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AN INTRODUCTION TO SERVICE-LEARNING PEDAGOGY

Many higher education institutions and discipline-specific associations have embraced service-learning as a way to join campuses (and specifically, academic departments across the curriculum) with their communities to positively respond to community challenges and opportunities for collaboration. Hundreds of definitions of service-learning exist nationally, many of which are informed by definitions used by national organizations such as Campus Compact, the Corporation for National Service or the National Society for Experiential Education. Service-learning can be defined as both an educational philosophy and a pedagogical technique for combining community service with academic objectives. Academic Service-Learning is a teaching methodology which utilizes a community involvement component as a means for students to gain a deeper understanding of disciplinary course objectives and to gain a deeper understanding of civic life and participation through structured reflection. 

Academic service-learning provides a way to unite the tripartite mission of the University: teaching, research and public service. Several University of Minnesota faculty members have reported that students doing community work as part of their coursework become more engaged and active learners because they see how their studies apply to actual community issues while they are positively contributing to an organization. For faculty, service-learning can mean engaging your students with existing community organizations or in a community-based research project with you and the community. For the community, service-learning can translate into identifying what they want done that could not otherwise be done without assistance from outside help or it can extend their reach in the community farther than otherwise possible with existing staff. By giving thoughtful attention to how students can work in community organizations, learn from that experience, and develop respectful communication with community organizations, the full potential of service-learning pedagogy can be achieved.

Service-learning is a pedagogy grounded in the belief that students learn by doing. As a teaching strategy, it builds on experiential learning theory. It is shaped by education reform principles that encourage students to take responsibility for their own learning. It is inspired by the belief that the academy has a fundamental responsibility to prepare students for lives of active citizenship.

Under a variety of labels, including “community-based learning” and “theory-practice learning,” service-learning has gained ground rapidly in educational institutions at all levels. Its practitioners cite numerous benefits: Faculty members gain new insight about their teaching goals and methods as they examine the ways in which students learn. Students participating in the “lived text” of a community through community service or through a community-based research project come to approach learning with newly awakened enthusiasm and insight. Also because the pedagogy addresses divergent learning styles, students often achieve greater mastery of the subject matter. 

No less important, service-learning connects the university with the community in relationships that are reciprocal and mutually rewarding. As universities are increasingly asked to justify themselves and their costs to a variety of constituencies, the partnerships forged by campuses and community organizations to address issues together take on added significance.

Service-learning is a demanding pedagogy for both teachers and learners. Faculty members use it not because it is easy, but because they value the transformation it brings to their teaching. Implementing it for the first time requires the instructor to be flexible with the syllabus to allow for the unexpected. Appropriately enough, when integrating service-learning, faculty might find it most useful to follow the learning cycle: conceptualize, experiment, reflect, and revise.

FOUR MYTHS ABOUT ACADEMIC SERVICE-LEARNING 
Excerpted from Jeffrey Howard, ed., Michigan Journal of Community Service Learning: Service-Learning Course Design Workbook (Ann Arbor, MI: OCSL Press, Summer 2001: 10-11).

To clarify the conceptualization for academic service-learning, as well as to distinguish it from other community-based service and learning models, we begin with four common misunderstandings about this pedagogy.

1. The Myth of Terminology: Academic service-learning is the same as student community service and co-curricular service-learning.

Academic service-learning is not the same as student community service or co-curricular service-learning. While sharing the word “service,” these models of student involvement in the community are distinguished by their learning agenda. Student community service, illustrated by a student organization adopting a local elementary school, rarely involves a learning agenda. In contrast, both forms of service-learning – academic and co-curricular – make intentional efforts to engage students in planned and purposeful learning related to the service experiences. Co-curricular service-learning, illustrated by many alternative spring break programs, is concerned with raising students’ consciousness and familiarity with issues related to various communities. Academic service-learning, illustrated by student community service integrated into an academic course, utilizes the service experience as a course “text” for both academic learning and civic learning.
2. The Myth of Conceptualization: Academic service-learning is just a new name for internships.
Many internship programs, especially those involving community service, are now referring to themselves as service-learning programs, as if the two pedagogical models were the same. While internships and academic service-learning involve students in the community to accentuate or supplement students’ academic learning, generally speaking, internships are not about civic learning. They develop and socialize students for a profession and tend to be silent on student civic development. They also emphasize student benefits more than community benefits, while service-learning is equally attentive to both.

3. The Myth of Synonymy: Experience, such as in the community, is synonymous with learning.
Experience and learning are not the same. While experience is a necessary condition of learning, it is not sufficient. Learning requires more than experience, and so one cannot assume that student involvement in the community automatically yields learning. Harvesting academic and/or civic learning from a community service experience requires purposeful and intentional efforts. This harvesting process is often referred to as “reflection” in the service-learning literature.

4. The Myth of Marginality: Academic service-learning is the addition of community service to a traditional course.

Grafting a community service requirement (or option) onto an otherwise unchanged academic course does not constitute academic service-learning. While such models abound, this interpretation marginalizes the learning in, from, and with the community, and precludes transforming students’ community experiences into learning. To realize service-learning’s full potential as a pedagogical tool, the community experience must be considered in the context of, and integrated with, the other planned learning strategies and resources in the course.

PRINCIPLES OF GOOD PRACTICE FOR SERVICE-LEARNING PEDAGOGY
Excerpted from Jeffrey Howard, ed., Michigan Journal of Community Service Learning: Service-Learning Course Design Workbook (Ann Arbor, MI: OCSL Press, Summer 2001: 16-19).

Jeffrey Howard, editor of the Michigan Journal of Community Service-Learning, believes that in order to fully understand and authentically integrate service-learning into coursework, faculty must adhere to each of these ten principles equally.
Principle 1: Academic Credit is for Learning, Not for Service

This first principle speaks to those who puzzle over how to assess students’ service in the community, or what weight to assign community involvement in final grades. In traditional courses, academic credit and grades are assigned based on students’ demonstration of academic learning as measured by the instructor. It is no different in service-learning courses. While in traditional courses we assess students’ learning from traditional course resources, e.g. textbooks, class discussions, library research, etc., in service-learning courses we evaluate students’ learning from traditional resources, from the community service, and from the blending of the two. So, academic credit is not awarded for doing service or for the quality of the service, but rather for the student’s demonstration of academic and civic learning.

