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River Civilization:

Step One: Identify Desired Results (Essential Question(s) National/State/Common Core Standards) 

Unit Summary and Rationale:


	Give a brief overview of the unit content, concepts, and core activities. Provide a rationale for why this unit is important for students.

The main standard covered in this unit is from Grade 6, Number 2: “Early civilizations (India, Egypt, China and Mesopotamia) with unique governments, economic systems, social structures, religions, technologies and agricultural practices and products flourished as a result of favorable geographic characteristics. The cultural practices and products of these early civilizations can be used to help understand the Eastern Hemisphere today.”

Therefore the main focus of the unit is what life was like in ancient Egypt. Students will also practice skills like making a timeline and writing/reflecting about social studies concepts. They will participate in a trade simulation to learn about economics. They will also collaborate in groups and continue to hone their research skills. These skills are important to develop for future schooling and for life. 
Learning about history is important because it shows how people from different cultures, in different time periods, lived, and how some of their actions can continue to shape life today. In order for students to relate better to the history of ancient Egypt they will compare practices from ancient Egypt to their own lives throughout the unit. 
The summative assessment is a play in which characters from modern-day America travel to ancient Egypt and learn about many aspects of their civilization. Performing the play for others outside of the class will hopefully make the activity more authentic and meaningful for students. 



Essential Question(s):
	List the essential questions that underlie this unit. You may have more than one question. Make sure they are linked to the rationale stated above.

What was life like in ancient Egypt? How is it similar to and different from our lives today?
How did people, goods and ideas travel in the ancient world?
How did the Nile River impact the lives of the ancient Egyptians?


National Standard(s) or Choose any of your Current National StandardsOptional
	Use NCSS Standards. Please write out Thematic Strand and Performance Expectations, and indicate page number(s). Use more than one Strand.

Thematic Strand: People, Places and Environments
Performance Expectation: In addition, learners need the ability to map information in a spatial context and to interpret such maps. The study of people, places, and environments will also help to promote learners’ capabilities to make informed and critical decisions about the relationships between human beings and their environment (NCSS, p. 23). 
Thematic Strand: Production, Distribution and Consumption
Performance Expectation: “They also need to understand that unequal distribution of resources necessitates systems of exchange, including trade, to improve the well-being of individual groups, and the economy…” (NCSS, p. 29). 

Thematic Strand: Science, Technology and Society

Performance Expectation: Tracing the impact of science and technology historically in such areas of human endeavor as agriculture, manufacturing, the production and distribution of goods and services, the use of energy, communication, transportation, information processing, medicine and health care, and warfare enables learners to understand how science and technology have influenced and been influenced by individuals, societies, and cultures.(NCSS, p. 31). 




State Standard(s)/Common Core:
	Use the ONLS for Social Studies. 

    History: Historical Thinking and Skills

1. Events can be arranged in order of occurrence using the conventions of B.C. and A.D. or B.C.E. and C.E. 
    History: Early Civilizations     

2. 2. Early civilizations (India, Egypt, China and Mesopotamia) with unique governments, economic systems, social structures, religions, technologies and agricultural practices and products flourished as a result of favorable geographic characteristics. The cultural practices and products of these early civilizations can be used to help understand the Eastern Hemisphere today. 

Geography: Spatial Thinking and Skills
3. Globes and other geographic tools can be used to gather, process and report information about people, places and environments. Cartographers decide which information to include and how it is displayed. 

Geography: Human Systems
6. Variations among physical environments within the Eastern Hemisphere influence human activities. Human activities also alter the physical environment. 
Geography: Human Systems
7. Political, environmental, social and economic factors cause people, products and ideas to move from place to place in the Eastern Hemisphere in the past and today. 
Economics: Scarcity
14. When regions and/or countries specialize, global trade occurs. 
Include at least 1 Common Core Literacies Standard

    Grade 6: Speaking and Listening: Presentation of Knowledge and Ideas

    4. Present claims and findings, sequencing ideas logically and using pertinent descriptions, facts, and details to accentuate main ideas or themes; use appropriate eye contact, adequate volume, and clear pronunciation. 




Unit goal(s)
	Unit Goal(s)
	Clearly state the major goal(s) of this unit. 
At the end of the unit students will be able to describe the government, economy/trade, society, religion, technology, agriculture and geography of the ancient Egyptian civilization. 
Students will understand and be able to demonstrate how goods and ideas moved from place to place in the ancient world in and around Egypt and how these ideas still influence us today. 

