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Statement of Purpose


As part of a comprehensive course of study designed for fifth grade students in Ohio, students are exposed to a variety of literary text reading applications.  Within this study, students are challenged with initial exposure to developmentally abstract reading elements such as the study of figurative language (Ohio, 2001).


The presentation of non-literal concepts to such a developmentally immature audience presents the problematic situation of forcing unready minds to understand, grasp, and create figurative language and interpret its meaningful impact on literary texts.  Students at this developmental stage often lack the understanding of the idea that semantics can be used to represent ideas other than what they literally display (Steinberg, 2011).  As literary authors construct passages of varying lengths that aim to appease to the emotional and creative sides of their respective readers, a challenge is born: create a literary unit that gives developing minds the tools and skills needed to decode figurative language and construct meaning from commonly used figurative statements.  In a social context, mastery of this skill provides learners with the opportunity to engage literary works and fully understand, share, and discuss maturely the content that is read.  Moreover, a well-balanced literary consumer emerges as she/he is capable of interpretation and even synthesis of figurative material and language.


With a well-rounded foundation of literary works, students’ minds are molded into a basis that is needed for productive citizenship in which young readers can fully grasp the value of “masterpiece” works as well as more nontraditional forms of writing.  Doing so promotes an individual capable of abstract thought and understanding.  In a society strongly moved by a shift toward technological advancements and replacements of creative thought, this both preserves the current social order and promotes positive citizenship contributions.


As students become skilled in interpretation and creation of figurative language, they will be continuing to develop as stronger consumers of literary elements.  These readers will be embracing and promoting the significance found within the art of reading.  Firm foundations in this subject matter serve as a basis for numerous other content area disciplines (Munson, 2011).  Regardless of the audience or venue, higher-level readers will demonstrate success in other areas.  Focused attention to mastery of figurative language is warranted by the resulting excelling readers that the course of study will produce.  


 This unit of study surrounding figurative language will provide students with foundational understandings of similes, metaphors, personification, hyperboles, and idioms.  Moreover, a brief introduction to onomatopoeia and alliteration will also be discussed.  The understandings that result from this unit will assist students in meeting the previously mentioned needs of learners in a much larger context.  The purpose of this unit is to give students the knowledge of types of figurative language, but also the tools to compare and contrast literal and figurative language found in literary works.
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