Principle 2: Do Not Compromise Academic Rigor

Since there is a widespread perception in academic circles that community service is a “soft” learning resource, there may be a temptation to compromise the academic rigor in a service-learning course. Labeling community service as a “soft” learning stimulus reflects a gross misperception. The perceived “soft” service component actually raises the learning challenge in a course. Service-learning students must not only master academic material as in traditional courses, but also learn how to learn from unstructured community experiences and merge that learning with the learning from other course resources. 
Principle 3: Establish Learning Objectives

It is a service-learning maxim that one cannot develop a quality service-learning course without first setting very explicit learning objectives. This principle is foundational to service-learning. While establishing learning objectives for students is a standard to which all courses are accountable, in fact, it is especially necessary and advantageous to establish learning objectives in service-learning courses. The addition of the community as a learning context multiplies the learning possibilities. To sort out those of greatest priority, as well as to leverage the bounty of learning opportunities offered by community service experiences, deliberate planning of course academic and civic learning objectives is required.

Principle 4: Establish Criteria for the Selection of Service Placements

Requiring students to serve in any community-based organization as part of a service-learning course is tantamount to requiring students to read any book as part of a traditional course. Faculty who are deliberate about establishing criteria for selecting community service placements will find that students are able to extract more relevant learning from their respective service experiences, and are more likely to meet course learning objectives. We recommend four criteria for selecting service placements:

1. Circumscribe the range of acceptable service placements around the content of the course (e.g., for a course on homelessness, homeless shelters and soup kitchens are learning-appropriate placements, but service in a hospice is not).

2. Limit specific service activities and contexts to those with the potential to meet course-relevant academic and civic learning objectives (e.g., filing papers in a warehouse, while of service to a school district, will offer little to stimulate either academic or civic learning in a course on elementary school education.

3. Correlate the required duration of service with its role in the realization of academic and civic learning objectives (e.g., one two-hour shift at a hospital will do little to contribute to academic or civic learning in a course on institutional health care).

4. Assign community projects that meet real needs in the community as determined by the community.

Principle 5: Provide Educationally Sound Learning Strategies to Harvest Community Learning and Realize Course Learning Objectives

Requiring service-learning students to merely record their service activities and hours as their journal assignment is tantamount to requiring student in an engineering course to log their activities and hours in the lab. Learning in any course is realized by an appropriate mix and level of learning strategies and assignments that correspond with the learning objectives for the course. Given that in service-learning courses we want to utilize students’ service experiences in part to achieve academic and civic course learning objectives, learning strategies must be employed that support learning from service experiences and enable its use toward meeting course learning objectives. Learning interventions that promote critical reflection, analysis, and application of service experiences enable learning. To make certain that service does not underachieve in its role as an instrument of learning, careful thought must be given to learning activities that encourage the integration of experiential and academic learning. These activities include classroom discussions, presentations, and journal and paper assignments that support analysis of service experience in the context of the course academic and civic learning objectives. Of course, clarity about course learning objectives is a prerequisite for identifying educationally-sound learning strategies.
Principle 6: Prepare Students for Learning from the Community

Most students lack experience with both extracting and making meaning from experience and in merging it with other academic and civic course learning strategies. Therefore, even an exemplary reflection journal assignment will yield, without sufficient support, uneven responses. Faculty can provide: 1) learning supports such as opportunities to acquire skills for gleaning the learning from the service context (e.g., participant-observer skills), and/or 2) examples of how to successfully complete assignments (e.g., making past exemplary student papers and reflection journals available to current students to peruse). 
Principle 7: Minimize the Distinction Between the Students’ Community Learning Role and Classroom Learning Role

Classrooms and communities are very different learning contexts. Each requires students to assume a different learner role. Generally, classrooms provide a high level of teacher direction, with students expected to assume mostly a passive learner role. In contrast, service communities usually provide a low level of teaching direction, with students expected to assume mostly an active learner role. Alternating between the passive learner role in the classroom and the active learner role in the community may challenge and even impede student learning. The solution is to shape the learning environments so that students assume similar learner roles in both contexts.

While one solution is to intervene so that the service community provides a high level of teaching direction, we recommend, for several reasons, re-norming the traditional classroom toward one that values students as active learners. First, active learning is consistent with active civic participation that service-learning seeks to foster. Second, students bring information from the community to the classroom that can be utilized on behalf of others’ learning. Finally, we know from recent research in the field of cognitive science that students develop deeper understanding of course material if they have an opportunity to actively construct knowledge. 
Principle 8: Rethink the Faculty Instructional Role

If faculty encourage students’ active learning in the classroom, what would be a concomitant and consistent change in one’s teaching role? Commensurate with the preceding principle’s recommendation for an active student learning posture, this principle advocates that service-learning teachers, too, rethink their roles. An instructor role that would be most compatible with an active student role shifts away from a singular reliance on transmission of knowledge and toward mixed pedagogical methods that include learning facilitation and guidance. 
To re-shape one’s classroom role to capitalize on the learning bounty in service-learning, faculty will find Howard’s 1998 model of “Transforming the Classroom” helpful. This four-stage model begins with the traditional classroom in which students are passive, teachers are directive, an all conform to the learned rules of the classroom. In the second stage, the instructor begins to re-socialize herself toward a more facilitative role; but the students, socialized for many years to be passive learners, are slow to change to a more active mode. In the third stage, with the perseverance of the instructor, the students begin to develop and acquire the skills and propensities to be active in the classroom. Frequently, during this phase, faculty will become concerned that learning is not as rich and rigorous as when they are using the more popular lecture format, and may regress to a more directive posture. Over time homeostasis is established, and the instructor and the students achieve an environment in which mixed pedagogical methods lead to students who are active learners, instructors fluent in multiple teaching methods, and strong academic and civic learning outcomes.
Principle 9: Be Prepared for Variation in, and Some Loss of Control with, Student Learning Outcomes

For faculty who value homogeneity in student learning outcomes, as well as control of the learning environment, service-learning may not be a good fit. In college courses, learning strategies largely determine student outcomes, and this is true in service-learning courses, too. However, in traditional courses, the learning strategies (i.e., lectures, labs, and reading) are constant for all enrolled students and under the watchful eye of the faculty member. In service-learning courses, given variability in service experiences and their influential role in student learning, one can anticipate greater heterogeneity in student learning outcomes and compromises to faculty control. Even when service-learning students are exposed to the same presentations and the same readings, instructors can expect that classroom discussions will be less predictable and the content of student papers/projects less homogeneous than in courses without a service assignment. As an instructor, are you prepared for greater heterogeneity in student learning outcomes and some degree of loss of control over student learning stimuli?