Students will be able to explain how ancient Egyptians adapted to, modified and depended on their environment. 

As a final project students will use their creativity and writing and speaking skills to perform a play about the various aspects of life in ancient Egypt and comparing them to life today. 



Description of Teaching Methodology
	Teaching Methodology
	Discuss the various teaching methods you will be using and why you have chosen these methods.  
Video: Videos provide audio as well as visual information and thus can reach a lot of learners. They can also be a nice break from hearing the teacher talk. The video in this unit provides an introduction to many aspects of life in ancient Egypt and can get students started thinking about topics that might interest them throughout the unit. This could also give them an idea about a group to be in for the play at the end of the unit. 

Mini Lesson/Class Discussion: Having discussions with the whole class helps to ensure that everyone is on the same page, receiving the same information. Students can share ideas with the whole group and hear new ideas to add to their learning. 

Group Work: Middle grade students are often motivated by working in groups with their peers. This also allows students to practice collaborating and sharing responsibilities. They can further their knowledge and understanding by sharing and building on each other’s ideas. Research done in groups allows students to specialize in one area and then share the information they’ve gathered in a jigsaw group or with the whole class. 
Choice of Presentation: Students have different talents and interests, so allowing them to choose how to present material allows them to use their strengths, and it also adds variety to the curriculum. 

Read-Aloud: Even older students often still enjoy a read-aloud. It provides visual and auditory information, and the teacher can stop to discuss various important points. This can be an introduction or way to provide more information on a given topic. 

Interactive Story on Computer: Students enjoy using technology, so working through the story online would hopefully be motivating for them. Following this “choose your own adventure” type of format allows students to make individual choices while they are reading about the geography of ancient Egypt. 

Individual Reflection: Students need time to reflect individually on their learning, and the teacher needs a way to assess what each member of the class understands, and areas for growth.  
Simulation: This activity will get students up and out of their seats, which is helpful for kinesthetic learners and students who might have difficulty paying attention in more traditional settings. This hands-on practice will help students with understanding relative location and understanding how trade worked for the ancient Egyptians and the countries near them. 



	Teaching Methodology
	Timeline: Students will work in groups to complete a timeline of pharaohs in ancient Egypt. This allows them to practice important skills required by the ONLS, while also working in groups. 

Scavenger Hunt: This activity should be enjoyable for kinesthetic learners and those who like to be up out of their seats. It will also hopefully be memorable and help students to understand more about ancient Egyptian tombs. 

Class Chart: Throughout the unit students will add to a class chart comparing and contrasting ancient Egypt with life today. This will allow them to summarize what they have learned and make connections. It will also give students something to reference as they prepare for the play. 

Play Performance for School and Parents: As a culminating project students will perform a play about ancient Egypt. This gives them an end goal to focus on and hopefully get excited about. Performing for other classes within the school and for parents makes the activity more authentic because they are sharing information with others who might not know much about ancient Egypt; they are not simply showing their knowledge to their teacher. Also by communicating in the creative format of a play script students are required to apply their knowledge in a new context, which requires deeper learning.


Context for Teaching
	Context for

Teaching
	Discuss the circumstances in which you will teach.  Type of school, class size, room arrangement, schedule, available resources including technology, hard copy etc. 

Type of School: Suburban

Number of Students: 20-25

Room Arrangement: desks arranged in groups of 4 students

Schedule: 40 minute classes

Technology: Smart Board, computer lab and/or tablets, hard copies available


Step Two: Determine Acceptable Evidence
How will you know if students have answered the essential questions, reached the desired results and met the standards? What will you accept as evidence of student understanding and proficiency? List pre-, formative, and summative assessments here. Be sure to include a range of appropriate activities along the continuum, including informal checks for understanding, observation/dialogue, quizzes/tests, academic prompts, and performance tasks/projects.
	Pre-
	Formative
	Summative

	KWL Chart about Ancient Egypt
“What is it like to be a king/pharaoh?” reflection

	Video notes

Venn diagram

Class discussions

Conversations with individuals and groups

Group Project about technology

Hieroglyphics worksheet

Exit slips

Trade simulation

Timeline

Individual reflections


	Play Script about an aspect of ancient Egyptian life
Play performance about ancient Egypt

