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This unit is organized based on a combination of the concept-related pattern of logical prerequisites and the learning-related patterns of familiarity and difficulty. 
The first quarter will be devoted to a unit on persuasive writing. This is an ideal starting point because students have already done some persuasive writing in the core ELA classes, so it is familiar territory. The students will first learn about key concepts of persuasive writing, such as persuasive appeals, bias, and point of view of both the writer and his or her audience. 
After learning these key concepts, students will put them into practice. For each subunit, students will analyze professional examples and then write their own. Reading and analyzing professional examples first gives students a better understanding of how authors put the concepts the students have learned about into practice. Also, writing analytical responses to these works helps set the stage for literary analyses in the second unit. 
Adolescents are pretty familiar with trying to persuade others. So, writing an editorial (or opinion) piece on a subject that they are familiar with seems like the logical place to start. This allows students to practice using persuasive techniques while following the writing process without the complication of research. This would be followed by an advertisements subunit, where students study persuasive techniques used by advertisers (glittering generalities, testimonials, and so on). This adds a level of complexity as students must go beyond simply presenting a point of view to identifying and understanding a targeted demographic and convincing them to agree (by wanting to buy the product or service). The final subunit will be an essay on a controversial topic. This is the least familiar to students and the most difficult, as students will have to identify an issue that is both debatable and researchable, conduct some research (introducing research skills that will be built upon in the next unit), and write in a way that both develops an idea and deals with counterclaims. This is also where they will be introduced to the digital tools they can use for recording and organizing digital research. 
The expository unit will build on skills developed in the persuasive unit as students continue to practice the writing process, researching, organizing information, and writing using standard writing conventions. Here again, we will start in familiar territory, with students explaining a process. In the next subunit, students will write a comparative essay, learning how to move away from chronological order and into a more complex structure that addresses similarities and differences within specified categories. This will prepare students for a subunit on writing literary analyses in which students will determine the author’s purpose by analyzing specific elements such as characterization, plot, setting, and so on. The final subunit will be a research paper, in which students research about and write an essay answering a research question. This is the logical culmination of the unit, as it pulls together and builds upon many of the skills addressed previously in the course—research, organizing and synthesizing information, using in-text citations and a works cited list, and writing.
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