Principle 10: Maximize the Community Responsibility Orientation of the Course

This principle is for those who think that civic learning can only spring from the community service component of a course. One of the necessary conditions of a service-learning course is purposeful civic learning. Designing classroom norms and learning strategies that not only enhance academic learning but also encourage civic learning are essential to purposeful civic learning. While most traditional courses are organized for private learning that advances the individual student, service-learning instructors should consider employing learning strategies that will complement and reinforce the civic lessons from the community experience. For example, efforts to convert from individual to group assignments and from instructor-only to instructor and student review of student assignments, re-norms the teaching-learning process to be consistent with the civic orientation of service-learning.
FREQUENTLY ASKED QUESTIONS ABOUT SERVICE-LEARNING
Does service-learning work in introductory and lower-level courses?
Students at any level can have successful and rich service-learning experiences. The key is to carefully select service-learning placements where students are given levels of responsibility that are appropriate to their skill levels. Service-learning coordinators can help you identify community opportunities that should work well for your students.

Does service-learning work in large courses?

Our office has supported service-learning courses with enrollments as low as 10 students and as high as 250. With large courses, the key to success is making sure that all the teaching assistants understand the service-learning component and are prepared to facilitate students’ reflection on their community work in discussion sections. Of course the logistics are more complicated in larger courses, so it’s also important to stay in close contact with the service-learning coordinator assigned to your course so they can help keep tabs on students getting their placements and logging their hours throughout the semester.

Do students have time to do service-learning?

We all know that many students are juggling classes, part- or full-time work, family obligations, and other activities, and it can be difficult to fit in a service-learning requirement. But we have found that most students are able to fit in the 2-3 hours per week typically required of service-learning students and, in fact, some students who didn’t think they would have time for the community work decide to continue to make volunteering part of their routine after their course ends. Our staff members also work hard to offer students service-learning opportunities with different scheduling options and convenient locations. If a student seems to have extraordinarily challenging circumstances and service-learning is a requirement for your course, your service-learning liaison can help you think about alternative assignments for exceptional cases. When incorporating service-learning into a course, you’ll want to make sure you adjust the workload of readings and other assignments in recognition of the time students will be working in the community.  Your service-learning course liaison from our office is always happy to review your syllabus and offer suggestions.
Should I require service-learning or have it be an option in my course?
Our office support courses with service-learning requirements and with service-learning options (where students can choose to do service-learning or a different assignment, such as a research paper). Either way can work well, and it’s up to you to decide which you prefer. There are, of course, pros and cons to each. When service-learning is required, all the students will have a shared basis for class discussions about their community work, but you may also be sending some students into the community who don’t really want to be there. You can avoid this pitfall by making service-learning optional, but then it can be harder to facilitate reflection if not everyone has a community experience to draw on. Our staff can help you think this decision through and can share sample syllabi of both models. If you do require service-learning in your course, this should be include in the course description students see when they register so they’ll be aware of this expectation.

How should I grade students on their service-learning?

Because we think of students’ work with community organizations as a “lived text” for a course, you can compare the time students spend at their organizations to required readings. Just as students’ grades are based not on whether they’ve done the readings, but rather on how well they demonstrate what they learned from the readings on assignments like exams and papers, your service-learning class should include assignments that require students to articulate what they’ve learned from their community work and how it connects with other course texts, lectures, and discussions. These assignments are examples of reflection, and reflection is a key aspect of service-learning that sets it apart from other types of volunteer work. To 
learn more about reflection and see examples of how you might ask your students to do reflection in a service-learning class, see the Reflection section of this Guide.

Most service-learning instructors do require a minimum number of hours of community work for the semester, but you can think of this component of the students’ experience as being similar to other parts of their grade that are based on attendance and participation. The required number of hours is intended to give students enough time in the community organization to fulfill the course learning objectives, and also to make sure that the organization is getting enough benefit from students’ service to balance the time and effort their supervisors are investing in them. We do recommend that students doing service-learning be asked to commit 2-3 hours per week to their organization, for a total of 25-30 hours over the course of a semester, to achieve this balance.

How do I make sure service-learning is well integrated into my class?

Reflection assignments are the most effective way to integrate service-learning into your course because they help students make connections between their community work and the course content. Also, when we ask students at the end of each semester how service-learning could have been better integrated into their class, a common response is that more time could have been spent in class discussing students’ experiences in the community, so we strongly encourage you to keep this in mind as you plan your course. Whether service-learning is required for all your students or an option that only some students pursue, think about the ways they could learn from each other through these discussions. Just remember the importance of making sure that service-learning doesn’t appear to be an “add-on” to the course – it should be clearly woven into your curriculum. 

What if something happens to a student, or if their actions cause damages to someone else?

Every service-learning student who requests a referral to an organization needs to complete a Participant Agreement, in which they acknowledge “that there are risks involved in doing community work and that the University does not assume any responsibility for injuries or loss to my personal property while I am participating in a community organization.” We work to minimize these risks by visiting community partner organizations to gain a better sense of where and how they operate, and our partner organizations also sign an agreement limiting the University’s liability and providing proof of their own liability insurance coverage. However, the University of Minnesota’s own liability insurance does provide coverage for all academic credit-bearing student activities, including service-learning. If a student reports an incident to you, please let your course liaison to our office know as soon as possible. Should there be any question of liability, the U’s Risk Management staff will work with the organization and the student to resolve the issue.
What are some of the challenges encountered by students doing service-learning?

During the semester, students will likely share with you the challenges they’re experiencing with their service-learning. These could include delays in hearing back from their organization and getting started with their work, difficulty getting in their required hours, dissatisfaction with the work they’re being asked to do, or a lack of clarity about their role in the organization. If students approach you with concerns about their organization, you should work to address the situation as quickly as possible, either by communicating directly with the student’s supervisor at the organization or by letting your service-learning coordinator know about the situation so she can follow up. The service-learning coordinators try to encourage students to contact them with any concerns, but because students see you more frequently you will likely be the first to know when these situations arise. Because a semester goes by so quickly it’s imperative that any issues be resolved promptly – and, of course, this will also help students maintain a positive attitude about their service-learning assignment and the course in general.