Class chart comparing and contrasting ancient Egypt to life today


	Using the chart above, explain why you chose these assessments to meet your unit standards and essential question(s). Describe the assessments themselves and what content or concepts they will measure. Discuss ways in which you might use formative assessments to inform your instruction. This description should be in narrative form. 
Using a variety of assessments allows the teacher to understand a lot about their students’ learning. A KWL chart will allow the teacher to know what students already know about ancient Egypt. It can also reveal misconceptions and show what students are more interested in learning about. The teacher can use this knowledge to supplement instruction and make it more interesting. 

Even though students often enjoy group work a lot it is very important for the teacher to know what individual students comprehend. This can be accomplished through individual assessments, such as exit slips, reflection questions, the Venn diagram activity and individual conversations. These assessments are meant to be quick and formative, giving the teacher insight into what students understand well and what areas need to be re-taught or clarified. One benefit of exit slips is that the teacher has time before the next class period to look over the responses and adapt the next lesson accordingly. Conversations with students can help to build rapport, along with providing valuable assessment information. 

Group projects can also be used to assess students’ understanding. As long as the teacher sets up clear expectations for all group members participating and monitors groups to ensure everyone is taking a role, group projects can be another indication of student learning. This unit includes group activities that will hopefully be engaging while providing meaningful learning. The teacher can look at things like the timeline they create, their presentations about technology in ancient Egypt and their participation in the trade simulation to see how their knowledge is forming. The teacher can keep anecdotal notes as students work. Sometimes informal observations provide the best insight because students are sharing their thinking aloud without feeling the pressure of a quiz or test. Class discussions are also a beneficial form of assessment for this reason. 

The class chart will be something students can continually reference throughout the unit as their understanding of ancient Egyptian culture grows. Revisiting this chart will provide continuity, and help them to make connections to their own lives. In addition the teacher can gauge, based on students’ responses, whether they understand ancient Egypt on a deep level. The entire class can take ownership of this project as students are all invited to contribute ideas. 
Having an authentic, fun summative assessment can be much more effective than simply having a unit test. The play will provide this, and it will give the teacher a lot of information about students’ learning and connections made throughout the unit. The teacher can also assess students’ skills with writing and speaking clearly, which connects to language arts. 


Step Three: Matrix (Plan Learning Experiences and Instruction)

Plan for at least five consecutive days. Be sure to include more than one strategy and assessment each day. Add more days as needed.  You do not have to use this table –feel free to use any format you want for each lesson (as shown in the CMAP examples)
	
	Topic/Content/

Geography Themes
	Strategies/Activities
Provide some sense of how your lesson will look here –from start to finish –just enough detail to make sense to others 
	Assessment
	Materials (teacher created & Instructional)

	Monday


	Topic: Early Civilizations
Content Statement: Grade 6, Number 2

Themes: Place, Human-Environment Interaction

	Complete KWL chart as a class on Smart Board—fill out what students know and want to learn about ancient Egypt 
Watch video intro to ancient Egypt. Students take notes on 3-5 new facts they learned
Mini lesson on kids in ancient Egypt. Point out differences for different social classes. Explore ancient Egyptian toys. Students individually create a Venn diagram comparing ancient Egyptian kids to modern America. 
Start a class chart comparing and contrasting ancient Egypt to modern America, using students’ contributions from their Venn diagrams
	KWL chart will show prior knowledge and what students are interested in learning. 
Notes from video will allow teacher to see what students learned, how well they comprehended the video. 

Venn diagrams will show how well students understand ancient Egyptian kids’ lives, ability to make connections to their lives. 
	Smart Board, markers for KWL chart
Video: https://www.youtube.com/watch?v=_E77WPW0vWw.
paper, pencils for notes 

worksheet with blank Venn diagram for each student

Ancient Egyptian tops template and pictures of other toys here: http://www.reshafim.org.il/ad/egypt/timelines/topics/games1.htm


	Tuesday


	Topic: History: Early Civilizations, Geography: Human Systems
Content Statement: Grade 6, Number 2, 7

Themes: Movement

	Students break into groups to read about hieroglyphics and scribes. Work together to decode message in hieroglyphics. 
Groups choose from a list of ancient Egyptian technologies to research using computers and/or books. Students research how the technology spread to other places or is still used today. 

