantly based upon the arrangement of the content.  This curriculum design is structured in a way that focuses on a topic that is familiar to all students, that all students can relate to and a topic that all students have had real-life experiences in to make connections to while immersing themselves in the new learning experiences.  
	This particular curriculum unit would occur approximately halfway through a level 1 Spanish class.  This unit would best be presented at that particular time during the year due to the fact that students will be expected to review previously learned grammar and vocabulary concepts dealing with numbers, age, names, personal and physical characteristics and personal preferences as well as explaining one’s likes and dislikes.  Simliar the unit that precedes it, this unit builds upon the previously learned concepts to broaden the student’s ability to communicate proficiently over a wide spectrum of topics.  Consistent with all units presented in a foreign language classroom, this unit will continue to provide experiences for students to enhance their listening, speaking, reading and writing skills.
[bookmark: _GoBack]	While aligned the Ohio Foreign Language Academic Content Standards, the unit will begin with a preview subunit, “Comparisons”, making associations to Spanish-speaking cultures by exploring and investigating traditional family celebrations such as birthdays and Quinceañeras.  This will help setup concepts that will later be presented such as telling names and ages and descriptions of family members and friends.  
	The second subunit, “Communication”, will involve an exploration of new vocabulary about family.  This subunit is used to allow students an opportunity to first hear the new vocabulary and grammar used in context and to allow them to focus on correct pronunciation of the vocabulary.  It is widely believed that using comprehensible input sentences, which includes previously learned vocabulary, along with new vocabulary, is an effective way to help students learn the new target concepts.  Visual and audio aids will also be used to help differentiate instruction.
	The third subunit is a combination of 2 smaller subunits, “Communities” and “Cultures”.  During these subunits, students will be using contextualized resources and materials in the target language, Spanish, to gain an understanding of other cultures and to participate in other communities while analyzing the formation and usage of surnames and family relationships.  Since the materials and resources will predominately be in Spanish, it is best to place this subunit after the previous subunit to allow students to encounter a real-life experience where the vocabulary and grammar structures are used.
	The fourth subunit, “Connections”, is used as the last subunit as a way for students to demonstrate mastery of the knowledge and concepts presented in the unit while making connections to other disciplines.  Students will be producing objects that will be used as summative assessments such as school newspaper articles, drawings of alien creatures and family trees.  
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