BENEFITS OF COMMUNITY-BASED LEARNING
For students, service-learning can provide academic, personal, and professional development benefits:
· Increases understanding of the topics covered in the class

· Develops critical thinking and problem-solving skills

· Encourages exploration and clarification of values and beliefs about the world, and provides opportunities to act on them

· Fosters a greater understanding and appreciation of diverse cultures and communities

· Develops understanding of social issues facing communities and encourages exploration of root causes and social, political, and economic structures

· Improves the ability to handle ambiguity and the flexibility to adapt to changing situations

· Provides valuable work experience (and can even lead to an internship or a job)

· Develops and/or enhances important skills, especially in communication, collaboration, and leadership

· Encourages reflection on how to integrate skills, interests, and values in a career path

· Provides connections to a network of professionals and community members to draw on in future endeavors
· Instills an appreciation of and the skills needed for lifelong learning and civic participation
Service-learning faculty can also benefit personally and professionally from integrating service-learning into their courses. Teaching with service-learning can:
· Promote students’ active learning and engage students with different learning styles

· Encourage more interactive teaching methods and reciprocal learning between students and faculty

· Add new insights and dimensions to class discussions

· Help students achieve the University of Minnesota’s undergraduate learning and development outcomes [link to http://academic.umn.edu/provost/teaching/cesl_loutcomes.html]

· Develop students’ civic and leadership skills 
· Boost course enrollment by attracting highly motivated and engaged students

· Foster relationships between faculty and Twin Cities community-based organizations that can open opportunities for other collaborative work

· Provide firsthand knowledge of community issues and opportunities to become more socially active

· Lead to new avenues for research and publication

· Provide networking opportunities with engaged faculty in other disciplines

Participating in service-learning can also benefit community partners by:

· Providing additional human resources needed to achieve goals

· Bringing fresh energy, enthusiasm, and new perspectives to the organization’s work

· Enhancing future volunteer recruitment as service-learners share their experiences with friends and classmates

· Increasing public awareness about issues the organization works on

· Offering an opportunity to challenge students’ perceptions and educate them about community issues
· Helping prepare today’s students to be tomorrow’s civic leaders

· Providing opportunities to network with colleagues in other organizations and agencies
· Helping organizations identify and access other university resources and build relationships with faculty, students, and staff

STUDENT LEARNING AND DEVELOPMENT OUTCOMES
THAT SERVICE-LEARNING CAN HELP ACHIEVE
The University of Minnesota has identified seven learning outcomes and seven student development outcomes that all undergraduates should achieve through their educational experience. Here we outline how the skills students may develop through service-learning contribute to their fulfillment of these objectives.

Student Learning Outcomes
At the time of receiving a bachelor’s degree, students:

· Can identify, define, and solve problems

· Students are able to utilize techniques such as decision-making, problem-solving, and analytical skills in understanding complex social problems from multiple perspectives.

· Can locate and critically evaluate information

· Students learn to compare and contrast the theoretical and experiential knowledge they acquire in the class and think critically about information received from any source.
· Students become aware of resources available in the community.
· Have mastered a body of knowledge and a mode of inquiry

· Students acquire expertise by broadening and deepening their understanding of the subject matter and gain a better understanding of how to apply this knowledge in a community context.

· Understand diverse philosophies and cultures within and across societies

· Students gain understanding, appreciation, and an ability to relate to people from a wide range of backgrounds and life situations.

· Can communicate effectively

· Students gain perspective on how to effectively communicate (verbally and non-verbally) with others.

· Students are active listeners, responsive to others and demonstrate understanding.

· Students gain an understanding of and experience with various models to work with groups or individuals in conflict.

· Understand the role of creativity, innovation, discovery, and expression across disciplines

· Students become more interested and motivated to learn and invest time in education because they better understand the relevance and importance of their academic work in relation to everyday life, career choices, and lifelong learning.

· Have acquired skills for effective citizenship and lifelong learning

· Students gain a more in-depth understanding of the “political arts,” including legislative processes, grassroots organizing, advocacy, etc., and how these skills can be used to effect positive social and political change.

· Students believe that members of society have an obligation to participate in public affairs, community building activities and initiatives, and governmental processes. They also gain an understanding of the variety of approaches to community work.
Student Development Outcomes
University of Minnesota undergraduates will demonstrate:

· Responsibility and accountability by making appropriate decisions on behavior and accepting the consequences of their actions

· Students develop valuable skills which will enhance and strengthen their capacity to be leaders as they work with community organizations.

· Independence and interdependence by knowing when to collaborate or seek help and when to act on their own

· Students believe they have the personal capacity to make a difference and contribute positively to society.

· Students value working with a group to accomplish a task and believe a group can often accomplish more than an individual.

· Students work well in a group to achieve a task and elicit participation from other group members while fully participating themselves.

· Students believe that members of society are interdependent and have an obligation to work with others to strive for the well-being of all people in all circumstances and for sustaining the earth’s living systems.

· Goal orientation by managing their energy and attention to achieve specific outcomes

· Students gain experience organizing various people or organizations around a common set of goals.

· Self-awareness by knowing their personal strengths and talents and acknowledging their shortcomings

· Students are able to identify their own culturally influenced feelings and beliefs.

· Students clarify their values and gain insight into moral or ethical issues or dilemmas.

· Resilience by recovering and learning from setbacks or disappointments

· Students gain experience behaving assertively by developing their ability to be honest and direct while expressing their own thoughts, feelings, and interests to others.

· Students feel worthwhile, confident, and competent.

· Appreciation of differences by recognizing the value of interacting with individuals with backgrounds and/or perspectives different from their own

· Students are comfortable and competent in a variety of social situations.

· Students respect, appreciate, and seek out opportunities to engage in cross-cultural situations.

· Students gain the ability to interact and work cooperatively with familial and non-familial adults and effectively seek advice and learn from people of all ages.

· Tolerance of ambiguity by demonstrating the ability to perform in complicated environments where clear cut answers or standard operating procedures are absent

· Students learn to adapt to changes and to tolerate ambiguity.

· Students are willing to take risks; they are open to new ideas and processes and willing to develop and implement them.

For more information on the student learning and development outcomes, go to http://academic.umn.edu/provost/teaching/cesl_loutcomes.html. For more information on how students’ evaluations of their service-learning experiences demonstrate their achievement of these outcomes, contact Laurel Hirt at 612.625.3344 or hirtx002@umn.edu. 
POTENTIAL BARRIERS TO SERVICE-LEARNING
As you begin to think about integrating service-learning into your courses, it’s important to consider the potential barriers you, your students, and your community partners may encounter along the way, as well as the benefits you may enjoy and the outcomes you may achieve. When reflecting on their service-learning experiences, past participants have identified the following potential barriers. 

Students may:
· Find it hard to make time for community  work or match their schedules to the organization’s, given the demands of school, the need to work, family responsibilities, etc.