Students get into new groups to jigsaw the information they learned and create a song, pamphlet or story about ancient Egyptian inventions/technology. Students can share with the class as time allows. 
	The teacher can walk around as students are reading about and decoding hieroglyphics to see how well they understand the writing system and how it helped the movement of ideas in ancient Egypt. 
The products created by the jigsaw groups will show the teacher how well students understand ancient Egyptian technology and inventions. 
	This or another website could be used for students to read about and see examples of hieroglyphics. http://www.internal.schools.net.au/edu/lesson_ideas/egypt/src/mockup/egypt_actsht1_p1.html
This website is a good starting point for students to research ancient Egyptian inventions like square sails, calendars, eye makeup and more. http://egypt.mrdonn.org/achievements.html
Paper, pencils, Smart Board

	Wednesday


	Topics: Early Civilizations, Human Systems
Content Statements: Grade 6, Numbers 2, 6, 7

Themes: Place, Region, Human Environment Interaction, Movement 

	Show students the “gift of the Nile”—wrapped present with rich soil inside. Explain that this was one of the benefits of the Nile River. 
Read aloud and discuss the section from Treasury of Egyptian Mythology about the Nile River (pages 95-99). 

Have a student read aloud the geography intro material from The British Museum website (http://www.ancientegypt.co.uk/geography/story/main.html)
Students work through the Story section of the website individually on computers or tablets to see if they can help the Egyptian boy find his brother. 

Students complete exit slip: Name one reason why the Nile was important in ancient Egypt. What is one other thing you learned about the geography of ancient Egypt today?
	Students’ responses during the class discussion will help the teacher to see what they comprehend and what areas need to be covered more in-depth. 
The teacher will monitor while students are going through the interactive story and ask why they are making the decisions they are and what they are learning about geography. 

The exit slips will let the teacher know how much the students have learned and any misconceptions they have. 
	“Gift of the Nile” artifact
Treasury of Egyptian Mythology by Donna Jo Napoli, Illustrated by Christina Balit

Website for intro material and interactive story: http://www.ancientegypt.co.uk/geography/home.html
paper and pencils for exit slip, Smart Board

	Thursday


	Topics: Early Civilizations, Spatial Thinking and Skills, Human Systems, Scarcity

Content Statements: Grade 6, Numbers 2, 3. 6, 7, 14

Themes: Location, Place, Region, Human Environment Interaction, Movement 

	Display maps of ancient Egypt on the Smart Board and ask students questions about what information they show. Click on parts of the maps for more info. 

Students participate in a trade simulation where they represent Egypt and other nearby countries. Set up the classroom so groups are located where their country was in relation to others. Groups are given pieces of paper with names of resources on them. They have to barter and determine how much to trade with other countries. 
Students can “travel” to the other groups by boat, chariot, etc. and learn how different countries used these modes of transportation and got ideas from each other. 

Compare at the end what kinds of resources and how many each group ended up with. 
Use information from today’s maps and activity, plus yesterday’s lesson, to add to class chart comparing and contrasting ancient Egypt to life today. 
Exit slip: What was fun about today’s trade activity? What was challenging about it?
	Students’ responses during the class discussion will help the teacher to see what they comprehend and what areas need to be covered more in-depth. 

The teacher will monitor the trade activity to see how well students understand economic concepts and the movement of goods.  

The exit slips will let the teacher know how much the students have learned and any misconceptions they have.
	Smart Board, class chart comparing/contrasting ancient Egypt to life today

Interactive maps are found here: http://www.ancientegypt.co.uk/geography/home.html
Use http://egypt-trade.wikidot.com/ to find information about materials Egypt traded and what they got from other countries. 

	Friday


	Topic: History: Historical Thinking Skills, Early Civilizations, Human Systems
Content Statement: Grade 6, Numbers 1, 2, 7
Themes: Region, Movement

	Students write one paragraph about what they think it would be like to be a king or pharaoh. What would be fun about it? What would be hard? A few volunteers can share ideas. 
Students get into groups and research famous ancient Egyptian pharaohs. 

Groups give a short presentation about the pharaoh they researched, including the years he/she ruled. Students note years and one interesting fact for each pharaoh. 