· Lack convenient transportation options to get to the community organization

· Be hesitant about traveling to unfamiliar neighborhoods and/or working with people they’ve never had experience interacting with

· Experience uncertainty about what’s expected of them – in class and/or at the community organization – and reluctance to ask for clarification, direction, or guidance

· Have difficulty making connections between the community experience and the course content

· Focus on providing a service to the community and miss the chance to engage in a reciprocal partnership and maximize their learning
Faculty may:

· Encounter more questions from students that you don’t readily know how to answer

· Find it difficult to allow time and space in the course curriculum for consideration of unexpected learning occurring in the community (service-learning often requires flexibility and a willingness to adapt the course as it progresses in response to students’ community learning experiences)

· Be reluctant to change and/or cut down on readings or other assignments and/or revise course learning objectives to accommodate service-learning (which can lead to treating service-learning like an add-on and not an integral part of the course)
· Feel unsure about how to assess students’ service-learning
· Worry that there will be no professional reward or recognition for teaching with service-learning, which others may view as “soft,” non-rigorous, or non-academic, and not as valuable as research
Community partners may:
· Be reluctant to take on students with such a limited time commitment, or to offer them meaningful work opportunities (they need to balance their investment of time and energy with the likely return, and consider whether short-term volunteers could actually do more harm than good)
· Experience challenges recruiting service-learners due to location, schedule, and transportation issues

· Have difficulty matching students’ and instructors’ hopes/expectations for students’ experiences with the work the community needs done

· Find it difficult to allot staff time for training and supervising students and engaging them in reflection

· Feel hesitant about engaging in a partnership with the University because of past experiences of being “used” by researchers
Service-learning staff can help you develop strategies for minimizing these barriers up front, and will work to resolve any difficulties that arise throughout your course.
SIX MODELS FOR INTEGRATING SERVICE-LEARNING
INTO THE CURRICULUM

Author and educator Kerrissa Heffernan has outlined six different models for faculty to consider when developing service-learning into their discipline. The following is adapted from her Fundamentals of Service-Learning Course Construction (Providence: Campus Compact, 2001: 2-7, 9).
1. Discipline-Based Service-Learning Model

In this model, students are expected to have a presence in the community throughout the semester (e.g., through weekly service) and reflect on their experiences on a regular basis, using course content as a basis for their analysis and understanding. The link between course content and community experience must be made very clear to students. With this model, the students’ education becomes multifaceted and their overall understanding of theoretical concepts improves. (At the U of M, this is the most commonly-used model for service-learning.)
2. Problem-Based Service-Learning Model

With this approach, students relate to the community much as “consultants” working for a “client.” Students work with community members to understand a particular community problem or need. This model presumes that the students will have some knowledge they can draw upon to make recommendations to the community or develop a solution to the problem. For example: architecture students might design a park; business students might develop a web site; botany students might identify non-native plants and suggest eradication methods. One benefit of this model is that it can alleviate some of the logistical difficulties posed by requiring students to make a weekly commitment. A potential drawback of this approach, though, is that promoting the idea of students as “experts” and communities as “clients” can re-emphasize the disparities between Universities and communities and re-instill the “ivory tower” phenomenon.

3. Capstone Course Model

These courses are generally designed for majors and minors in a given discipline and are offered almost exclusively to students in their final year. Capstone courses ask students to draw upon the knowledge they have obtained throughout their course work and combine it with relevant service work in the community. The goal of capstone courses is usually to encourage students either to explore a new topic or synthesize their understanding of their discipline. These courses offer an excellent way to help students transition from the world of theory to the world of practice, and to prepare to apply their knowledge in their chosen career path.
4. Service Internship Model

This approach is more intensive than typical service-learning courses, with students working as many as 10 to 20 hours a week in a community setting. As in traditional internships, students are generally charged with producing a body of work that is of value to the community or site. However, unlike traditional internships, service internships have ongoing, faculty-guided reflection to challenge the students to analyze their new experiences using discipline-based theories. Service internships focus on reciprocity – the idea that the community and the student benefit equally from the experience – but the level of oversight required by a community partner supervisor can be highly demanding. For students, service internships offer the opportunity to develop valuable skills while simultaneously seeing how their skills can benefit the community.
5. Undergraduate Community-Based Action Research Model

Community-based action research is similar to an independent study option for students who are highly experienced in community work. This approach can be highly effective with small classes or groups of students. In this model, students work closely with faculty members to learn research methodology while serving as advocates for communities. This model assumes that students are competent in time management, are self-directed learners, and can work well with diverse communities. These assumptions can become problematic and students’ failures can impact the community. 

6. Directed Study Additional/Extra Credit Model

Students can register for up to 3 additional credits in a course by making special arrangements with the instructor to complete additional assignments and explore a subject in more depth through a community-based learning experience. The course instructor serves as the advisor for the directed study option. The department must approve the extra credit and the student must formally register for those additional credits during the drop-add period at the beginning of the semester. This model also overlaps with the others as the service-learning students do for the additional credit(s) can be individual or in a group, ongoing or as a defined project. This option works particularly well with self-directed and motivated students.
WHICH MODEL IS MOST APPROPRIATE FOR YOU?
1. Consider connections between your course objectives and your department’s objectives. How does your course fit into the overall curriculum, and what important outcomes can you help students achieve through their service-learning experience in your course?
2. Consider connections between the institutional mission and the community’s expectations. How can your course strengthen the relationship between the University of Minnesota and the community by connecting the community to our students, an important and valuable human and information resource? How can the service-learning experience enhance the quality of the education your students are receiving?
3. Consider your teaching and learning goals and the potential expectations of your students. What is your students’ level of knowledge, skills, and preparation for community work? What new skills do you want them to gain?
U of M Faculty Who Regularly Teach with Service-Learning

(listed by department; * denotes former Service-Learning Faculty Fellow)
Agronomy and Plant Genetics

	Nick Jordan*
	612.625.3754
	jorda020@umn.edu


Anthropology

	David Valentine
	612.626.8692
	valen076@umn.edu


Architecture

	Ozayr Saloojee
	
	

	Virajita Singh*
	612.625.3447
	singh023@umn.edu

	Leslie Van Duzer
	612.624.5251
	vanduzer@umn.edu


Asian American Studies

	Jo Lee* (English department)
	612.625.9510
	jolee@umn.edu


Asian Languages and Literatures

	Juavah Lee
	612.624.9577
	leexx048@umn.edu


Chicano Studies

	Kathleen Ganley
	612.626.8029
	ganle001@umn.edu

	Lisa Sass Zaragoza
	612.624.3834
	sassz001@umn.edu


Design, Housing and Apparel

	Marilyn Bruin
	612.624.3780
	mbruin@umn.edu

	Jeff Crump
	612.624.2281
	jrcrump@umn.edu


English Language and Literature

	Eric Daigre
	612.379.4972
	daig0004@umn.edu


Environmental Science, Policy and Management

	Rob Blair
	612.624.2198
	blairrb@umn.edu

	Kristen Nelson
	612.624.1277
	nelso486@umn.edu


GLBT Studies

	Anne Phibbs
	612.625.8519
	phib0001@umn.edu


Gender, Women and Sexuality Studies

	Amy Kaminsky
	612.624.7319
	kamin001@umn.edu


Geography

	George Henderson
	612.625.4085
	hende057@umn.edu

	Roger Miller
	612.625.5899
	rpmiller@umn.edu

	Connie Weil*
	612.625.2056
	weil@umn.edu


Landscape Architecture

	Kristine Miller
	612.626.7948
	mille407@umn.edu

	Pat Nunnally
	612.624.3739
	pdn@umn.edu


Management

	Bob Ruekert
	612.624.4898
	rruekert@umn.edu


Philosophy

	Sarah Holtman
	612.626.1764
	holtm001@umn.edu

	John Wallace
	612.624.5210
	walla003@umn.edu


Post Secondary Teaching and Learning

	Heidi Barajas
	
	hbarajas@umn.edu

	Irene Duranczyk*
	612.626.4421
	duran026@umn.edu

	Amy Lee
	
	amylee@umn.edu

	Karen Miksch
	
	


Psychology

	Gail Peterson*
	612.625.2863
	peter004@umn.edu


Social Work

	Lisa Albrecht*
(Social Justice Minor)
	612.624.3669
	lalbrech@umn.edu

	Jane Gilgun
(Family Violence Prevention Minor)
	612.624.3643
	jgilgun@umn.edu

	Jennifer Witt

(Family Violence Prevention Minor
	
	jlwitt@umn.edu



Sociology

	Ron Aminzade
	612.624.9570
	aminzade@umn.edu

	Doug Hartmann
	612.624.0835
	hartm021@umn.edu

	David Pellow
	
	

	Teresa Swartz

(classes cross-listed with Asian American Studies)
	612.624.0081
	tswartz@umn.edu

	Chris Uggen
	612.624.4016
	uggen001@umn.edu


Spanish and Portuguese Studies

	Kathleen Ganley
	612.626.8029
	ganle001@umn.edu

	Emilce Lopez*
	612.625.5858
	lopez008@umn.edu

	Luis Ramos-Garcia*
	612.625.3039
	laramosg@umn.edu


Speech-Language-Hearing Sciences

	Mary Kennedy*
	612.626.9688
	kenne047@umn.edu


Teaching English as a Second Language

	Doug Margolis
	612.624.4832
	margolis@umn.edu


PLANNING YOUR SERVICE-LEARNING COURSE
Successfully integrating service-learning into your courses requires careful thought and planning ahead of time, and consistent attention throughout the semester. The University’s service-learning coordinators are here to help at every step of the process, but here are some things to keep in mind, and questions to ask yourself, as you design a service-learning course.

Understanding Service-Learning Pedagogy
Service-learning is the name for a teaching method that uses a community involvement component to enhance students’ understanding of course material and sense of civic responsibility, while addressing community identified neeeds. 

· What are my course objectives and goals?

· Are there community issues that are directly connected to my course objectives and goals?

· What questions do I want my students to raise and answer by the end of the semester?

· What am I hoping my students will learn through working in the community?

· How would service-learning enhance my teaching?

There are several ways you can learn more about service-learning pedagogy to help you answer these questions:

· meet with one of the University’s Service-Learning Coordinators – Contact Laurel Hirt, hirtx002@umn.edu or 612-625-3344 to arrange a meeting
· consult major service-learning resources – articles, books, and web sites (see the Recommended Resources section of this Guide for suggestions)

· talk with faculty colleagues who have taught service-learning courses (see pages 15 – 16)
· review sample service-learning syllabi in the Community Service-Learning Center’s resource room or online

Structuring the Service-Learning Component of Your Class

There are, of course, several logistical aspects to incorporating service-learning into your class, starting with selecting the community organizations you want your students to work with. Think about:
· What issue areas do I want my students to be engaged in that will connect with the course content?
· Are there specific types of organizations, or neighborhoods, or communities I want my students to work with?

· What types of experiences do I want my students to have in the community – in what capacity or role do I want them to be engaged?

The University’s community service-learning office has active partnerships with over 200 nonprofit organizations and public agencies in the metro area, and your service-learning coordinator can help you select sites that offer student experiences that match your learning objectives and your service-learning model (whether students will work individually or in groups, as regular volunteers or on specific projects). In smaller service-learning classes, it is possible to have all your students working with a single organization so they will have a shared base of experience to bring to class discussions. But it can also be good to offer students a range of choices that will accommodate not only their interests, but also their schedule and transportation needs.

You’ll also need to think about the following:

· Will service-learning be required for all students, or optional?

· How many hours of community work will I require of my students?

· Will I require my students to attend a pre-service training workshops?

· Service-learning can be successful either as a requirement for all students in a class, or as an option students may select. If service-learning is optional, you can either have two tracks in the class with parallel assignments for service-learning and non-service-learning students, or you can offer students an additional course credit if they do service-learning in addition to all the assignments other students are doing. There are, of course, pros and cons to each of these approaches, and our staff can help you decide which is best for you.

· When setting a required number of hours for service-learning students, it’s important to balance students’ busy schedules against the need for community partners to get enough benefit from the students’ presence to justify the time and effort they put in to training and supervising them. A typical service-learning requirement expects students to work in their organization 2-3 hours per week throughout the semester. This adds up to a total of 25-30 hours, though it is important to stress the weekly commitment to make sure students are a consistent presence in their organization all term. Also, be sure to balance the course workload in acknowledgement of the time students will be spending in the community, for instance by reducing the amount of required reading.

· Depending on how prepared you think your students will be to successfully work with a community organization, you may want to require or recommend (with an appropriate reward) that they attend one of the pre-service training workshops facilitated by the service-learning professional and peer staff. Two different two-hour sessions are available to choose from: “Community Involvement in Practice,” designed for students who are new to community work; and “Critical Perspectives on Community Involvement,” focused on advancing the critical thinking of students with substantial prior experience in community work.

Finally (and critically), you will need to think about how you will structure the reflection assignments and activities you’ll have your students do to help them make the connection between their community and classroom learning experiences. Refer to the Principles of Good Practice and Reflection sections of this Guide for help answering these questions:
· How will I help students connect their work in the community with the course content?

· What theories or knowledge base will my students need in order to understand this connection?

· What percentage of the course grade will the service-learning aspects of the course account for?

· How will I assess students’ service-learning?

Getting Students Engaged in Service-Learning, and Keeping Them on Track
There are several ways you can work with your assigned service-learning coordinator to make sure students understand that service-learning is both a great opportunity and a commitment to an organization that they need to take seriously, and to get them connected to their organization quickly and keep them on track throughout the semester. The Community Service-Learning Center staff can help with any or all of these tasks.
· The service-learning component of your class should be introduced on the first day of the semester as you go through your syllabus so the requirement or option is clear to them
· Invite the community organizations partnered with your class to participate in a panel within the first two weeks of the semester, during which each community partner will introduce his/her organization and their service-learning opportunities. Your service-learning coordinator can handle all the details for this panel presentation; you just need to make time for it on your syllabus.