Groups construct a timeline of when the pharaohs ruled using correct intervals in time B.C. 

Students look back at their writing from the beginning of class. After learning about pharaohs what would you change or add?
	Students’ ideas before the activity will give the teacher an idea of their prior knowledge about what life is like for kings, or specifically for pharaohs. 
The timeline will show the teacher how well students are able to plot dates B.C. and use appropriate intervals, a title, etc. 

Students’ reflections after the lesson will show what new information they learned today. 
	Paper, pencils, notes sheet for pharaohs, paper with line and intervals marked (but not labeled) for timelines
Intros about pharaohs can be found here: http://www.kidsgen.com/ancient_egypt/famous_pharaohs.htm


Wiggins, G., & McTighe, J. (1998). Understanding by Design. Alexandria, VA: USCD.
	
	Topic/Content/

Geography Themes
	Strategies/Activities

Provide some sense of how your lesson will look here –from start to finish –just enough detail to make sense to others 
	Assessment
	Materials (teacher created & Instructional)

	Monday


	Topic: Early Civilizations, Human Systems
Content Statements: Grade 6, Numbers 2, 7

Themes: Movement

	Students search throughout the classroom for items found in Egyptian tombs, such as canopic jars, strips for mummification, artifacts, food, etc. Each item will have a description with it of what it is/why it was in Egyptian tombs. Share items with the class once all are found. 
Read aloud and discuss Treasury of Egyptian Mythology, pages 157-161, about what Egyptians believed about the afterlife and their gods. 

Students individually answer the reflection question: If you were going on a long journey and could only take 5 items, what would you take and why? 

As a class, add to the chart comparing and contrasting ancient Egypt and life today, adding information about government and Egyptian religion compared to one or more of the world religions. 
	Students’ comments during the hunt for objects and class discussions will show the teacher what they are thinking, what questions to ask, and what direction the lesson should go in next. 
Students’ reflections about what they would take show how well they can think about what ancient Egyptians took for the afterlife and relate it to their lives. 

Additions to the class chart will show what students have learned and if anything needs to be reviewed from the past 2 days. 
	Items to represent artifacts from an Egyptian tomb: canopic jars, strips for mummification, artifacts, food, etc.
Treasury of Egyptian Mythology by Donna Jo Napoli, Illustrated by Christina Balit

Worksheet: 5 things you would take on a long journey and why, pencils

class chart comparing ancient Egypt to life today, marker

	Tuesday


	Topics: Early Civilizations, Human Systems, Scarcity

Content Statements: Grade 6, Numbers 2, 6, 7, 14

ELA: Speaking and Listening Grade 6, Number 4

Themes: Location, Place, Region, Human-Environment Interaction, Movement

	Students will be placed into groups based on areas of interest: pharaohs, trade, hieroglyphics and scribes, gods and goddesses, mummification, technology, gifts of the Nile, etc. 

Give students a copy of the rubric for their play performance, go over expectations. 

Students will use their notes/reflections from class and the compare/contrast chart, along with books and the internet to research/compile information about their topic. 

Groups will use computers to type part of the script for the class play, according to requirements on the rubric. 

One group will write the intro/conclusion to the play with information about Egypt’s location and physical features and summarizing the information.   
	As groups work the teacher will walk around to monitor that they are on task, answer questions and assess how the work is going. 

Assess students’ knowledge and understanding about their aspect of ancient Egypt and ability to apply knowledge to a new context. 
	Computers or tablets for internet research and typing, library books about ancient Egypt, pencils and paper 

	Wednesday


	Topics: Early Civilizations, Human Systems, Scarcity

Content Statements: Grade 6, Numbers 2, 6, 7, 14

ELA: Speaking and Listening Grade 6, Number 4

Themes: Location, Place, Region, Human-Environment Interaction, Movement

	Students continue working in their groups to research and write the script for their play. 
Groups can finish up research, continue writing, and start thinking about and putting together props and costumes they might want to add.  
	As groups work the teacher will walk around to monitor that they are on task, answer questions and assess how the work is going. 
Assess students’ knowledge and understanding about their aspect of ancient Egypt and ability to apply knowledge to a new context. 
	Computers or tablets for internet research and typing, library books about ancient Egypt, pencils and paper, items for students to use/make props and costumes