· Work with your service-learning coordinator to set deadlines for students to get connected to an organization. Typically, students are required to submit a referral request, which identifies their top three organizations, through the service-learning program’s online system no later than two days after the in-class panel. Community partners are expected to respond to referral requests no more than two days after they are received, and students then have another two days to make contact with the organization to set up their initial meeting. This means that students should be contacting their organization just about one week after the panel presentation. Your service-learning coordinator will monitor this process to make sure students and community partners are observing their deadlines, but it is also helpful for you to remind students in class about where they should be in this process.

· Throughout the semester, remind students that they need to be logging their service-learning hours in the online system. You can also use the system to keep track of students’ hours – just go to www.csl.umn.edu and log in with your U of M X.500 ID and password.  

· At the end of the semester, remind students that they need to complete the service-learning evaluation in the same online system.

· Also, be sure to encourage your students to bring positive closure to their service-learning experience – they should make sure to communicate when their last day will be, and they can be encouraged to share their reflection assignments with their community partner and/or write a thank you letter that articulates what they learned through the experience.
As time permits, building and maintaining a personal relationship with your community partner organizations can also enhance students’ service-learning experiences and can especially help you help them make the connection between their community work and the course content. Again, your service-learning coordinator liaison can help with any or all of the following strategies for keeping your community partners involved as “co-educators” for your students:

· Conduct site visits of the organizations – if possible, while your students are there. Or at least make direct e-mail or phone contact with each organization once during the semester.

· In addition to the beginning of the semester in-class panel presentation, invite community partners to come to class to hear students’ presentations about their service-learning, to participate in class discussions, to facilitate a discussion, or to make a presentation about their area of expertise. You can be a great model for your students of how they should take advantage of the opportunity to learn from their community partners! (Just a note – service-learning staff also love to sit in on class discussions and presentations about service-learning, so let us know if we can come too!)
· Send a thank you note of your own to the organizations’ staff who worked with your students to acknowledge their time, effort, and contributions to your students’ learning.

Remember! 
Important Reminders about Teaching with Service-Learning

SERVICE-LEARNING IS DIFFERENT FROM:

Volunteerism

…where the primary emphasis is on the service being provided and the primary intended beneficiary is clearly the service recipient.

Community Service

…where the primary focus [is] on the service being provided as well as the benefits the service activities have on the recipients. The students receive some benefits by learning more about how their service makes a difference.

Internships

…[that] engage students in service activities primarily for the purpose of providing students with hands-on experiences that enhance their learning or understanding of issues relevant to a particular area of study.

Field Education

…[that] provides students with co-curricular service opportunities that are related, but not fully integrated, with their formal academic studies. Students perform the service as a part of a program that is designed primarily to enhance students’ understanding of a field of study, while also providing substantial emphasis on the service being provided.

[image: image1]
From Andrew Furco, “Service-Learning: A Balanced Approach to Experiential Education,” in Expanding Boundaries: Service & Learning ( Corporation for National Service, 1996).
SERVICE-LEARNING MUST INCLUDE THESE ELEMENTS:

· Students must provide a meaningful and needed service to the community – a service identified and asked for by the community.

· Relationships between the University and the community site must strive to be a reciprocal partnership.

· Connections between the course objectives and service activities must be clearly conceptualized and articulated.

· Faculty must guide students in understanding how their work in the community is relevant to the course objectives.

· Faculty must provide opportunities for students to reflect upon their experiences in a variety of media.

· Disciplinary knowledge will inform the work done by students in the community.

· Classroom activities should allow students to learn from other class members, in addition to the instructor.
SERVICE-LEARNING SYLLABI MUST:

1.
Clearly explain the role of service in the course
2. Demonstrate how the service opportunities connect to course content

3. Clarify why service-learning is the pedagogy of choice for this course
4. Describe what the service-learning component will entail (service requirement and reflection assignments)
SERVICE-LEARNING SUPPORT FROM THE UNIVERSITY
Service-learning staff are here to provide faculty from across the University with support in developing and teaching service-learning courses. As an instructor, you can decide what level of support works best for you.  

There are three things we ask of all service-learning instructors, including those who arrange their students’ community placements themselves:

· make sure the service-learning component is included in the course descriptions students see when registering for classes

· use the online service-learning management system, www.csl.umn.edu, to have students log their hours and supervisors approve them (for reporting purposes, we like to have as comprehensive a view as possible of U of M students’ total community work each year and it helps community partners keep track of which students are in specific courses)

· have your students complete the University’s evaluation of the service-learning experience, which is also available through the online system
Most service-learning faculty make use of many other services service-learning staff can provide, which include:
· recommending community organizations for partnership with your class (we have established partnerships with over 200 local nonprofit organizations and public agencies, and can also develop new partnerships based on your needs, interests, and learning objectives)

· providing feedback and ideas on integrating service-learning into an existing or new course (reviewing syllabi, recommending readings, providing sample reflection assignments)

· facilitating the logistics of student placements, including:

· visiting your class to introduce service-learning and explain requirements and processes

· inviting community partners to (and facilitating) a panel presentation of service-learning opportunities in your class at the beginning of the semester

· monitoring students’ submission of and organizations’ responses to requests for a referral to an organization through the service-learning online system

· monitoring students’ logging of hours in the online system throughout the semester

· responding to any issues or concerns that arise for students and community partners

· ensuring that students complete their service-learning evaluation and providing you with access to the results after the end of the semester

· offering training workshops to help prepare students to be successful in their community work

· addressing risk management issues as needed and maintaining community partner agreement forms that address liability issues

· lending resources from the only comprehensive collection of service-learning books and journals on campus

REFLECTION: HELPING STUDENTS MAKE THE CONNECTION
Reflection is one of the most important tools necessary to ensuring a successful service-learning experience. It is the means through which someone can make sense of what they are seeing and doing and learn from it. The complete reflection process is essentially never-ending. It stays with students during every step of their journey and assists them in searching through the basic questions of: what, so what, and now what? According to “The Practitioner’s Guide to Reflection in Service-Learning,” there are four important principles to keep in mind for effective critical reflection: continuous, connected, challenging and contextualized.
Reflection is continuous, connected, challenging & contextualized.

Without a commitment to deliberate and guided reflection, students may not learn from their experiences – in fact, they might even reinforce existing prejudices. A commitment to reflection by allocating class time must be made to truly integrate academic service-learning into a course. Connected reflection is essentially the component that links the “service” the students are doing at their community organizations with the structured “learning” they are working through in the classroom. Without structured reflection, students may fail to make the connection between the course content and its relationship to the service work. 
Reflection leads to understanding, which in turn leads to more informed action. Effective reflection leads to a better understanding of social problems and to the quest for better solutions.