	Thursday


	Topics: Early Civilizations, Human Systems, Scarcity

Content Statements: Grade 6, Numbers 2, 6, 7, 14

ELA: Speaking and Listening Grade 6, Number 4
Themes: Location, Place, Region, Human-Environment Interaction, Movement

	Students will practice running through the performance of the play at least twice. Between the two rehearsals they will discuss as a class what worked well and what they can improve. They will have time to meet in their groups to make any necessary changes and then do one more run-through to get comfortable with the lines, speaking clearly, etc. 
	Teacher can do formative assessment as students practice and give them tips about how to improve their information and/or how they present it, speaking clearly, etc. 
	Props, costumes, copy of the script for each student

	Friday


	Topics: Early Civilizations, Human Systems, Scarcity

Content Statements: Grade 6, Numbers 2, 6, 7, 14

ELA: Speaking and Listening Grade 6, Number 4

Themes: Location, Place, Region, Human-Environment Interaction, Movement
	Students perform their play for parents and other classes within the school

After the play students talk with audience members about what they learned about ancient Egypt and enjoy cookies/juice/etc.

The students will complete the L section of the KWL chart, and families can see how they have gained new knowledge during the unit. 
	Students will be assessed on their play performance based on the rubric as a summative assessment for the unit. 
	Stage, chairs for audience, play script, props/costumes, refreshments for after the play


Use of differentiated instruction – Give this a TRY!

	Bullet list the accommodations you will provide for individuals and subgroups within your class (accelerated, ELL, special needs, etc.).  This does not mean simply requiring students to do more or less; it means helping them access content and produce satisfactory work in ways best suited to their academic needs. This might include teacher modeling, utilizing graphic organizers, translation websites, differentiated reading materials, tiered activities, choice boards, etc.

Gifted students will be given the opportunity to play the modern characters in the play. These characters will have an extra challenge because they have more lines to memorize, and they have to be prepared to respond to all aspects of ancient Egyptian life, instead of just one. They can also exercise more creativity by creating a background story for the play. (They could be professional time travelers, find a secret door to ancient Egypt, in a dream after studying ancient Egypt in school, etc.) If they have more extra time or want a further challenge they can create additional props, scenery or costumes for the play. 
ELLs and other students who struggle with writing can write shorter reflections and notes. They can draw a picture to accompany their writing so that they are still showing understanding, just in a different way. Visual learners can also choose to add a picture to their writing. Because students will be working in groups to write the script for the play, struggling writers can dictate their ideas for lines to another group member, or the teacher, who can write/type the lines for them. 
Students with vision or hearing impairments will be sitting close to the board so that they can see and hear the video and notes written on the board. If a student speaks quietly during a class discussion the teacher can repeat or summarize their comment to aid students with hearing impairments. Students with visual impairments can be given a copy of things that are written or projected on the board. 


Self-analysis:
Using the table below, please describe how the content, strategies, and assessments you have planned meet at least FIVE criteria from our Social Studies Best Practices (BP) in class Activity:
	Student-centered
	The KWL activity completed at the beginning of the unit will let the teacher know what students are interested in and allow for the unit to be more interesting and engaging for them. Students have the opportunity to pick an example of ancient Egyptian technology that interests them and research it further. They will also have a say in their group for the final presentation of the play. 


	Experiential
	Students will be actively engaged through activities like the trade simulation and the play. These activities will require them to apply their knowledge to different situations, which should promote a deeper understanding. 


	Collaborative/Interactive
	Students will have many opportunities to interact in groups, such as when they are researching pharaohs, learning about hieroglyphics and creating and practicing their scripts for the play. Students will also be involved in class discussions to share their ideas with the large group. As always students will be encouraged to interact in a positive manner. Although they work in groups students will also be assessed individually for their achievements. 


	Authentic
	The use of project based learning and presenting a play to school and community members makes this unit authentic. Students will practice important speaking skills that they will need throughout school and many future careers. Their learning will also be more meaningful by connecting life in ancient Egypt to their lives today. 


	Measurable
	The teacher will perform many assessments throughout the unit. Formal and informal formative assessments, like a worksheet, timeline, reflections and group and individual conversations will help the teacher to know how students are doing. The play and class charts will be summative assessments, and the teacher will use a rubric to grade students’ written scripts and their performance. Students will be given the rubric ahead of time so that they know what they are being assessed on. 
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