Faculty members utilize a variety of methods and tools to conduct reflection. Whatever forms of reflection are chosen, it is important to start integrating reflection into the course early in the semester to assure that students understand the process and its connection to the service-learning experience. 
METHODS FOR HELPING STUDENTS REFLECT INCLUDE:
Journals (Personal; Guided; Key-Phrase; Dialogue)
Small-Group Work


Class Discussions 


Group Problem Solving


Reflective Essays



Artistic Projects


Case Studies


Histories


Ethnographies



Electronic Discussion Groups



Products Created for Organizations


Presentations to Community Organizations


Portfolios


Multimedia Class Presentations
Problem-Solving Papers
Theory Application Papers

Agency Analysis Papers
You can find much more information about reflection, and suggestions for incorporating it into your class at www.servicelearning.umn.edu. 
RECOMMENDED SERVICE-LEARNING RESOURCES
The following books – and many others – are available from the center’s Service-Learning Resource Library:
Barber, Benjamin and Richard Battistoni. Education for Democracy. Dubuque: Kendall Hunt Publishing Company, 1993. 

Bringle, Robert, G., Games, Richard, and Edward A. Malloy (eds.). Colleges and Universities as Citizens. Needham Heights: Allyn & Bacon, 1999. 
Campus Compact. Introduction to Service-Learning Toolkit: Readings and Resources for Faculty, 2nd ed. Providence, RI: 2003.
Coles, Robert. The Call to Service: A Witness to Idealism. Boston: Houghton Mifflin, 1993. 
Ehrlich, Thomas. Civic Responsibility and Higher Education.  Phoenix: The American Council on Education and the Onxy Press, 2000. 
Eyler, Janet, Giles, Jr., Dwight E., and Angela Schmiede. A Practitioner’s Guide to Reflection in Service-Learning: Student Voices and Reflection. Washington, D.C.: Corporation for National Service, 1996. 
Eyler, Janet, and Dwight E. Giles, Jr. Where’s the Learning in Service-Learning? San Francisco: Jossey-Bass, 1999. 

Galura, Joseph and Jeffrey Howard (eds.). Praxis I-III: A Faculty Casebook on Community Service. Ann Arbor: University of Michigan Press, 1993. 

Heffernan, Kerrissa. Fundamentals of Service-Learning Course Construction. Providence: Campus Compact, 2001.

Howard, Jeffrey, ed., Michigan Journal of Community Service Learning: Service-Learning Course Design Workbook. Ann Arbor, MI: OCSL Press, Summer 2001.
Jackson, K. (ed.). Redesigning Curricula: Models of Service Learning Syllabi. Providence: Campus Compact, 1994. 
Jacoby, Barbara and Associates (ed.). Service-Learning in Higher Education: Concepts and Practices. San Francisco: Jossey-Bass, 1996.

Kendall, J. C. (ed.). Combining Service and Learning: A Resource Book for Community and Public Service. Vol. 1. Raleigh: National Society for Experiential Education, 1990. 
Kretzmann, J.P. and McKnight J.L. Building Communities From The Inside Out: A Path Toward Finding and Mobilizing a Community’s Assets. Evanston: Center for Urban Affairs and Policy Research, Northwestern University, (1993).

Rhodes, Robert and Jeffrey Howard (eds.). Academic Service Learning: A Pedagogy of Action and Reflection. New Directions for Teaching and Learning. no. 73. San Francisco: Jossey-Bass, 1998. 
Rhodes, Robert. Community Service and Higher Learning: Explorations of the Caring Self. Albany: State University of New York Press, 1997.  

Stanton, Tim, Giles, Dwight E., and Nadienne Cruz (eds.). Service-Learning: A Movements Pioneers Reflect on Its Origins, Practice, and Future. San Francisco: Jossey-Bass, 1999.

Zlotkowski, Edward. Successful Service-Learning Programs: New Models of Excellence in Higher Education. Boston: Anker Publishing, 1998. 

Zlotkowski, Edward. (ed.) AAHE Series on Service-Learning in the Disciplines. Washington, D.C.: American Association for Higher Education, 1997-2000. 

Specific monographs in this series include:

Adler-Kassner, Linda, Robert Crooks, and Ann Watters, eds. Writing the Community: Concepts and Models for Service-Learning in Composition
Balliet, Barbara J., and Kerrissa Heffernan, eds. The Practice of Change: Concepts and Models for Service-Learning in Women’s Studies
Battistoni, Richard M., and William E. Hudson, eds. Experiencing Citizenship: Concepts and Models for Service-Learning in Political Science
Bringle, Robert G., and Donna K. Duffy, eds. With Service in Mind: Concepts and Models for Service-Learning in Psychology
Brubaker, David C., and Joel H. Ostroff, eds. Life, Learning, and Community: Concepts and Models for Service-Learning in Biology
Droge, David, and Ben Ortega Murphy, eds. Voices of Strong Democracy: Concepts and Models for Service-Learning in Communication Studies
Erickson, Joseph A., and Jeffrey B. Anderson, eds. Learning With the Community: Concepts and Models for Service-Learning in Teacher Education
Godfrey, Paul C., and Edward T. Grasso, eds. Working for the Common Good: Concepts and Models for Service-Learning in Management
Harkavy, Ira, and Bill M. Donovan, eds. Connecting Past and Present: Concepts and Models For Service-Learning in History
Hellebrandt, Josef, and Lucia T. Varona, eds. Construyendo Puentes (Building Bridges): Concepts and Models for Service-Learning in Spanish
Ostrow, James, Garry Hesser, and Sandra Enos, eds. Cultivating the Sociological Imagination: Concepts and Models for Service-Learning in Sociology
Weigert, Kathleen Maas, and Robin J. Crews, eds. Teaching for Justice: Concepts and Models for Service-Learning in Peace Studies
Tsang, Edmund, ed. Projects That Matter: Concepts and Models for Service-Learning in Engineering
Ward, Harold, ed. Acting Locally: Concepts and Models for Service-Learning in Environmental Studies
RECOMMENDED RESOURCES FOR SERVICE-LEARNING: WEBSITES
Asset-Based Community Development Institute

http://www.abcdinstitute.org/
Campus Community Partnerships for Health

http://depts.washington.edu/ccph/servicelearningres.html
Campus Compact

http://www.compact.org
Imaging America: Artists and Scholars in Public Life


http://www.imaginingamerica.org/
Michigan Journal of Community Service-Learning 

http://www.umich.edu/~mjcsl 
Minnesota Campus Compact

http://www.mncampuscompact.org
National Service-Learning Clearinghouse

http://www.servicelearning.org 
National Society for Experiential Education

http://www.nsee.org
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